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Abstract 
The purpose of this thesis was to explore if the continuation of the work of the legendary 
Jane Addams and Dorothy Livesay could be witnessed in the theoretical pedagogy of cultural 
studies and structural social work. My journey, which incorporated over 100 years of text, 
allowed me to look for indicators of possible patterns in authorship exploring the his/story 
and her/story of cultural studies and social work. This research further explored the 
identifiable indications of explicit overlap between cultural studies and social work in the 
course descriptions and outlines of 17 accredited Master of Social Work programs in 
Canadian universities. 
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Chapter One: Introduction 
This thesis connects discussions of issues and social problems encountered in the 
Progressive Era and the Depression Era with issues and social problems encountered today. 
Resistance to oppression has also had a long-term connection or discussion. These themes— 
extreme wealth and poverty, bitter conflicts between industry and labour, and a shift in 
ideology from a rural to an industrial model that is dominated by monopolies and large 
organizations—continue to be relevant in the current aftermath of the crisis in capital and the 
resulting shift from industrial capital to finance capital. 
This research, which is preliminary, descriptive, and exploratory, focused on 
exploring two bodies of knowledge, cultural studies and social work. I have utilized the 
methodology of latent and manifest content analysis in order to examine the his/story and 
her/story of the fields of social work as well as British, American, and global cultural studies, 
including but not exclusive to the eminent scholars, parameters of the fields, as well as the 
ideas, theories, questions, and hypotheses and concepts that are important to the landscape of 
social work (Mauch & Park, 2003, p. 119). Content analysis provided me the means to look 
for indicators of patterns as well as use my imagination to visualize the conversation between 
two historical social work authors and two contemporary cultural studies authors. This 
conversation as well as my analysis was fluid as I explored the rich possibilities that could 
ensue if it were possible to bring these iconic figures together (see Figure 1). This research 
was written from my personal standpoint, interpretation, and analysis, and I acknowledge 
that another researcher could imagine this conversation differently. 
Figure 1. My imaginary dialogue with the historical social work authors Addams and 
Livesay and the modern cultural studies authors hooks and Hall about the future of humanity. 
My journey, which incorporated over 100 years of text, allowed me to look for 
indicators of possible patterns in authorship exolonnf; the his/story 3 id '^-/sto^y o^B^t'p'i 
and American cultural studies and social work, in an attempt to link theoretical pedagogy. 
This research further explored through the use of manifest content analysis, if there are any 
identifiable indications of explicit overlap between cultural studies and social work in the 
course descriptions and course outlines of 17 accredited Master of Social Work (MSW) 
programs in Canadian universities as described on their official websites (see Figure 2). 
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Figure 2. A complex mystery; searching for indicators of possible patterns in authorship and 
identifiable indicators of explicit overlap between social work and cultural studies in an 
attempt to link theoretical pedagogy. 
1~VLS .es^iic i exp^oied ow .re ^IOLCSS-CI ana eaixs c. social WQ.'K could naiural.y 
partner with that of cultural studies. I linked historical economic and social crisis to the 
current global finance capital crisis. I also discussed how the profession of social work has 
actively pursued social justice, relating praxis pedagogy through the historic work of Jane 
Addams and Dorothy Livesay and examined how their work may continue today through the 
works of cultural studies authors Stuart Hall and bell hooks. 
The influential historical figures Jane Addams and Dorothy Livesay were 
purposefully chosen so that I could explore their individual worldviews and discuss how the 
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works of both legendary women may be ongoing and incomplete today. I selected the voices 
of Jane Addams and Dorothy Livesay because both women were social activists with long 
careers in the newly professionalized field of social work. As well, both women felt an innate 
streak of humanitarianism and had active socialist and political careers, which is evident in 
Addams receiving the Nobel Peace Prize in 1931 and worldwide recognition as a pioneer 
social worker in America, as a feminist, and as an internationalist (Nobel Foundation, 1931) 
and Livesay's appointment to the Order of Canada in 1987 and the Order of British 
Columbia in 1992 ("Dorothy Livesay," 2010). 
The purpose of this thesis was to explore if the continuation of the work of the 
legendary Addams and Livesay could be witnessed in the theoretical pedagogy of cultural 
studies and structural social work and how the theory of cultural studies may possibly inform 
the praxis of social justice in the field of social work. Cultural studies, the study of 
constitutive and the political nature of representation in society, which has its origin in 
multiple discourses, has seen the rapid development of professionalization and 
institutionalization. In the mid-1980s, as an alternative to formalist and positivist paradigms 
in the humanities and social sciences British cultural studies, and Stuart Hall's work in 
particular, made an impact across national borders, especially in the American academy 
(Morley & Chen, 1996, p. 1). In the historical conjuncture, postmodernism had emerged as a 
key site of debate, and practitioners of cultural study had begun to emerge, generating a 
dialogue between postmodernism and cultural studies. It is the postMarxist and postmodern 
phase that has allowed the space to voice the concerns of a wider range of radical discourses: 
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cultural identity, race and ethnicities, feminism, gay and lesbian, minority discourses, and 
third-world issues (Morley & Chen, 1996, pp. 1-3, 5). 
The eclectic, interdisciplinary inspired by the revolutionary political vision of bell 
hooks could fit with the cultural studies framework of critic Stuart Hall (as cited in hooks, 
1994) who declared, 
The work that cultural studies has to do is to mobilize everything that it can find in 
terms of intellectual resources in order to understand what keeps making the lives we 
live, and the societies we live in, profoundly and deeply antihumane. (p. 4) 
Through her work and passionate concern for education for critical consciousness, hooks 
strived for ways to challenge systems of domination: racism, sexism, and class elitism 
(hooks, 1994, p. 3). 
I maintain that the "Schools of Social Work need to play an active and lead role in the 
development of culturally appropriate and relevant social work education. Through a social 
justice lens . . . examine their role in the colonial processes that continue" (MacDonald & 
MacDonald, 2007, p. 43). MacDonald and MacDonald (2007) suggested that the social work 
profession and the Schools of Social Work have not been "neutral" (p. 39) in their role in the 
development of social work education, training, and practice standards (p. 43). Sinclair 
(2004) noted, "Western theoretical hegemony manifests primarily in educational institutions. 
The most harmful assumptions are that western thought ought to be the standard educational 
platform, is automatically relevant and valid and is universally applicable" (p. 51). 
Smith (1999) noted, "The production of knowledge, new knowledge, and transformed 
old knowledge, ideas about the nature of knowledge, and the validity of specific forms of 
knowledge became the commodities of colonial exploitation" (p. 59). In chapter 3 of this 
thesis, I discussed how compartmentalizing knowledge into disciplines creates fractured 
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knowledge. As we witness disciplines fragmenting into subdisciplines we are seeing not only 
a shift of disciplines but also witnessing new methods emerging (Young, 2000, p. 126). 
The dominant elite express their power by giving legitimacy and exposure to their 
cultural forms and practices by projecting their "fields of value" (Sardar & Van Loon, 1998, 
p. 27). A discourse, therefore, consists of culturally or socially constructed groups of ideas 
containing text and representations, which describe power in relation to the "other" (Sardar & 
Van Loon, 1998, p. 14), representing a structure of knowledge and power within historical, 
cultural, and social relations (p. 14). It is through a social justice lens, hooks (1994) argued, 
that "cultural criticism can be an agent for change, educating for critical consciousness in 
liberating ways, only if we start with a mindset and progressive politics that is fundamentally 
anticolonialist, that negates cultural imperialism in all its manifestations" (p. 7). Cultural 
studies affirm interdisciplinary work and acknowledge that education is not politically 
neutral (hooks, 1994, p. 5). Cultural studies as a site, allows the individual to freely 
transgress boundaries, providing a location that enables students to passionately enter a 
pedagogical process firmly rooted in education for critical consciousness (hooks, 1994, p. 4). 
In this thesis, I propose that the theory of cultural studies could effectively interface 
with the discipline of social work to raise consciousness and promote the value of 
transformational social change through critical analysis. I maintain that the discipline of 
social work and the theory of culture studies can inform and be informed by the other; 
adapting and adopting key concepts that could inform the social worker's praxis. This 
research has identified that there may be indicators of a pattern in the theoretical pedagogy 
between the fields of social work and cultural studiess, which is founded in the politics of 
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social justice. Although the two fields have similar theoretical pedagogy, there seems to be a 
possibility of a break in the two bodies of knowledge which I suggest might be usefully 
connected. 
Rationale 
Over the last 15 years I have been employed as a Youth Care Worker for high-risk 
street youth and sexually exploited female youth, a Support Worker at a shelter for battered 
women, a Child Protection Worker, a Family Group Conference Coordinator, and, at present, 
1 am employed as a Regional Child Protection Consultant for the Government of British 
Columbia, Ministry of Children and Family Development (MCFD). One commonality that I 
have experienced in these positions is the requirement to participate in interdisciplinary 
teams. 
Governments respond to the demands of the global economy through fiscal restraint 
and shift to operationalize strategic plans through the development and execution of a 
business strategy and a policy of privatization. Interdisciplinary teams—or communities of 
practice, as the business community refers to it—is defined as a group of people who share 
concerns, a set of problems or a passion, and who deepen their knowledge and expertise in 
this area by interacting on an ongoing basis (Wenger, McDermott, & Snyder, 2002, p. 4). In 
my personal praxis experience, interdisciplinary team response has become the norm. 
Although interdisciplinarity denotes the use of multiple disciplines, the importance of 
quality dialogue among the different subject matters, as well as the possibility of problem 
solving, this has not been my experience. As a Social Worker, I have often experienced 
inherently hostile attitudes among the disciplines as well as territorial attitudes to knowledge. 
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Hierarchies within these teams have simply shifted from the overt to the covert. The power 
remains with the science disciplines that maintain privileged and dominant modes of thought 
and establish genres, protocols, canons, and formations that deprivilege other forms of 
knowledge (Last, 2000, p. 196). This includes the field of social work. Women, children, and 
families continue to be oppressed through state policies and mandates that are patriarchal, 
racist, paternalistic, and monolithic. Activism, social justice, and advocacy are not usually 
welcome comrades. 
It was when I began to explore the research on interdisciplinarity that I encountered 
the term transdisciplinarity. There appears to be an overlap between the etymologies of the 
terms interdisciplinary and transdisciphnary. It was the emphasis that transdisciphnary must 
integrate ethical deliberations that drew my interest (Young, 2000, p. 127), as well as its 
holistic vision, general attitude of openness and a capacity for collaboration, and strategy for 
solving complex problems (Klein, 2000b, p. 4). Cultural studies have been described a 
transdisciphnary enterprise. The field of cultural studies, I discovered, has similar theoretical 
pedagogy as the field of social work, which inspired me to examine whether the themes of 
cultural studies are relevant in social work practice. 
Statement of the Problem 
This research has been inspired through a desire to link cultural studies with social 
work, as I believe that a social justice lens is one notable possibility that would enable the 
schools of social work to examine their role in the continuation of the colonial process and 
lead to the development of a more culturally appropriate and relevant social work education. 
Western theoretical hegemony is evident in educational institutions as the assumption is that 
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western thought is universally relevant and, therefore, should be the standard educational 
platform (Sinclair, 2004, p. 51). 
The power of the dominant elite is expressed through a process of legitimizing their 
cultural forms and practices whereby projecting their "fields of value" (Sardar & Van Loon, 
1998, p. 27). A discourse, therefore, describes power in relation to the "other" (Sardar & Van 
Loon, 1998, p. 14) representing a structure of knowledge and power within historical, 
cultural, and social relations. Educating for critical consciousness can be an agent for change 
when viewed through a social justice lens, if it is approached with "a progressive politics that 
is fundamentally anticolonialist, that negates cultural imperialism in all its manifestations" 
(hooks, 1994, p. 7). Cultural studies embraces interdisciplinarity, acknowledging that 
education is not politically neutral (hooks, 1994, p. 4). 
Theoretical Framework 
I also have filtered my analysis through the lens of feminism and structural social 
work. In order to provide an in-depth understanding of these aforementioned theoretical 
perspectives, it is important to provide a definition and brief overview of both the feminism 
and structural social work models, which I will expand on in later in this thesis. 
Feminism, as defined by bell hooks (1984) is the 
struggle to end sexist oppression. Therefore it is necessarily a struggle to eradicate the 
ideology of domination that permeates Western culture on various levels, as well a 
commitment to reorganizing a society so that the self-development of people can take 
precedence over imperialism, economic expansion, and material desires, (p. 26) 
Australian scholar Dale Spender (as cited in Reinharz, 1992) posited, 
At the core of feminist ideas is the crucial insight that there is no one truth, no one 
authority, no one objective method which leads to the production of pure knowledge 
. . . feminist knowledge is based on the premise that the experience of all human 
beings is valid and must not be excluded from our understandings, (pp. 7-8) 
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Feminism can be defined as an ideology about women and gender relations and as a social 
political movement for social change (Peplau & Conrad, 1989). As an ideology, feminism 
emphasizes the goal of gender equality and recognizes the traditional oppression of women 
and their historical exclusion from public lives (Peplau & Conrad, 1989). 
For the purposes of this research, I utilize Robert Mullaly's (2007) structural social 
work conceptual framework, which is 
based on a reconstituted socialist ideology, located within the radical social work 
camp, grounded in critical theory, and operating from a social change view of society, 
structural social work views social problems as arising from a specific societal 
context—liberal/neoconservative capitalism—rather than from the failings of 
individuals, (p. 244) 
The essence of Structural Social Work ideology is that inequality: 
(1) is a natural, inherent (i.e., structural) part of capitalism; (2) falls along such lines 
as class, gender, race, sexual orientation, age, ability, and geographical region; (3) 
excludes groups from opportunities, meaningful participation in society, and a 
satisfactory quality of life; and (4) is self-perpetuating, (p. 244) 
The term structural is both descriptive and prescriptive. It is descriptive in the sense that the 
major sources of social problems are identified as a result of the way our society is 
structured. It is prescriptive in the sense that because social problems are embedded in our 
social structures; it is the structures that must be changed, not the individual, family, or the 
subculture adversely affected by the social problem (p. 245). 
Definition of Terms 
In conducting research and examining the literature, it is important to define specific 
terms. There are a number of key concepts and terms that must be defined for the purposes of 
this research project: culture, cultural studies, social work practice, the Progressive Era, and 
symbolic interactionism. 
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Culture, in the context of this research project, refers to the taken-for-granted and 
problematic webs of significance and meaning that humans produce and act on when they 
interact. These interactions are shaped and moulded by the larger culture 
and meaning making institutions of society-at-large, including the mass media, film, 
social science, art, religion, and politics. Culture at this level becomes the endless 
production of myth that has no reference to the real world. . . . Viewing human 
experience as social text, cultural studies attempts to deconstruct and unravel the 
ideological meanings that are coded into the taken-for-granted meanings that circulate 
in everyday life. (Denzin, 1991, p. 74) 
Cultural studies, according to hooks (1994) is the practice of cultural criticism: "We 
practice cultural criticism and feel the fun and excitement of learning in relation to living 
regular life, of using everything we already know, to know more" (p. 3). Merging critical 
thinking in everyday life with the knowledge that is learned in books and though study, 
hooks (1994) argued, is the union of theory and practice that has informed her intellectual 
cultural work (p. 3). Norman Denzin (2003) stated that cultural studies "in a generic sense, 
represents a body of work concerned with culture and power, with [the] political nature of 
knowledge production, and orientation to the texts and contexts of the object of cultural 
analysis" (p. 264). 
Social Work Practice is defined in The Social Work Dictionary (Barker, 2003) as the 
"use of social work knowledge and social work skills to implement society's mandate to 
provide social services in ways that are consistent with social work values" (p. 409). 
The Progressive Era was "a period of social activism and reform that flourished from 
the 1890s to the 1920s" ("Progressive Era," 2010, para. 1). Progressivism was a broadly 
based reform movement that arose as a response to the vast changes brought by 
industrialization. Progressivism began in the cities, where social problems were most acute. 
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Dedicated men and women of middle-class background moved into the slums and established 
settlement houses in the hopes to improve the living conditions. Initially the movement 
primarily operated at the local level expanding to state and national levels. Progressives 
advocated a wide range of political, economic, and social reforms ("Progressivism," 2011, 
para. 2-4). 
Blumer (as cited in Denzin, 1992) defined symbolic interactionism as an approach to 
the study of human group life and conduct that is rather distinctive noting that it had "been 
followed more than it has been formulated" (p. 1). Symbolic interactionism has been referred 
to as "a down-to-earth approach to the scientific study of human group life and human 
conduct" (Blumer, as cited in Denzin, 1992, p. 1). Interactionists maintain that 
human beings create the worlds of experience they live in. They do this by acting on 
things in terms of the meaning things have for them (Blumer 1969:2). These 
meanings come from interaction, and they are shaped by the self-reflections persons 
bring to their situations. Such self-interaction "is interwoven with social interaction 
and influences that social interaction" (Blumer 1981: 153). . . .The central object to be 
negotiated in interaction is personal identity, or the self-meaning of the person (Stone 
1962; Strauss 1959; Couch et al. (eds) 1986a, b: xxiii). These identities which are 
personal (names), circumstantial (age, gender), and social or structural (professor, 
student) range across the modes of self-identification just described. The meanings of 
identity lie in the interaction process and emerge and shift as persons establish and 
negotiate the task at hand (Couch et al. (eds) 1986 b: xxiii). The situations of 
interaction may be routinized, ritualized, or highly problematic. In them 
consequential experiences occurs. Epiphanic experiences rupture routines and lives 
and provoke radical redefinitions of the self. . . . Epiphanies are connected to turning-
point experiences (Strauss 1959). Interpretive interactionists study epiphanic 
experiences and locates those interactional experiences. The interactionist locates 
epiphanies in those interactional situations in which personal troubles become public 
issues (Denzin 1989b: 18). (Denzin, 1992, pp. 25-26) 
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Chapter Two: Social Work and Social Problems 
This chapter provides an overview of the development of social work and social 
policy during the social and economic turbulent times of the Progressive and Depression Eras 
and extends to the global shift to finance capital during the Modern Era. The introduction of 
academic and professional social work emerged in Canada during the Depression Era out of a 
desire to develop a specialized knowledge so as to distinguish social work knowledge from 
the philanthropic expression. One of the results of the professionalization of social work was 
that it reconstructed patriarchy resulting in the marginalization of the work of caring 
(Moffatt, 1996). 
I suggest that the political context of the Progressive and Depression Era, as well as 
the tensions that existed among social workers who viewed social work practice as an act to 
promote social transformation and those who viewed social work as a mediating profession 
to assist with social adjustment, continue to be relevant in the current aftermath of the crisis 
in capital. 
I maintain that there has always been a progressive or radical contingent in social 
work, which can be witnessed in the work of the influential historical figures Jane Addams 
and Dorothy Livesay. Dorothy Livesay, like Jane Addams, was a social activist with a long 
career in the newly professionalized field of social work. Both women had an innate streak of 
humanitarianism and had active socialist and political careers. I further discuss Addams and 
Livesay's worldviews in chapter 5 and attempt to identify indicators of patterns and visualize 
the conversation that may take place between the two historical social work authors and two 
contemporary cultural studies authors. 
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I propose that the humanitarian and social justice work of Addams and Livesay is 
ongoing and incomplete today and that the premise of their work may be witnessed in the 
theory of structural social work and cultural studies, which I discuss in chapter 3. The 
structural approach prioritizes antioppression and maintains that without societal 
transformation, those social problems now experienced will continue to be perpetuated into 
the future; therefore, it is simply not enough to change practices but to fundamentally change 
the profession itself. 
I discuss how the global shift to finance capital and neoliberal ideology has resulted 
in a social and economic crisis and the restructuring of the welfare state. The profession of 
social work has also witnessed dramatic processes of organizational change that has swept 
through social service systems and social work education, emphasizing the importance of 
efficient and cost effective work practices. I discuss how this new public management (NPM) 
approach has effectively reconstructed social caring and responsibility through the 
introduction of lean work organization (LWO). 
I contend that the inclusion of ideological frameworks such as multiculturalism in 
social work education has brought with it major changes, shifting the profession away from 
being an antidiscriminatory and antioppressive practice, towards a mandate of diversity and 
difference. I maintain that it is essential that social work education refocus on radical or 
critical theories as they reflect an ideology of social justice and transformation. 
Social Work as a Profession and Social Movement 
The evolution of social work, both as a profession and as a social movement, has 
exhibited a tension with an intensity that no other profession has experienced. This is "owed 
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to the fact that the flowing and ebbing of social welfare innovations and expenditures 
parallels the eruption and subsiding of mass unrest and struggles in the larger society" 
(Cherrey-Reeser & Epstein, 1990, p. xv). This tension can not be resolved as the profession 
of social work experiences a conflict in moral vision as the fate of the programs and agencies 
in which social workers find their livelihoods is ineluctably caught up in larger currents of 
conflict and contention. The profession and social activism can be weighted differently and 
the weight can vary from one time to another, but social work cannot escape the dilemma of 
identity. This, Cherrey-Reeser and Epstein (1990) argued, is the dualism of purpose that 
provides the work of social work its relatively distinctive moral meaning (p. xv). 
Social work and social policy developed in North America during the Progressive Era 
from 1880 to World War One. The increasing urbanization of North America created an 
increasingly volatile situation, which resulted in farmers, industrial workers, and immigrants 
becoming more militant. In the United States the middle class became involved in social 
action in an attempt to stabilize society. The middle class were mobilized by fear, anger, and 
sympathy regarding the effects of capitalism on the poor coupled with the destruction of 
small town America (Moffatt, 1996, pp. 49-50). 
Jane Addams is legendary for her efforts in urban reform during the early years of 
social work and sociology. During the last decade of the 19th century and the early decades 
of the 20th century, Addams worked to alleviate the harsh living conditions of Chicago's 
urban poor during a period of transformation for the United States from an essentially 
agrarian society to an industrial one. Addams is remembered as a "humanist and an idealist" 
16 
(Sidel, 1998, p. xi) and as a "crusader for social justice, and an advocate of world peace" 
(Davis, 2000, p. xvii) during a turbulent period in the history of urban America. 
Addams first became a national figure for her work at the Hull House, which she 
founded with Ellen Gates Starr in 1889 and was one of the earliest and most successful 
settlement houses in the United States. Hull House was located in the heart of a working-
class district of Chicago, "in the midst of the poverty, unsanitary conditions, and political 
corruption that the industrial revolution spawned" (Seigfried, 2002, p. xii). Together the 
women were instrumental in developing a cooperative rather than positivistic-social-science 
approach to the enormous social and economic issues created by capitalism (p. ix). The 
activities at Hull House were designed to improve the quality of life for immigrants 
(Elshtain, 2002, p. xxiv) and were "a force for industrial reform, for protection and education 
of children, advocacy for women's rights, and a center of arts and culture" (Addams, 
Whipps, & Fischer, 2005, p. ix). 
Addams and her companions learned "not to hold preconceived ideas of what the 
neighborhood ought to have, but to keep ourselves in readiness to modify and adapt our 
undertakings as we discovered those things that the neighborhood was ready to accept" 
(Addams, as cited in Elshtain, 2002, p. xxxv). Addams was ambivalent about the world that 
industrialization wrought and this ambivalence was rooted in her social morality and 
commitment to pragmatist social theory (Elshtain, 2002, p. xxxi). Addams understood the 
importance of allowing for the space for the multiple immigrant populations to speak and act 
for themselves. Addams supported the rising labour unions and played a negotiation and 
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reconciliation role with capitalist factory owners. Addams interests expanded outward to the 
nation and then the world. 
Although Jane Addams wrote for scholarly journals, she primarily wrote for 
politically-minded, mass-circulation magazines and was committed to communicating to a 
general audience (Elshtain, 2002, p. xxv). Elshtain (2002) noted that nearly every piece of 
major reform in the years 1895 to 1930 comes with Jane Addams's name attached in one way 
or another, including labour and housing regulations, employment regulations for women and 
children, old-age and unemployment insurance, measures against prostitution, corruption in 
politics, the creation of juvenile and domestic court systems, public schools, and public 
playgrounds (p. xxv). 
Addams proposed a radical democracy that made the public and political space for 
the voices of the marginalized populations—women, immigrants, the impoverished, and the 
industrial workers. In the book entitled, Democracy and Social Ethics, which is a collection 
of twelve lectures Addams (2006) delivered at various colleges and universities, Addams 
argued that as a civilization we are progressing to a higher form of living together and 
advocated for a community-based ethics. Addams was a formative thinker in classical 
American Pragmatist philosophy and was closely associated with the progressive movement: 
"a belief that human action holds the possibility of changing social realities" (Addams et al., 
2005, p. x). This social change was to be a "gradual movement, a 'dovetailing' of the new 
with the old, through dialogue rather than revolution" (Addams et al., 2005, p. x). Addams 
advocated for "a moral democracy that required class, gender and racial interaction, founded 
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in empathy and personal knowledge of others" (Addams et al., 2005, p. xi). This pragmatism 
formed the basis for her pacifism (Addams et al., 2005, pp. x-xi). 
Jane Addams was ushered into the position of leadership in the peace movement 
when war broke out in Europe in 1914 (Davis, 2000, p. 212). Addams, who had been an 
American heroine and represented the best of American democracy, was denounced as the 
"most dangerous woman in America" (Davis, 2000, p. 251) for her pacifism during World 
War One. The Russian Revolution as well as the simultaneous war altered and influenced 
American attitudes towards those who opposed war: "Pacifists became synonymous with 
Communists and Bolsheviks" (Davis, 2000, p. 251), ushering in a period of hysteria. Addams 
fell from grace as she "challeng[ed] the part of the American dream that saw war as glorious 
and patriotic" (Davis, 2000, p. 229). 
Social Work and the Progressive Movement in Canada 
In Canada, the Progressive Movement was lead by the Canadian middle class and was 
concentrated in larger urban areas. 
Social reconstruction was based upon a sense of social order, a notion of social 
justice, and the primacy of the civic community. The reform movement was not a 
monolith, but rather was a collection of interest groups focused upon issues, such as 
prohibition, suffrage, and a single tax. (Moffatt, 1996, p. 50) 
The "social gospel" (Moffatt, 1996, p. 50) was important to the reform movement. Those in 
the reform movement maintained that social conditions of the community were not a matter 
for the secular world, they were seen to have deep religious significance—both the individual 
and society were in need of salvation and redemption. 
Canada's response to social issues from the social gospel movement resulted in 
institutional manifestation of the settlement house and labour churches. Settlement houses 
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were established "in poor urban areas, in which volunteer middle-class 'settlement workers' 
would live, hoping to share knowledge and culture with, and alleviate the poverty of, their 
low-income neighbors" (Wade, as cited in "Settlement House," 2010, para. 1). These 
institutions were derived from similar models in Britain and the United States. The settlement 
house became an institution for teaching social work students, which allowed social work 
students to experience direct social work practice (Moffatt, 1996, p. 51). By the 1920s the 
social gospel movement declined in its significance and influence making way for the rise of 
secular social work and secular social welfare institutions (Moffatt, 1996, p. 52). 
Within the profession of social work, reform minded women were able to act upon 
their visions of reform. Within the field of social welfare and social planning, the 
conflict between federated fund raising and social planning reflected two different 
paradigms . . . since the values associated with efficiency formed the dominant ethos 
of the capitalist system within Canada, the tradition within social work of democratic 
and cooperative approaches to community work was marginalized. (Moffatt, 1996, 
p. 53) 
The shift to secular social work does not represent an abrupt change in the direction 
of social work, as the religious influence within the field was evident throughout the 1920s 
and 1930s. The altruistic, religious worldview and the scientific, rational worldview were not 
considered to be in conflict (Moffatt, 1996, pp. 53, 56). 
Moffat (1996) noted, "The social organization of social work continued to shift from 
church based voluntary service to paid professional service following the First World War" 
(p. 57). The first school of social work was created in Canada at the University of Toronto in 
1914. McGill opened a social work department in 1918, followed by the University of British 
Columbia in 1928 (Moffatt, 1996, p. 57). Dorothy Livesay, who graduated from the 
University of Toronto faculty of Social Work in 1934, was a poet, an activist, and a card-
carrying communist, as well as a social worker (Moffatt, 1996, p. 107). Although Livesay is 
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best known in Canada for her poetry, in the field of social work she was both a social critic 
and political activist and has the distinction of having been both a student of social work and 
a practitioner of it during the era of the 1930s Depression (Moffatt, 1996, p. 108). 
Her interpretation of power relations and the capitalist system was integrated with a 
world view that stressed the necessity of direct experience and practical work. . . . 
Livesay drew from a deeply personal interpretations as well as from a structural 
analysis. Implicit to her perspective as a critique of the objectification of human 
existence and the rejection of a dogmatic, objective point of departure in 
understanding human affairs. (Moffatt, 1996, p. 108) 
While living in Toronto in the 1930s Livesay became an active member of the 
Communist Party and the Progressive Arts Club. She wrote for the communist magazine 
Masses, sat on the editorial board of the socialist journal the New Frontier, and was both a 
western editor and a reporter. In British Columbia in 1937, she was forced to quit her 
position at the Welfare Field Services after she married and was, therefore, no longer eligible 
for full-time employment within the state policy of the civil service. 
Communism, offered Livesay, is "a vision for improving social conditions" (Moffatt, 
1996, p. 131) as well as "the opportunity to work in relationships with others towards the 
realization of that vision" (Moffatt, 1996, p. 131). During the interwar years, internationalism 
and nationalism contributed to a sense of turbulence, and those of the western societies often 
felt a sense of complete loss of control. Moffatt (1996) argued that "political tension grew as 
alternatives in political thought such as fascism, socialism, and communism gained 
increasing respectability during the 1920's and 1930's" (p. 41). For Livesay, the battle 
between communism and fascism was not confined to Europe; she did her utmost to effect 
public awareness regarding her concern with the "plight of our people" (Frazer, 1986, p. 10) 
and the lack of "aware[ness] of the threat of Hitler and war" (Frazer, 1986, p. 10). The effect 
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of the Spanish conflict coupled with the Hitler-Stalin pact was a shattering blow for Livesay, 
which precipitated the Communist Party going underground and Livesay severing her ties 
with the party (Frazer, 1986, p. 18). Livesay (1991) noted, 
When war broke out in 1939 we had to give up, or at least lay aside for the future, the 
idea that our generation could change the world. The fruits of that struggle in the 
thirties only began to ripen in the seventies (which I will discuss later in this chapter); 
for now, as I write, half the world is socialist or communist. (Livesay, 1991, p. 172) 
At first glance Livesay's understanding of the world seems to be congruent with the 
social work conceptualization of the micro and the macro intervention in social 
affairs. Livesay's understanding of social change and social movements based on 
struggle and work, personal engagement, lived experience, and personal relationships 
involve a much richer integration of personal responsibility and social change than 
the social work model. Her world view can be better understood by the feminist 
principle that the personal is the political. (Moffatt, 1996, p. 119) 
Livesay had to reconstruct her public role in other social fields because by the end of 
the Depression women's voices had been marginalized (Moffatt, 1996, p. 197). After 1940 
Livesay continued her career as an editor, journalist, writer, poet, educator, and professor. 
During the 1960s she worked as a teacher for the United Nations' Educational, Scientific, 
and Cultural Organization in Africa. In 1966 Livesay was awarded a Masters in Education 
degree from the University of British Columbia and an honorary Doctor of Literature in 1972 
from the University of Waterloo (Moffatt, 1996, p. 109). 
During the years 1925 to 1939, the profession of social work in Canada and began to 
develop technical skills and professional vocabulary (Moffatt, 1996, p. 1). Professional social 
workers became concerned with developing a specialized knowledge, so as to lay claim to a 
particular expertise and be defined as a specialized group with skills in order to distinguish 
their knowledge from the philanthropic expression of good will (Moffatt, 1996, pp. 58-59). 
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The professionalization of social work reconstructed patriarchal social structures as 
the practices associated with men were those of management and administration, whereas the 
technological practice of caring work were associated with women. Caring work was 
trivialized as unscientific and sentimental. The role of women, therefore, was undervalued, 
and women were eventually pushed from positions of prominence. Even though most 
practicing social workers were female, they were marginalised within the field (Moffatt, 
1996, pp. 53, 60). 
Ironically as the Depression Era approached, the development of social casework 
shifted the attention to the individual and family as the primary focus of intervention. 
Casework was described as blending scientific knowledge, training, and experience. Social 
workers were directed to seek out private personal causes for an individual's circumstances 
rather than social causes. The growth and development of complex social organizations, such 
as corporations, unions, social agencies, and state bureaucracies, created a need for the 
professional to liaise between people and institutions. Social workers were needed to support 
the corporate society by humanizing the bureaucratic welfare organization by guiding people 
through the maze of social services and regulations and to aid people in social adjustment 
(Moffatt, 1996, pp. 63, 64, 71, 74, 160). "Social workers were caught in the contradiction of 
combining intimacy in relations with impersonal contractual relations to help people adjust to 
urban industrial life" (Moffatt, 1996, p. 63). I will discuss how this contradiction continues 
today for social workers later in this chapter. 
Moffatt (1996) noted that "With the locus of change focused on the individual rather 
than on the social structure, a specialized knowledge evolved which excluded analysis of 
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broader social factors in a person's life or an evaluation of the worker's ideological context" 
(p. 73). The technological worldview is evident in the statement of the Canadian Association 
of Social Workers in the October 1926 issue of Social Welfare (Moffatt, 1996, p. 64). The 
association saw the need for the field "to promote professional standards; encourage proper 
and adequate training" (Moffatt, 1996, p. 65) and to become more scientifically minded 
through the incorporation of research, investigation and experiment in order to build an 
adequate body of knowledge (Moffatt, 1996, p. 72). 
Moffatt (1996) contended, 
One of the central struggles in the development of the profession of social work 
knowledge base occurred around the axis of technology, technique and social science. 
The tension around a technological approach to social work was centered around the 
construction of knowledge and values, (p. 195) 
The scientific point of view in human affairs understood that technological development and 
dissemination contributed to the progressive civilizing forces of Western capitalist culture. 
Social advocates, on the other hand, were "interested in constructing a knowledge base that 
compensates for the inequitable relations implicit in a technical point of view" (p. 195). 
Social advocates worked for active engagement by those who were marginalized within the 
construction of knowledge. 
Technological development and the proliferation of the scientific point of view in 
human affairs were seen as oppressive in nature. There is a common tension among social 
workers that exists "between those who view social work practice as a wilful act to promote 
social changes and those who view social work as a mediating profession which aide 
individuals with social adjustment" (Moffatt, 1996, p. 28). I maintain that the existence of 
multiple ways of knowing, which I will discuss later in this chapter, and the resulting tension 
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between the theories of control and liberation are as relevant today as they were in the field 
of social work during the Progressive and Depression Eras. 
Theory in Social Work 
Mullaly (2010) noted that many of those who work and study in the social service 
field view theory as "esoteric, abstract, idealistic" (p. 1), something that academia discusses 
behind university walls. Practice, however, is viewed to be "common-sense, concrete and 
occurring in the real world, something that is essentially pragmatic, consisting of practical 
tasks" (p. 1). Experienced practitioners are sceptical of theory that is taught in social work 
education emphasising the value of experience (p. 1). This tendency to elevate theoretical 
ignorance to a level of professional virtue is wrong for two main reasons: theory is part of 
our everyday lives and theoretical ignorance should not be considered a professional virtue 
but an excuse for "sloppy and dishonest practice" (Howe, as cited in Mullaly, 2010, p. 1). 
Theory, Mullaly (2010) noted, "carries out four basic functions: description, 
explanation, prediction and control and management of events or changes . . . and social 
work is practice-based and pursues all four of these functions" (p. 2). Although there is much 
discussion about the "nature, dynamics, forms, functions and causes of oppression" (p. 2), 
there is no "dominant theoiy of oppression or dominated approach to anti-oppression" (p. 2). 
An examination of the current literature and social work curricula could leave one to 
conclude that "everyone believes that he or she is writing about or teaching or practicing 
anti-oppressive social work" (p. 3). Mullaly maintained that this unfocused analysis leads 
social workers to conclude that oppression does not exist but is consistent with social work 
whereby 
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three broad approaches are used to deal with oppression: (1) helping oppressed 
persons cope with their oppression; (2) attempting to modify/reform the systems so 
that oppressed persons can better fit into it; and (3) contributing to a total 
transformation of society, (p. 3) 
Although the work of the social services sector is to "treat, ameliorate and/or eliminate the 
causes of social problems such as poverty, crime alienation, homelessness, child 
abuse/neglect, spousal abuse, runaway adolescents . . . there is no agreed-upon definition or 
explanation of what a social problem is or why it occurs" (Mullaly, 2010, p. 3). Many social 
work authors appear to view social problems as a normal feature of society that should be 
dealt with through social policy and social work practice; social problems, however, are not 
features of a normal society but "are the consequences of societies characterised by 
hierarchy, inequality and oppression" (Gil, as cited in Mullaly, 2010, p. 6). Dorothy Smith 
(2005) wrote, "Social relations and social organizations generate differences in experiences 
and perspective, whether at the macro- or microlevels" (p. 62). As central policy shifts have 
been successful in heightening global as well as domestic impoverishment of children and 
families, the result has been to increasingly blame the resulting social problems on the 
individual deviance of parents, the deterioration of patriarchal family values, and the 
breakdown of the "traditional family" (Gordon, 1988, p. 28), specifically "traditional" 
(Gordon, 1988, p. 28) gender roles. 
Rudington and Weinberg (as cited in Mullaly, 2010) presented seven current 
theoretical perspectives of social problems as evidence of the contentious and pluralist nature 
of social problems: the social pathology view of social problems, the social disorganization 
perspective, the value conflict perspective, the deviant behaviour perspective, the labelling 
perspective, critical theory, and the constructionist perspective (pp. 4-5). 
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In a content analysis study of 14 introductory American social work texts, Wachholz 
and Mullaly (2000) found that although there were entire chapters devoted to working with 
people experiencing social problems, there was no discussion of the concept, nature, or 
explanation of social problems (pp. 59-60, 67). The field of social work tends to accept that 
social ills are an "inherently problematic given" (Mullaly, 2010, p. 6) and fails to provide a 
general definition or explanation of social problems (Mullaly, 2010, p. 6). Mullaly asks how 
are social work students expected to make sense of social problems when there are many 
competing perspectives yet little discussion, analysis, or definition of social problems (p. 8)? 
In the absence of theories or discussions of the nature of social problems, social workers tend 
to take on the prevailing agency definitions, which are traditionally victim-blaming (pp. 6, 8). 
The classification scheme that I utilize in this thesis in order to make sense of social 
theory and social problems consists of two competing perspectives: the order perspective and 
the change perspective. The order perspective 
views society as orderly, stable and unified by shared culture, values, and a consensus 
on its form and institutions. The latter [change perspective] views society as a 
continually contested struggle among groups with opposing views and interests . . . 
society is held together not by consensus but by differential control of resources and 
political power. (Mullaly, 2010, p. 8) 
Most current social work theories are based on the order perspective and the major activities 
are "personal reform, limited social reform, and advocacy; all of which are carried out in an 
effort to humanize capital, not to change it" (Mullaly, 2010, p. 13) so that people can better 
fit into mainstream society. Although a comprehensive explanation and analysis of the 
different theories is beyond the scope of this thesis, it is important to note that the major 
theories include psychoanalytic, family therapies, general systems theory, and the ecological 
approach, and that they all emanate from the order perspective. The conflict or change 
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perspective identifies with critical theory that "attributes social problems to social structures, 
processes, and practices that favour certain groups in society and oppress others along lines 
of class, race, gender, age and so on" (Mullaly, 2010, p. 13). 
As mentioned earlier in this chapter, there has historically been tension among those 
who subscribe to the order-consensus-based approaches and those who subscribe to theories 
of social transformation. The social change group views their conventional or mainstream 
counterparts as conforming to the established institution and thereby reinforcing, supporting, 
and defending the very system that caused the problems for individuals and families. The 
conventional or mainstream group views the social change perspective, which will be further 
explored in this thesis, as "idealistic and unreal with no workable solutions for dealing with 
social problems" (Mullaly, 2010, p. 20) because although the system is not perfect it is the 
best possible and "it can not be transformed but only fine tuned in order to help meet human 
need" (Mullaly, 2010, p. 20). 
It is important to note that general system theory as well as the ecological approach, 
which are considered as core social work theory in social work education programs, are not 
theories, as discussed earlier; by definition a theory has a descriptive, explanatory, and 
predictive capacities. Both the general system theory and ecological approach are descriptive 
only and do not contain explanatory or predictive capabilities nor do they contain a 
"theoretical explanation for poverty, domestic violence, racism, or any other social problem" 
(Mullaly, 2010, p. 20). Neither of these theories explain the concerns of "conflict within the 
system, power relations or differentials within the system, cultural variables, or a larger 
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oppressive social structures" (Mullaly, 2010, p. 21), instead they operate to maintain the 
status quo. 
I agree with Mullaly (2010) who stated, "General systems theory and ecological 
perspectives have been the subject of critique now for more that 30 years, and it is time that 
social work took that critique seriously" (p. 21). I concur that we should not 
abandon these perspectives, since they do have analytical utility in terms of 
presenting a snapshot in time of a particular system or systems, but it does mean that 
we should stop considering these perspectives as core social work knowledge in our 
curricula and practice, (p. 21) 
Although there has always been a progressive or radical contingent in social work, as was 
previously discussed, and these have been a minority voice, there has been an increase over 
the past three decades of the number of radical or progressive social work courses offered as 
the Canadian Association for Social Work Education requires that schools of social work 
"demonstrate their commitment to social justice and anti-oppressive social work in their 
curriculum, additions, faculty complements, policies and procedures" (Mullaly, 2010, p. 20). 
The purpose of this thesis is to explore if the continuation of the work of the 
legendary Addams and Livesay can be witnessed in the theory of cultural studies and 
structural social work. I further contend that the theoretical themes within cultural studies 
naturally partner with the critical or the structural social work conceptual framework and that 
incorporating these theoretical frameworks within social work curriculum will assist 
practitioners in dealing with the dualism and contradictions that are prevalent in the field of 
social work. I will now discuss the theory of structural social work and prepare to then 
discuss how the two bodies of voices parallel in chapter 4. Implicit in my discussion will be 
the implications for radical social work and for cultural studies activists. 
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Structural Social Work 
Much of the development of the theoretical work of structural social work has been 
done in Canada. Structural social work in Canada was pioneered in the mid-1970s by 
Maurece Moreau at the school of Social Work in Carleton University with the assistance 
from colleagues at Carleton University, the University of Montreal, and the Universite du 
Quebec a Montreal (Baines 2000; Mullaly, 2007). Concurrently, in the United States, 
Goldberg and Middleman (as cited in Weinberg, 2008) proposed the view of social problems 
as a "manifestation of inadequate social arrangements" (What is Structural Social Work 
Theory section, para. 3) rather than individual pathology. Moreau added feminist principles 
to his analysis attempting to shift the privileging of class to a more inclusive discussion of 
social divisions (Weinberg, 2008, What is Structural Social Work Theory section, para. 3). 
Moreau maintained that in a capitalist society, these inequalities were "inherent and self-
perpetuating" (Weinberg, 2008, What is Structural Social Work Theory section, para. 3), 
which resulted in the "exclusion from full participation in society of oppressed groups such 
as women, gays and lesbians, racially marginalized individuals, etc." (Weinberg, 2008, What 
is Structural Social Work Theory section, para. 3). Moreau presented this approach as an 
"umbrella" (Carniol, 1992, p. 4) for the major radical themes of Marxism, feminism, radical 
humanism and radical structuralism (Mullaly, 2007; Mule, 2008). 
The publications of radical and structural social work saw a lull during most of the 
1980s, due to economic crisis and the dominance of a neoconservative public. However, the 
1990s saw a significant resurgence of radical and structural literature. The work of Took 
(1993) has bridged the gap between social analysis and social work practice, and Mullaly 
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(1998, 2002, 2007, 2010) has further developed structural social work theory and its 
strengths, including the resistance of normative narratives, a broad recognition of diversity, 
and its concern with transforming oppressive elements of social structures (Mule, 2008, 
Introduction section, para. 3). 
Structural social works conceptual framework is 
based on a reconstituted socialist ideology, located within the radical social work 
camp, grounded in critical theory, and operating from a social change view of society, 
structural social work views social problems as arising from a specific societal 
context- liberal/neoconservative capitalism-rather than from the failings of 
individuals. (Mullaly, 2007, p. 244) 
The term structural is both descriptive and prescriptive. It is descriptive of problems that 
confront social work in that they discriminate against people along lines of class, gender, 
race, sexual orientation, disability, and so on. It is prescriptive for social work practice as it 
indicates that the focus for change is on the structure of society and not solely on the 
individual. Structural social work theory appears to be more flexible and inclusive and often 
more realistic than many other radical theories. Structural social work is concerned for 
groups that experience oppression as well as all groups that are victims of the present social 
order (Mulally, 2007, p. 244). 
Historically, social policy, for example, recognized that women who chose to do the 
work of caring were entitled to reside with their children without experiencing extreme 
poverty (Young, 2002, p. 48). Frazer (1986) indicated that contemporary policy discourse is 
contradictory as "independence" (p. 29) and "welfare dependency" (p. 29) refer to a 
"behavioural syndrome" (p. 29). Contemporary policy discourse about welfare dependency, 
views poor women, who choose personal independence through financial dependency on 
welfare, as having a personal deficit (Frazer, 1986, pp. 29-30). Dependency has become the 
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"disease of poor women" (Solinger, 2002, p. 61). Lower class women are portrayed as 
"promiscuous and opportunistic" (Nelson & Fleras, 1995, p. 78). 
Current political ideology maintains that the rise of children born out of wedlock has 
a direct correlation to the social benefits and the availability of public housing and unless 
women are forced to suffer "acute social stigma" (Frazer, 2002, p. 78) for conceiving and 
bearing illegitimate children, "such women will not only incur vast amounts of the public 
debt but also set in motion a host of socially injurious consequences" (Frazer, 2002, p. 78). 
Nathan (as cited in Fraser & Gordon, 2002) stated that "policy makers experts" (p. 14) agree 
that dependency on welfare is "bad for people, that it undermines their motivation to support 
themselves, and isolates and stigmatizes welfare recipients in a way that over a long period 
feeds into and accentuates the underclass mindset and condition" (p. 14). 
It is the institutional discourse that is prescribing the actions as well as "providing the 
terms under which what people do becomes institutionally accountable" (Smith, 2005, 
p. 113). Institutional categories lack perspective and subdue the particularities of the 
everyday experience for women "locating] the subjects of institutional courses of action, not 
as particular individuals, but as a class of persons" (Smith, 2005, p. 116). It is the gender 
division of labour that constructs women as carers and systematically "extracts surplus labor 
in the form of unpaid care" (Bubeck, 2002, p. 174). Structural social work does not restrict 
practice within or outside of the existing social welfare systems (Bubeck, 2002, p. 245). 
Weinberg (2008) asserted, 
Structural social work educates that there are ethical issues which are not privatized 
matters or workers' own personal failings, but part of the paradoxes of fundamental 
social arrangements that wide groups of providers and service users confront. In this 
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way structural theory is a collectivism moral theory because it investigates the 
processes through which the normal and the deviant are enacted, (p. 8) 
Structural theory suggests that there is a political choice and will in maintaining 
insufficiency; for example, we have the means to feed the hungry of the world, however, the 
political resolve has never been there (Weinberg, 2008, p. 6). 
One of the unique features of the structural approach is that it does not attempt to 
prioritize the different forms of oppression (i.e., classism, racism, patriarchy, heteroecism, 
and so on). Structural theory views the various forms of oppression as intersecting with each 
other at different points creating a total system of oppression (Mullaly, 2007, p. 212). An 
example of this is outlined in Cyndy Baskin's (2009) article, Structural Determinants as the 
Cause of Homelessness for Aboriginal Youth, where she discussed that the 
construction of homelessness relies on capitalist ideology and its emphasis on 
meritocracy, the idea that if one works hard enough s/he will succeed in life. This 
individualist lens disregards structural issues such as colonization, racism, and 
ableism, and thereby excludes certain populations from positions of power and 
decision making processes that directly impact upon their lives. It ignores, for 
instance, the fact that the educational systems do not represent the lived realities, 
histories, strengths of Aboriginal and black youth, thereby setting them up to fail in 
an environment where they are made to learn only about Eurocentric perspectives of 
the world, (p. 2) 
Practice approaches within structural social work include "education and 
consciousness] raising, acknowledgement of the dialectical role of people and systems, 
making linkages to supportive systems, building counter systems, through critical 
consciousness affects change" (Mule, 2008, p. 2). 
Goldberg Wood and Middeman (1991) stated that the 
structural approach to practice in social work assumes that opportunities and 
resources are unequally distributed and that members of deprived and vulnerable 
populations are social victims. Thus the basic thrust of the social worker is to change 
oppressive situations instead of the people trapped in them . . . this makes advocacy a 
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key practice role involving both work with groups of clients and with others who can 
make things happen for clients, (p. 53) 
The structural approach is a generalist model of practice that requires knowledge and skills 
for working with individuals, families, group, and communities and makes the connection 
between the personal and political (Mullaly, 2007, p. 212). 
Critical or Radical Social Work 
As I have previously indicated, structural social work is located within the radical 
social work camp and is grounded in critical theory. The radical argument posits that 
social workers need to understand the nature of state power and the role of social 
work as an element of state control and oppression, and to construct an approach to 
practice which is underpinned by this understanding. Such practice must be directed 
at challenging and changing structures which oppress. (Mullaly, 2007, p. 213) 
Baines (2000) asserted that "This political perspective intertwined theory and practice in 
order to produce knowledge aimed at both interpreting the world and changing it" (p. 6). 
The rise of radical social work has been viewed as consistent with the ethics and 
value of the social work profession. As mentioned earlier, although radical social work has a 
long history, critical or radical social work, a specific genre of social work, was developed in 
the 1960s and 1970s in the United Kingdom, Canada, Australia, and the USA (Baines, 2000, 
p. 5) during the emergence of the world economic crisis (Mullaly, 2007, p. 213). There is a 
wide range of opinions among radical social workers due to radical social work's association 
with socialism. Different shades of socialism coexist under the label of radical social work 
and it is these nominal differences that suggest that there is less homogeneity among radical 
social workers than often believed (Mullaly, 2007, pp. 213-214). 
The schools of radical thought fall into three traditional schools of socialist thought: 
social democracy, revolutionary Marxism, and evolutionary Marxism. Baines (2000) argued 
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that an enduring weakness within all of the varieties of critical social work is the ability to 
"explicate the interrelations between and within the totality of oppressive social relations" 
(p. 6). Initially, most critical social work was dominated by class analysis collapsing all 
forms of oppression and exploitation under the relation of class. Later feminist and antiracist 
social work expanded the analysis of oppression to include race and gender (Baines, 2000, 
p. 6). Differences within critical social theory reflect disagreements in the means of 
transcending capitalism rather than a disagreement on the goals of social transformation 
(Mullaly, 2007, p. 214). 
There are three requirements within critical theory: 
(1) it must locate the sources of domination in actual social practice; (2) it must 
present an alternative vision (or at least an outline) of a life free from such 
domination; (3) it must translate these tasks in a form that is intelligible to those who 
are oppressed in society. (Mullaly, 2007, p. 215) 
Mullaly (2007) noted that structural social work is a critical theory because it meets the 
above requirements. Structural social work is 
critical of existing social, economic, and political institutions and practices and seeks 
to change them. It has articulated an alternative social vision (at least an outline) 
consistent with progressive social work values in which life is free of domination . . . 
[and] its major thrust is to involve people in its social analysis and in its political 
practice. (Mullaly, 2007, p. 215) 
Other forms of social work that fit the critical theory criteria include transformative forms of 
feminist social work, antiracist social work, antioppressive social work, and Aboriginal 
anticolonial social work (pp. 215-216). The essence of structural social work ideology is that 
inequality: (1) is a natural, inherent (i.e., structural) part of capitalism; (2) falls along 
such lines as class, gender, race, sexual orientation, age, ability, and geographical 
region; (3) excludes groups from opportunities, meaningful participation in society, 
and a satisfactory quality of life; and (4) is self-perpetuating. (Mullaly, 2007, p. 244) 
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Societal structure or substructure, which is the foundation of society, consists of the 
dominant ideology, "which is transmitted to all members of society through a process of 
socialization and determines the nature of a society's institutions and relations among its 
people" (Mullaly, 2007, p. 245). The dominant ideology or belief system of a society 
comprises the hidden or invisible structures that are part of the larger concept of social 
structure. The social institutions of a society rest on the ideology of that particular society 
and the social relations of society in turn rest on and are supported by the social institutions. 
Structural social work ideology maintains that all three levels of the social structure are an 
integral part of the total structures and must, therefore, all be changed in the work of social 
transformation (Mullaly, 2007, p. 245). 
Fundamental social change presents a difficult challenge as each of the 
aforementioned social structures are interdependent and mutually reinforcing of the other 
levels, which again suggests that any serious or lasting change must occur at all three levels. 
The dominant ideology must be challenged at the substructural level by "engaging in 
consciousness-raising by exploring with people the alienating and oppressive features of our 
present liberal-capitalist system, which is characterized by oppression falling along lines of 
race, class, gender, culture, age and so on" (Mullaly, 2007, p. 247). 
The ultimate goal of structural social work is to contribute to the transformation of 
current society, to one that is more congruent with reconstructed socialist principles. The 
goal of transformation calls for the restructuring of major institutions 
so that they become answerable to [the] public rather than being strictly controlled by 
a relatively small class of people composed primarily of white wealthy males. 
Without such transformation those social problems now experienced will be 
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perpetuated endlessly into the future, with bandaids being busily applied by a 
profession that should know better. (Carniol, as cited in Mullaly, 2007, p. 247) 
Thus, for many activists, the demand is not to simply change practices but to fundamentally 
change the profession itself (Healy, 1993, p. 3). Social workers are too often the day-to-day 
managers, monitors, and interveners on behalf of the state, even as we know how 
contradictory this location is for us—it is our paid location. Social workers, in the last several 
decades, have witnessed the effects and consequences of the shift from industrial capital to 
finance capital and the resulting restructuring of social services in Canada. 
Globalization 
The effects of the crisis in capitalism brought on by the oil crisis of 1973 resulted in 
unstable economic growth, which was followed by a worldwide recession. This resulted in 
the corporate sector rationalizing and restructuring their operations so as to intensify their 
control over labour: "Technological change, automations, downsizing, mergers, acceleration 
of capital turnover and moves to countries with cheaper and more manageable labour became 
the strategies for corporate survival" (Mullaly, 2001, p. 305). 
Governments have also felt the effects of the 1970s crisis in capitalism and its 
subsequent transformation. Shrinking revenues due to the economic decline and growing 
number of individuals in need resulted in most governments making the choice to reduce 
expenditures rather than to increase taxes. Governments targeted the welfare state as a major 
area of cost containment, which has resulted in a state of crisis and restructuring of the 
welfare state in Canada, the United Kingdom, Australia, and the United States for over two 
decades (Mullaly, 2001, p. 305). The growth that Western welfare states had experienced 
since World War Two has halted and even been reversed in some jurisdictions. 
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A contention of the globalization thesis is that 
global markets, freed from narrow national interest and restricted regulations, will 
bring forth waves of trade, which in turn will "unleash a broad economic-social tide 
that would raise all ships, whether our Western poor or for the developing world in 
general" (Saul 2004:34). (Mullaly, 2007, p. 9) 
Globalists allege economic benefits that have resulted from market liberalization and claim 
that the extraordinary changes in global finance have been beneficial in facilitating 
significant improvements in economic structures and standards of living throughout the 
world. An essential element of the globalization thesis is that the power of the nation-state 
was to be replaced by that of global markets because economics not politics would determine 
the course of human events. Transnational corporations not nation-states would, therefore, 
rightfully determine economic policies and markets and would do a better job of managing 
them. The laws of the free market would surpass the laws of any particular nation-state 
(Mullaly, 2007, p. 9). 
Survival in the global economy now takes precedence over meeting the human and 
social needs of people . . . the economic, social and political effects of the new form 
of capitalism along with governments' retreat from social welfare responsibilities 
have had, of course, a profound effect on the context of social work. (Mullaly, 2001, 
p. 305) 
In the next section 1 discuss how the prevailing consequences of globalization in terms of 
social inequality and allied modalities of governance are negative, which has had important 
implications for the profession of social work. 
Statutory Social Work 
Social work can be considered a state-mediated power structure within and through 
which women social workers operate: "Occupational control is not negotiated within social 
work, or between social work and its clientele, but mediated by the state" (Hugman, as cited 
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in White, 2006, p. 32). Salaried employment has replaced the independent professional. This 
has resulted in a significant shift in the manner in which professionals control their work in 
situations of dependent employment or dependent state employment. The state has the 
potential control over the means of work, organizational and executive work, as well as over 
the ends of work, the final product, and the goals and purpose of work. Although 
professionals lack control over the means and end of work, they have maintained 
considerable autonomy of the means of undertaking the work, the technique in deciding how 
the job is carried out (White, 2006, pp. 32-33). Deber (as cited in White, 2006) termed this 
"ideological subordination]" (p. 33), the means by which the states ends are achieved are in 
the hands of the social worker, effectively diminishing our potential and efficacy. 
As I pointed out earlier in this chapter, 
keeping social workers' focus on individual pathology and away from social 
oppression was a major importance to state agencies . . . and formed the basis for a 
highly sophisticated ideological co-option, where social workers' moral concern for 
the well-being of their clients could be accommodated in a form of practice which 
served institutional ends. (Deber, as cited in White, 2006, p. 33) 
The statutory mandate and legal underpinnings as a contextual consideration is regarded as 
directly determining the nature of social work and is, therefore, in a subordinate position in 
terms of how it is defined and organized. Therefore, what is considered social work is not 
fixed, undergoing construction, and reconstruction as a result of ideological shifts by 
successive governments reflected in legislative changes (White, 2006, p. 35). 
It is the state that defines the parameters of social work through legislation and the 
social workers who are presented with the statutory duties that define certain categories of 
people and social problems in specific and individualised ways; thus the social worker's 
attention is directed away from the implications of those social problems and effectively in 
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the process of depoliticization (White, 2006, pp. 35-36). An example of this are child welfare 
programs, which are an apparatus of the state that recreate ruling relations of domination and 
subordination along gender, race, and class lines, both historically and currently. 
Child welfare historically involved white and usually middle class women insisting 
that nonwhite and poor woman adopt white, middle-class parenting standards and values, 
taking nonwhite and poor women's children away if they did not (Baines, 2007, pp. 68, 70). 
Child maltreatment prior to the 20th century was not considered to be a social problem. The 
work of the "child savers" (Gordon, 1988, p. 55) was done by religiously-motivated charity 
volunteers who directed their efforts towards "dependent children—meaning those reliant on 
the public or community for support" (Gordon, 1988, p. 55). Child maltreatment was only 
defined as deviant, once immigration and migration saw high rates of "family violence . . . 
desertion, poverty, dependency, infant mortality and fighting" (Gordon, 1988, p. 10). The 
bourgeois class became preoccupied with the concern for the "breakdown of the 'traditional' 
family" (Gordon, 1988, p. 28), which they perceived to be a threat to their vision of a "good 
society" (Gordon, 1988, p. 28). This cultural anxiety saw the inception of the ideology that 
the "inferior classes and cultures" (Gordon, 1988, p. 27) needed correction in the raising of 
children by the "moral reformers" (Gordon, 1988, p. 29). The maltreatment of children was 
viewed as a vice of the ethnic and under classes and was considered to be pathological rather 
than structural. Caretaking continues to be undermined by a neoconservative ideology, which 
defends the hierarchical and patriarchal vision of caring, placing it at the margins of state, 
and the market that regulates caring to unpaid or underpaid women who are living within 
families who are headed by men (McCluskey, 2002, p. 116). 
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Canadian Women and the Global Economy 
McCluskey (2002) noted, "The ideological barrier to broader public support for 
caretaking comes from neoliberal ideology which defends the 'free market' and 'economic 
efficiency'" (p. 116), similar to the "neoconservativism's overtly gendered vision and 
neoliberalism's superficially gender-neutral doctrine keeps caretakers and their dependants— 
most women—from securing their fair share of support from the state and market" (p. 116). 
As a result of this ideology, on September 18, 2006, the federal government rejected the 
recommendations of the Federal Task Force on Pay Equality and "took all mention of 
'equality' out of the terms and conditions of The Women's Program" (Canadian Research 
Institute for the Advancement of Women [CRIAW], 2006, Economic Inequality section, 
Current Government Policy subsection, para. 3). Further, The Status of Women Canada's 
funding was cut by $5 million dollars because "women are already equal" (CRIAW, 2006, 
Political Participation section, Current Government Policy subsection, para. 4). The 2009 
Report Card on Child and Family Poverty in Canada reported that in 2007 "women working 
full-time throughout the year earned just 71% of the average wages earned by men and were 
more likely to be in low wage work" (Townson, as cited in Campaign 2000, 2009, p. 3). 
Further, changes to the Employment Insurance have reduced benefit levels from 90% of 
earnings down to 55% (Campaign 2000, 2009, p. 3). Changes to the eligibility rules have 
resulted in 40% of unemployed males and 32% of unemployed females qualifying to receive 
benefits compared to 90% in the 1990s (Campaign 2000, 2009, p. 3). 
The Canadian Research Institute for the Advancement of Women (2006) reported 
that, in 2004, 70% of women with children under 5 worked for wages, which is up 
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substantially from 37% in 1970. The report also pointed out that although women's 
employment increased compared to men, their hours of caring and lost days of paid 
employment to care for sick and injured family members indicates that they remain the 
primary care provider. In addition, women are also caring for elderly and infirmed family 
members as a result of insufficient home-care services and increased life spans. This loss of 
employable hours has lifelong impacts on earnings and pensions (CRIAW, 2006, Economic 
Inequality section, Facts subsection, para. 6). In 2005, 69% of men were doing unpaid care 
work on an average of 2.5 hours daily. Woman were doing 90% of the unpaid care work 
averaging 4.3 hours daily, clearly indicating that women, although employed, continue to do 
the bulk of the care work (CRIAW, 2006, Child Care section, Facts subsection, para. 1). 
Although the issue of child care has been on and off the political agenda since 1989, 
child care is still not publicly funded across Canada (Campaign 2000, 2009, p. 6). Access to 
affordable quality daycare is uneven across Canada, the costs too high for many single 
mothers, leaving many women little choice but to rely on welfare rates. The Canadian 
Research Institute for the Advancement of Women reported that the average cost of quality 
daycare is $1,000 per month and there are limited subsidized spaces in most provinces (Child 
Care section, Facts subsection, para. 3). The National Counsel of Welfare (as cited in 
CRIAW, 2006) discussed the urgent need for government to invest in "affordable, accessible, 
good quality child care and adequately support parents" (Child Care section, Facts 
subsection, para. 6). Policy discourse equates publicly funded daycare to a "hand out" (Child 
Care section, Facts subsection, para. 8). The Canadian Council on Social Development (as 
cited in CRIAW, 2006) has estimated that "the mothers of young children contribute $53 
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billion of Canada's GDP, representing 5% of the total GDP" (Child Care section, Facts 
subsection, para. 8) and this estimate does not include women's unpaid caring work. Canada 
spends $1 billion dollars per year on child care and early child development programs, which 
represents less that 0.1% of the GDP and is substantially below the European Union's 
suggested 1% (Child Care section, Facts subsection, para. 8). 
It is clear that the state chronically underfunds care work, which causes inequality and 
oppression. Social problems effectively become personal problems, "social workers are 
concerned with 'cases not causes'. . . . As a state-mediated profession, social work has been 
rooted in an overall state policy framework for managing certain areas of social life through 
the personal services" (White, 2006, p. 36). The political role of the social worker is to be 
apolitical to enable social workers to challenge political structures. 
The 1970s crisis in capitalism and the resulting economic, social, and political effects 
of the new form of capitalism along with governmental retreat from social welfare 
responsibilities has resulted in a state of crisis of the welfare state in Canada. This political 
choice has had a profound effect on the context of social work, as the state defines the 
parameters of social work through legislation, ensuring that the social worker's focus is on 
individual pathology and away from social oppression. Social work and the fate of the 
programs and agencies in which social workers find their livelihoods and act on a conflicted 
moral vision is ineluctably caught up in larger currents of conflict and contention. It is my 
contention that the shift to finance capital and the resulting new global economy has 
precipitated a crisis in social work. 
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Crisis in Social Work in the New Global Economy 
Rather than advancing social justice agendas, the introduction of neoliberal ideology 
in Canada and the resulting "restructuring of the Canadian economy due to globalization, 
coupled with the cuts to welfare services, has expanded the depth and breadth of poverty 
across the country; adding to the complexity and intensity of client's problems" (Baines, 
2007, p. 10). 
Social regulations and controls are justified for women who do not conform to the 
norms of historical and legal heterosexual relationship. It is in the context of this relationship 
that "dependency" (Fineman, 2002, p. 218) is assigned to the private realm of the family. 
This ideology does not anticipate that the market or state will directly participate (Fineman, 
2002, p. 218). Canadian taxation policy has furthered this ideology and affected public 
perceptions and attitudes (Yalnizyan, 1998, p. 19). Cutbacks in funding social programs are 
now justified not on an economic basis, but on a moral one. Wharf and McKenzie (1998) 
noted, "It is becoming popular to advance the view that what the poor need most is more 
hardship and more stigmatization, not improved opportunities, to help them rise out of 
poverty" (p. 13). 
In his final resolution in the House of Commons on November 24, 1989, Ed 
Broadbent, the retiring leader of the New Democratic Party, proposed the elimination of 
child poverty by the year 2000. Broadbent called the plight of poor children "a national 
shame, a national horror" (McClelland, 2001, p. 18). Over the last two decades we have 
witnessed the rate of child and family poverty go down only slightly to 9.5% (637,000 
children) in 2007 from 11.9% (792,000) in 1989 (Campaign 2000, 2009, p. 2). These 
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numbers, however, do not adequately reflect the "shameful situation of First Nations' 
communities where 1 in every 4 children is growing up in poverty" (Campaign 2000, 2009, 
p. 2). It is important to note that the small changes over the last 20 years are alarming in light 
of the unprecedented period of growth and are in bold contrast to the growing gap between 
Canada's highest income families and those with the lowest income (p. 2). It is not that 
governments failed in the noble declaration, as the Canadian governments at all levels shifted 
to the right-wing agenda of lowering the deficit during the 1990s recession by cutting back 
on social services and further cutting services even after the deficit was under control 
(Maclean's, 2001, pp. 18-20). 
A reduction in resources available for social worker services has confronted social 
workers with increasingly desperate clients who encounter budget cuts and service 
reductions, placing demands on social workers to provide more with less (Baines, 2007, 
p. 11). Shutte (2002) argued that "by shifting priorities from the domain of collective rights 
and entitlements to that of free trade neoliberalism is aimed at dismantling" (p. 139) the 
social gains that resulted from the welfare state. The introduction of the Canada Health and 
Social Transfer Payment in 1996 resulted in blurred lines separating the shared responsibility 
for social welfare. The rising deficit is blamed on government spending on social services. 
Yalnizyan (1998) stated that contemporary policy on immigration, social assistance, and 
education, promote "racism, hatred and victim blaming behaviour directed at immigrants, 
refugees, the poor, [and] single mothers on social assistance" (p. 24), effectively redirecting 
attention away from the "government's failed economic and social policies" (p. 25). The 
45 
discourse shifts from the perspectives of individuals to one that depersonalises and objectifies 
(Smith, 2005, p. 120). 
The safety net is eroding as elected officials promote the reduction of the role of 
government and focus on privatizing social welfare programs and services (Creese & Strong-
Boag, 2005, pp. 17-18). As well, government policy has made it difficult for welfare 
recipients to enter the paid labour market due to cuts to child care, health and elder care, 
education, as well in changes in employment policies, the Employment Standards Act and 
the appeal to the Human Rights Code (Creese & Strong-Boag, 2005, pp. 17-18). 
Nationally and provincially designed economics clearly plays a role in the 
development of social policy and the manufacturing of poverty as a pathological affliction of 
poor women. Single-mother families are designated by policy makers as deviant, "ignoring 
evidence indicating that poverty, not family form, causes harms, policymakers identify single 
mothers as the cause of crime, poverty, and societal decadence" (Fineman, 2002, p. 227). 
The transforming context of social work practice poses many contradictions and 
dilemmas for social workers. The changes in the economic, social, and political environment 
are fundamentally in opposition to social work values expressed in professional Codes of 
Ethics—egalitarianism, social justice, and emancipation (Mullaly, 2001, p. 305). I too concur 
with Ife (as cited in Hil, 2001), who asserted, "The problems which accompany global 
capitalism—structural inequality, unemployment, poverty, violence, and discrimination— 
have long been the issues confronted by social workers in their day to day work with 
disempowered communities" (p. 64). 
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The profession of social work has also witnessed dramatic processes of organizational 
change that has swept through social service systems in many of the developed counties since 
the mid-1980s. It has been the neoliberalism model that has emphasized the importance of 
efficient and effective work practices in a flexible workforce with the application of these 
measures aimed at improving worker performance. In the next section in this chapter I 
discuss one of the processes of organizational change, the NPM, and the resulting 
consequences it has had to the profession of social work. The NPM has been adopted in a 
number of Canadian provinces, including British Columbia in 2001 (Baines, 2004, p. 5). 
NPM is not simply a "set of neutral and technical public management strategies, rather it is 
part of the creation of a minimalist, residual welfare state criss-crossed by pro-market, non-
market practices" (Baines, 2004, p. 5) effectively reconstructing social caring and 
responsibility. These processes are promarket in that they do not threaten, undermine, or 
replace the private market; they ideologically or concretely supplement, support, extend, and 
legitimize it (Baines, 2004, p. 6). 
Drawing on the aforementioned themes, in the next section in this chapter I elaborate 
on some of the promarket and nonmarkets processes that have unexpected yet major impacts 
on the process of deskilling, disciplining, and narrowing of social services work, including 
the mandatory licensure and specialization of some workers (Baines, 2004, 2007). The crisis 
in social work is evident at all levels and in all areas of social work activity. 
New Public Management: Social Work in Crisis 
Although NPM and other models of public administration have been adopted in a 
number of Canadian provinces, and although evaluations of the NPM exist within business 
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and accounting literature, NPM has not been widely explored within Canadian policy studies 
or the social sciences (Baines, 2004, p. 7). Within the NPM model, government organizations 
and the nonprofit organizations they fund are considered business units in which managers 
are given discretionary power to meet or exceed programme and individual goals. NPM 
emphasizes results rather than process; accountability and efficiency are constructed entirely 
as achievement of performance targets. In order to meet assigned targets, management's 
control over the labour process has increased resulting in major changes in work organization 
with social services within the public and not-for-profit sector. The process reflects a 
uniquely public and nonprofit sector form of lean work production (Baines, 2004, p. 7). 
NPM managerial strategies utilize the language and appearance of the private market 
mechanisms when they, in fact, are establishing processes that operate entirely outside of the 
realm of capital accumulation. These changes may pave the way for profit bodies to enter the 
public sector. While these mechanisms may be nonmarket, they produce savings and do not 
generate surplus in the sense of profit, operating outside of the market motive, although they 
do not replace it in any significant way. Proponents of NPM assert that the tracking 
accountability and efficiency, useful trigger words for those seeking to dismantle or 
minimize public funding for social services, is through control and qualifications. The 
construction and the measures of accountability and efficiency are highly contested concepts 
and erode public support and participation in service delivery (pp. 6, 8-9). The fact that 
"efficiency becomes the imperative of the controlling class" (Moffatt, 1996, p. 129) is not a 
new concept. In the 1930s, social justice advocate and poet Dorothy Livesay clearly 
understood that "social relations, with the aid of technology, result in control of both the 
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worker's action and thought within the capitalist system" (Moffatt, 1996, p. 129). The 
resulting dehumanization that is associated with capitalism strikes deep within the human 
consciousness (Moffatt, 1996, p. 129). 
Baines (2004) noted, 
Currently in Canada, the NPM model of business-like management plays an 
ideological role in which taxpayers, state workers and the corporate sector are 
supposed to remain ever vigilant against waste and lack of answerability. This 
ideological role justifies the human and financial costs associated with unceasing 
waves of workplace and service reorganization often draws support from unexpected 
sectors, such as the public sector worker themselves, (p. 9) 
This narrow construction of efficiency has led to a process in which diminished services are 
voluntarily rationalized, leading to specialized services that narrow and deskill the social 
work profession, all the while producing fewer public and nonprofit service options for 
clients (Baines, 2004, pp. 9-10). 
Lean work organization. 
Lean production is a form of work organization that originated in the auto 
manufacturing industry, which has been characterized by the "outsourcing of work, flexible 
work forces, just-in-time deliverables and the elimination of all forms of error" (Baines, 
2004, p. 7). Lean production has been adopted in public and nonprofit services. Processes 
associated with LWO 
tend to deskill, discipline and dislodge broader, community-strengthening practice 
among social service workers who often end up identifying with purportedly 
"business-like" organizational reforms that in actuality have little or nothing to do 
with entrepreneurship, free market competition or other principles of business and 
trade. (Baines, 2004, p. 8) 
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Managerialism. 
I focus on several interrelated themes of LWO context, including managerialism, 
modernist rationality, competencies, specialization, licensing, and privatization. 
Managerialism is the belief that all that is needed to make an organization more efficient, 
including social service organizations, is an effective, generic set of business and 
entrepreneurial skills. Therefore, social service managers do not need to know anything about 
social work practice or the nature of services, resulting in people with no background in 
social work assuming managerial responsibilities for social service organizations and 
managers with social work background identifying themselves more as professional 
managers than as professional social workers, thereby deemphasising social work values in 
favour of managerial values of efficiency, effectiveness, and cost containment (Mullaly, 
2007, p. 20). 
Modernist rationality. 
Modernist rationality assumes that organizational and policy decision-making should 
be based on the logical analysis of objective data only and not on value considerations. This 
approach is based on the belief that, if the logical steps in deductive reasoning are applied, 
there is one best answer to any problem or question. This technical approach to policy 
development and service delivery does not always fit the norm of social work practice, which 
has historically been a normative activity (Mullaly, 2007, p. 21). 
Competencies. 
Another component of the LWO is that of competencies. "The competency 
movement is based on the belief that occupations should be defined according to the 
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competencies required to perform them rather than in the formal requirements of the workers 
within the occupations" (Mullah/, 2007, p. 21). Jobs are advertised not in terms of 
qualification or professional affiliations but in accordance with the required competencies. 
Social work education wishes to be relevant and is focusing on competency-based education. 
Collier (2009) argued that behaviourism becomes the foundation, "with only the thinnest 
evidence between the desired acts, measurement of those acts, and capacity to carry those 
acts out in accordance with any concept of human (especially professional) discretion" (p. 6). 
Behaviourism is reductionist and drives for standardization and uniformity encouraging 
anonymity and serial thinking, which lead to disconnectedness and is fatal to the purposeful 
human social action (p. 6). 
Specialization, decentralization and reorganization of social work. 
Work that becomes standardized leads to the deprofessionalization of many jobs 
making it easier to replace workers with those who command lower wages or to outsource 
the work to domestic companies. For example many banks, insurance companies, and service 
providers of all types outsource large portions of clerical work to low-wage third world 
international agencies. The state has invested both time and money to reorganize the work of 
social workers so that clerks can perform many of the tasks (Baines, 2004, pp. 23-24). In a 
competency-based job market, there would be no need for professional education as there 
would be no need to learn about the social and political context of the work. Lena Dominelli 
(as cited in Mullaly, 2007) has termed this process as the "proletarianization of social work" 
(p. 22). 
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Vicky White (2006) stated that in the United Kingdom "the increasing influence of 
managerialism under Conservative governments during the 1990s, in defining agency 
policies and priorities in social work, as elsewhere in the public sector, resulted in the 
development of interlocking strategies of control" (p. 46). These strategies resulted in 
decentralization with the agenda of achieving a "greater degree of centralised control over 
strategy and policy; establishing the principle of managed competition; and developing 
processes of performance management and monitoring (audits, inspections, quality 
assessments, reviews), largely directed towards operational decentralised units" (p. 46). 
These decentralized units have become more like small businesses, making it difficult 
to surpass the distinctive experience of working in specific units. The resulting 
proceduralization can be viewed as a way to circumvent professional autonomy and 
discretion, as practitioners are likely to be more "concerned with measurable outcomes of 
depoliticised practice as they followed departmental and governmental rules, guidance and 
procedural manuals" (White, 2006, p. 47). While control over resources has been delegated 
to operational managers, centralized control is maintained and strengthened over the 
allocation of resources to operational units within a framework of financial rules and 
performance resulting in social workers becoming cost-conscious (White, 2006, p. 47). 
In times of budgetary constraint, activities are shed that do not contribute to the 
organization's primaiy goals, with the interplay between external or statutory requirements 
and internal organizational politics constructing definitions of core business or "core 
services" (White, 2006, p. 48) in particular organizations. In the process, difficult decisions 
regarding the core services are defined and passed down the line to social workers. "To meet 
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these priorities, social workers are asked not only to sacrifice their own living standard 
through wage control, but to police the casualties of unemployment, economic neglect and 
policies that place private profit above human need" (Mullaly, 2001, p. 305). 
Surveillance is increased as traditional supervision has been supplemented, or in some 
cases replaced, by invisible surveillance by computers, which is accompanied by an 
increased formalization through form filling, report writing, and procedure following. 
Invisible surveillance has been complemented by visible surveillance through audits and the 
evaluation of explicit and measurable organizational objectives. This has led social work 
organizations to focus on impression management and performing to targets. 
Social work has become an instrument of an incorporative agenda, geared towards 
ensuring that troublesome individuals are made to accept the prevailing social norms, rather 
than seeking inclusiveness in a way that sanctions more progressive forms of practice, 
towards the eradication of social works' radicalism and transformatory potential (White, 
2006, pp. 48-49). On a professional level, social workers have experienced an increased loss 
of autonomy in the workplace. Neoconservative policies that are developed at the political 
level are passed down to social workers to implement, violating our deeper impulses as 
human beings and contradicting our professional beliefs and values (Mullaly, 2007, p. 23). 
Strategies of resistance in state-run and nonprofit services include the goal of 
voluntary specialization, an attempt to avoid the duplication of services and utilize a more 
efficient use of resources. Agencies and workforces focus on one type of service such as 
eating disorders, addictions, child protection, and so on, as the sole provider of services in a 
particular municipality; these agencies become the singular, authoritative voice on the issue 
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in a community. This concentration of power has been seen by some as dangerous while 
others enjoy the status associated with exclusive knowledge and the lack of competition 
eliminating the holistic approaches used in the past, which provided a broader range of 
multiservice agencies requiring workers to be multiskilled. Critics point out that gaps now 
exist in the system where the numbers of potential clients are deemed insufficient to warrant 
the existence of a specialized service resulting in clients who do not find their issues fitting 
within the specialized services and turn to the private market or fall through the cracks 
(Baines, 2004, p. 12). 
Obviously, planned economies of services reduce consumer choice, which is 
supposed to be a decisive characteristic of the free market. Under the previous multi-
service model there may have been three or four agencies in a community addressing 
similar issues, often with notable differently approaches and theoretical frameworks. 
. . . Under the current rationalization of services, there would be one agency, one 
approach, and one authoritative voice on the issues—in other words, a monopoly on 
services, expertise and power. (Baines, 2004, p. 13) 
Baines noted that the central tenets of the business world, such as consumer responsiveness, 
competition, and flexibility are notably absent from this planned model of reduction and that 
these approaches to service rationalization is for the most part "non-market in that it operates 
on a non-profit basis to provide minimal services to those who have no other options. The 
planning process is also non-market, with agencies themselves undertaking the central 
planning (rather than the government)" (Baines, 2004, p. 13). 
Clients have no options available but to turn to the private market or cease their 
search if they find the approach used by specialized agencies to be ineffective or offensive. 
Clients are thus produced for private market-orientated delivery agencies. There is indeed "a 
tier of profit-seeking private service suppliers, operating in the background to the specialized 
substance-level non-profits, waiting for clients" (Baines, 2004, p. 14) linking the nonmarket 
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and promarket sectors. This organization of services increases workers dependency on paid 
employment and workplace benefit packages as the exclusive way to access a range of social 
services. Further, promarket and nonmarket sectors exist as social services are downgraded, 
work is intensified, workers become vulnerable and disciplined, and labour mobility declines 
meaning; the private sector is not required to compete with public and nonprofit providers for 
staff nor are they required to pay high wages to attract workers (pp. 14-15). 
Licensure and regulation. 
In response to the restructuring and resulting loss of job security and control over the 
labour process, the goal of mandatory licensure was to acquire government approval and jobs 
(Collier, 2009, p. 1). Mandatory licensure has found a receptive ear within government and 
the profession and has been successfully introduced in most Canadian provinces. The current 
conservative position continues through the heightened attempts to regulate and police the 
profession and to avoid at all costs those damaging media accounts of social work 
malpractice "ensuring] public accountably, ethical practice and the establishment of 
acceptable levels of competency and skill among those using the title 'social work'" (Baines, 
2004, p. 15). In labour studies theory, the mandatory licensure of professionals acts as a 
labour market shelter that offers protection to some workers from the forces of the market by 
limiting competition for jobs to those with specialized training and credentials. By limiting 
the supply of labour, professional shelters can be used as a nonmarket mechanism to increase 
the wage levels, job security, and working conditions of those working within the shelter, 
while those outside of the licensure are victim to the inconsistencies of the labour market 
(Baines, 2004, pp. 15-16). 
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There is a potential contradiction in the stance of neoliberal and proglobalization 
groups. Neoliberal ideology generally supports the elimination of labour market shelters as 
measures that regulate competition, can inflate wages and benefits and make the private 
market less appealing and profitable. Alternatively, market-oriented restructuring might 
support self-regulating professionals due to their capacity to self-police, they transfer risk to 
the individual. The introduction of licensure was an attempt by the social service labour force 
to respond to the direct threat posed by antipublic sector governments by emulating the 
strategies of other specialized, licensed, and more powerful professionals, such as doctors 
and lawyers. Baines (2004) argued that licensure 
most likely has had little or no effect on social service workers who were protected by 
unions, however it has increased the marginality of those in non-unionized work sites 
who are not clearly part of the professional grouping legally known as social workers. 
. . . Thus licensure and specialization exacerbate existing hierarchies in social service 
employment and further marginalizes the knowledge and security of many front-line 
workers, (p. 18) 
This elitist and ideological process has failed to protect the most vulnerable group of social 
service workers and has done little to address job losses, job satisfaction, and quality of 
services (Baines, 2004, p. 19). 
Professional colleges and regulatory bodies seemingly play a public accountability 
role for the community as a whole by policing and disciplining members. It is not self-
evident why the increased monitoring and policing of the production of social service work 
has been deemed necessary. Most social service workers are employed by the ever-shrinking 
public and nonprofit sector and self-policing effectively transfers the cost of discipline from 
the employer to the workers themselves. Self-policing also ensures that the individual, not 
the system, will be held accountable for inferior service or conduct. Workplace discipline 
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focuses on those who failed to meet programme and budget targets, whereas client concerns 
involving the content of work or conduct of the individual worker are deflected to the 
professional association. While professional disciplines can only impose penalties up to and 
including the removal of the individual's right to use the title "social worker" and the worker 
requires the title, individual job security may effectively be threatened. Discipline in the 
public and nonprofit social service sector involves two forms of monitoring: discipline or 
managerial and self-policing or peer policing (Baines, 2004, pp. 19-20). 
Further, client complaints are privatized and complaints are no longer raised with 
individual supervisors, but are encouraged to be laid with the disciplinary body instead. The 
locus of any alleged problem neatly moves away from the agency to the individual conduct 
of the worker and clients are denied the opportunity to have their complaints impact the 
quality of the service they receive as recommendations to complaints are made by the 
disciplinary colleges and can focus only on the individual worker. Under NPM, workers and 
services are evaluated on meeting managerial objectives and budget targets, clients in turn 
are not consulted in the formation of these goals, nor is there the ability to reshape objectives 
or budgets by raising concerns and complaints (Baines, 2004, pp. 19-20). 
From the broader context, 
professional discipline assumes responsibility for the ethical conduct of the individual 
worker regardless of the conditions of work or the policy climate . . . ethical practice 
and workload issues are established as separate entities that have little or no overlap 
and little or no socio-politico-economic context. (Baines, 2004, p. 22) 
Licensure legislation has allowed for the legitimization of entrepreneurial options for social 
service workers, paving the way to broader privatization in the social service sector playing 
an ideological role in moving private practice and other for-profit options from the margins. 
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These promarket and nonmarket themes serve to "distract workers and remake their 
opposition to the disappearance of a social ethic into a struggle for professional licensure and 
legitimacy. Absorbing narrowly constructed notions of accountability" (Baines, 2004, p. 24). 
Social Work Education 
It is clear that there is a growing influence of neoliberal ideology on social work 
education (Wehbi & Turcotte, 2007, p. 1) as we witness NPM and managerialism policies 
and practice reproduced in social work education. The delivery of social work programs have 
become standardized in a way that provides social service departments with the potential to 
secure a dominant voice in the shaping and developing of the curriculum of the programmes 
in which they are involved in partnership arrangements (White, 2006, pp. 60, 76). 
Employment-led training courses "discourage a critical approach to practice instead 
standardized forms and procedures such as risk assessment to construct child welfare work as 
a series of technical tasks" (Baines, 2007, p. 68). Wehbi and Turcotte (2007) argued that 
social work education that is based on the values of "social justice, community engagement, 
freedom of thought and creativity" (p. 1) are under attack and threatened with extinction. 
Both administrators and social work educators are waging this attack. Many of our 
colleagues have bought into the neoliberal dream and university administrators, who have no 
understanding of social work, are often in the position to make decisions that can affect the 
mandate and direction of social work schools. 
Social work education has become driven by finance capital, which makes decisions 
based on the level of profit to be gained, the regulations, and conformity stifling innovation 
and change of managerialism. The Federation of Association of Regulatory Boards aims to 
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gain control of the definition of social work education and see licensing exams as the lever to 
do so. It is not surprising that the surface simplicity of competency-based education looks 
attractive in this ever increasing era of bureaucratic and political regulation of professions in 
a political climate where the law and regulators are looking for evidence of competence in 
the wake of lawsuits, court decisions, political contests, or legislation (Collier, 2009, p. 6). 
Competencies are seen as critical for establishing national criteria for standardizing social 
work education and training. The emphasis had shifted to making competencies, which are 
increasingly defined by the legal statue and underpinned by bureaucratic procedures, 
relevant to the needs of social workers' employers, with the competence-based 
approach to social work being seen as: preparing practitioners for a market-driven 
environment subordinating social work education to the concerns of management and 
reinforcing managerial practices. (White, 2006, pp. 68-69) 
Further, competence-based social work education transforms social workers from 
professionals to technicians. Competencies do not embrace the creative, intuitive, and 
antioppressive nature of progressive work with people; they regulate the way in which social 
workers practice and encourage the development of superficial politically-correct attitudes, 
rather than provide a critical analysis of social work theories and practice. Social work 
service delivery has become fragmented and reduced to discreetly identified parts or 
empirically stated technical competencies and quantifiable indicators (White, 2006, p. 69). It 
has been the overwhelming representation of the interest of the managers of social work that 
was indicative of the shift towards a partnership model for social work education. 
It has become evident that in the early 1990s universities were becoming 
"increasingly tied to the needs of the market [as] budgetary cuts by the state [had] meant that 
higher education [had] become increasingly dependant on university partnership with the 
private sector" (Magnusson, as cited in Wehbi & Turcotte, 2007, Profit-Based Research 
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section, para. 2). Academic researchers are increasingly becoming alienated from the product 
of their labour in the current global market context and greater importance is placed on 
competing for research funding. Similar trends are becoming "evident in social work 
academia and are being used to assess intellectual merit often at the expense of academic 
freedom" (Wehbi & Turcotte, Profit-Based Research section, para. 2). There is the growing 
tendency of tenure being based on funded research (Wehbi & Turcotte, Profit-Based 
Research section, para. 6). As Wehbi and Turcotte indicated, "The phrase 'research 
intensive' has become interchangeable in the minds of some administrators with 'making 
money'. Whether it means churning out students with Ph.D.s or winning research grants, the 
phase has come to signify profit above all else" (Profit-Based Research section, para. 4). The 
status and performance of universities in Canada appears to be determined mostly in terms of 
the amounts of funds received and managed by the universities (Magnusson, as cited in 
Wehbi & Turcotte, Profit-Based Research section, para. 6). "Changes in the global economic 
context have reshaped higher education in Canada in ways that make it more dependant on 
the private sector" (Magnusson, as cited in Webhi & Turcotte, Profit-Based Research section, 
para. 9). 
Further trends are becoming evident in social work academia, the inclusion of 
ideological frameworks that do not oppose the capitalist framework and encourage 
mainstream social work education to move towards social change through an imagined and 
idealized space of "neutrality" (Dudziak, 2002, Citizen Social Worker section, para. 1). 
"Over the past two decades or so, social work practice and education have expanded 
their focus to include particular subordinate groups such as women, people of color and 
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Aboriginal persons" (Mullaly, 2010, p. 37). It is important to note that academic knowledge 
shares a historical foundation in various classical and Enlightenment philosophies (Smith, 
1999, p. 67). "Most of the traditional disciplines are grounded in cultural world views that are 
either antagonistic to other belief systems or have no methodology for dealing with other 
knowledge systems" (Smith, 1999, p. 65). The validation of specific forms of knowledge and 
ideas about the nature of knowledge became the commodities of colonial exploitation (Smith, 
1999, p. 59). 
The language of the social services . . . does not stem from or operate within the 
consciousness of interconnected and interdependent planes of reality. The institutions 
isolate and treat the "problem" that in a tribal view, is only a symptom of a more 
significant imbalance. Institutionalized words, "white words" cannot initiate the kind 
of healing achieved through tribal rituals. . . . Therein lies the reason why 
conventional social work has often failed and harmed Aboriginal peoples—it 
oppresses our ways of knowing and healing practices. (Blaesar, as cited in Baskin, 
2006, p. 3) 
A discourse, therefore, consists of culturally or socially constructed groups of ideas 
containing text and representations, which describe power in relation to the "other" (Sardar & 
Van Loon, 1998, p. 14), representing a structure of knowledge and power within historical, 
cultural and social relations. 
Multiculturalism and Social Work 
This inclusion of subordinate groups in social work education coupled with 
mainstreams liberal and modernist traditions have seen the introduction of multiculturalism 
as a concept and public issue. Multiculturalism does not oppose the capitalist framework 
(Agger, 2006, p. 70). Multiculturalism dates back to the 1970s in most Western industrialized 
countries and is considered to be the most politically engaged version of postmodernism 
(Agger, 2006; Mullaly, 2010). Richard Day (as cited in Mullaly, 2010) concluded that 
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Canadian state policy of multiculturalism was created to manage and control diversity, not to 
embrace or celebrate it. The policy of multiculturalism is a way for the Canadian government 
to protect its national identity whereby dealing with the "problem of the French, the 
immigrant, and the Aboriginal person" (Day, as cited in Mullaly, 2010, p. 133). 
The dominant theory of multiculturalism in Canada is that of cultural sensitivity, the 
aim being to increase worker and agency sensitivity to different cultural norms, decreasing, 
but not eliminating, institutional racism. Multiculturalism is a recognition and acceptance of 
difference or cultural pluralism; however, it does nothing to change the situation of there 
being one dominant culture with all others subordinate to it (Mullaly, 2010, p. 324). An 
example of this is the mainstreaming of gender in social work education, which was a part of 
a wider "deployment of formerly radical themes in a new framework of regulation. The use 
of the term 'empowerment' and the promotion of 'anti-discriminatory' practice in social 
work illustrate this trend" (White, 2006, p. 62). Although the discussion of gender has been 
incorporated into mainstream social work education and legitimated, the space for feminist 
debate has been closing off, whereby decreasing the opportunities for feminists to develop 
challenging ways of thinking and practicing feminism within social work (White, 2006, 
p. 66). 
This multicultural ideology has brought with it major changes in social work 
education, which has 
move[ed] away from anti-discriminatory practice and anti-oppressive practice, and 
towards a more modest mandate of social work requiring students to develop 
knowledge and understanding of "diversity and difference" and the assessment of 
student's competence was to be in terms of how they managed diversity, using an 
individualistic approach. (White, 2006, pp. 61-62) 
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Stainton and Swift (1996) asserted that "Minimizing difference has marked the 
dominant liberal social work tradition, leading to an emphasis on 'sameness'—the idea that 
'deep down we are the same'" (p. 78). It is this approach that 
legitimate [s] policies providing superficial equality that, in the end, come to reinforce 
the power of the dominate group . . . ignore[ing] the essential role of difference in the 
formation of both collective and individual identity . . . providing ample justification 
for stereotyping, separate but equal policies, and the subjugation of the individual to 
the group. (Stainton & Swift, 1996, p. 78) 
It is the overemphasis on difference that reinforces a "reductionism" (Stainton & Swift, 1996, 
p. 78), which effectively confines the individual to roles predetermined by dominant groups 
such as a lesbian person, an Aboriginal person, or a disabled person (Stainton & Swift, 1996, 
p. 78). It is the reductionist position that is the main target of critics of multiculturahsm. 
Stainton and Swift (1996) argued that within liberal multiculturahsm it is the dominant group 
that is defining the other, a process through which hegemonic aspects of difference are 
masked (p. 79). 
Social work education has historically emphasized sameness so that it can focus on 
specific group characteristics and emphasize the effects of institutional discrimination 
(Stainton & Swift, 1996, p. 80). Social work curriculum has tended to deal with difference by 
centring on the idea of deviance which implies an acceptance of the dominant group as the 
norm, teaching from the voice of the oppressor (p. 80). Marsiglia and Kulis (as cited in 
Mullaly, 2010) conceded that although multiculturahsm rejects Eurocentrism, it should be 
noted that it has been "developed almost exclusively from theoretical models within 
European tradition" (p. 131). Further, multiculturalism has been criticized for its lack of 
vision as to how to address differences in power and status among different cultural groups 
as the tools used to "analyse difference are culturally specific, patriarchal, and rooted in 
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European tradition" (Marsiglia & Kulis, as cited in Mullaly, 2010, p. 131) effectively 
compartmentalizing culture into distinct differences. 
The goal of the multicultural approach is that of social inclusion; however, it is the 
opposite, social exclusion, that has become the dominant discourse. The term poverty, 
according to Prescott (as cited in Mullaly, 2010), has been "all but dropped from social work 
and social welfare discourses and replaced by 'social exclusion', which now dominates the 
conceptualizations of and responses to poverty" (p. 134) as the gap between the poor and 
non-poor increases (p. 134). Garrett (as cited in Mullaly, 2010), argued that "the term 'social 
exclusion' masks or covers over poverty and related questions of income and wealth 
distribution" (p. 134). Whereby the rights and benefits that are held by the dominant group 
are extended to all subordinate groups; the multicultural approach only deals with social 
exclusion and not the sociopolitical reason for the exclusion. There are no assurances that 
these groups will be able to exercise these rights as there is the assumption that there is a 
level playing field and that all groups have the same rights accorded to them (Mullaly, 2010, 
pp. 133-134). 
The political aim of multiculturalism is to 
produce narratives allowing members of oppressed groups to formulate coherent 
personal identities based on their membership in these groups. Although this 
resembles consciousness raising in the feminist sense, it differs from feminist 
consciousness-raising in that the accomplishment of multicultural identities is seen as 
an end in itself, not simply as a means to political mobilization that would require 
collaboration with members of other oppressed groups. (Agger, 2006, p. 70) 
The political aim of multiculturalism is, therefore, to remake the self who in turn learns how 
to understand the individual experience of oppression through reading and hearing the 
narrative of other groups (Agger, 2006, p. 70). One of the problems with multiculturalism 
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and identity politics discussed here is that it "views narrativity as an end in itself, not as a 
springboard to radical social change" (Agger, 2006, p. 73). It is the "focus on particular 
differences that risks further ghettoization of marginalized groups and helps legitimate 
differential treatment" (Stainton & Swift, 1996, p. 81); "perpetuating inequality by focusing 
attention on the heterogeneity of cultural groups by disregarding or overlooking their 
differences in power and status" (Mullaly, 2010, p. 131). Nelson and McPherson (as cited in 
Mullah/, 2010) argued that social workers should focus on the interface of cultures instead of 
only learning about the differences, given that cultural knowledge is relational, not 
representational. 
Social worker education should reflect more on how the dominant culture oppresses 
and suppresses other cultures because social work has tended to view differences as 
pathologies that require treatment thereby normalizing prejudice (Nelson & McPherson, as 
cited in Mullaly, 2010, p. 131). Although there have been references made to 
interconnections between social divisions, the emphasis inferred rigid allocations to 
particular categories. The tendency to "retreat into orthodoxy, based on category 
construction, with students finding it hard to break out of the language of monoliths and 
accept understanding the fluid and provisional" (Featherstone & Fawcett, as cited in White, 
2006, p. 66). 
Antidiscriminatory practice is 
reformist, challenging unfairness or inequality in how services are delivered or 
removing barriers to access. . . . [It] seeks change, but within officially sanctioned 
rules, procedures and structures. Anti-oppressive practice is more radical, seeking a 
fundamental change in power structures and exploitative relationships which maintain 
inequality and oppression. (Braye & Preston-Shoot, 1995, p. 107) 
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Antioppressive practice is deemed to be more radical than antidiscriminatory practice, as it 
acknowledges the structural inequalities and exploitation in legal, social, and economic 
relationships and seeks a fundamental realignment of power relationships external to social 
work (White, 2006, p. 63). 
Preston-Shoot maintained, 
Anti-oppressive practice looks for solutions . . . based on analysis and intervention 
into the context, power, culture, organisational arrangements and structural 
relationships which impact on users and workers. This takes workers into social 
political action, challenging and enabling users to challenge how they, and services 
"for" them, have been perceived. This extends therefore, beyond the reformist agenda 
of anti-discriminatory practice which, whilst challenging unfairness or inequity, 
adopts a . . . problem solving perspective. It addresses prejudice, for instance in how 
services stereotype and marginalise people, but not the structures which maintain 
inequality. (Preston-Shoot, 1995, p. 17) 
Much of the mainstream social work appears to work from an imagined and idealized space 
of "neutrality" (Dudziak, 2002, Citizen Social Worker section, para. 1); it is as if we social 
workers believe that it is possible to bring about social change with out action on its behalf. It 
is important to state the obvious: action is necessarily political, yet it seems that we would 
prefer to disassociate the social from the political if that is at all possible. 
Summary 
Significant pedagogical shifts have taken place in the field of social work and these 
changes have corresponded with economic and social strife. Social work and social policy 
developed in North America during the Progressive Era from 1880 to World War One after 
the increasing urbanization and industrialization of North America. Academic and 
professional social work emerged in Canada during the Depression Era as professional social 
workers became concerned with developing a specialized knowledge to distinguish their 
knowledge from philanthropic expression. This thesis links discussions of issues and social 
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problems encountered in the Progressive Era and the Depression Era with issues and social 
problems encountered in the present day. 
The evolution of social work, both as a profession and as a social movement, has 
exhibited a tension with an intensity that no other profession has experienced. I have argued 
that this tension is relevant today among social workers and exists between those who view 
social work practice as an act to promote social transformation and those who view social 
work as a mediating profession to assist individuals with social adjustment. I contend that 
there has always been a progressive or radical contingent in social work. I propose that the 
theory of structural social work that was developed during the 1970s after the world oil crisis 
and cultural studies, which was developed after the Suez Crisis (see chapter 3), may be the 
continuation of the historical work of influential historical figures, such as Jane Addams and 
Dorothy Livesay whose humanitarianism and social justice work is ongoing and incomplete 
today. 
I maintain that social workers in the last several decades have witnessed the 
devastating consequences of the shift to finance capital, which has resulted in a social and 
economic crisis and the restructuring of the welfare state. The introduction of neoliberal 
ideology coupled with the cuts to welfare services has expanded the depth and breadth of 
poverty across this country. The profession of social work has also witnessed dramatic 
processes of organizational change, which has swept through social service systems and the 
emphasized importance of efficient and effective work practices aimed at improving worker 
performance. I discussed how the NPM is part of the creation of a minimalist, residual 
welfare state, effectively reconstructing social caring and responsibility. Further, I contended 
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that the themes of LWO, including managerialism, modernist rationality, competencies, 
specialization, licensing, and privatization, are deemphasising social work values in favour of 
managerial values of efficiency, effectiveness, and cost containment. 
Social work education has also felt the impacts of globalization, and the NMP and has 
become driven by finance capital. Universities have become profit driven, academic 
researchers have become alienated from the product of their labour, and tenure is 
increasingly based on funded research; further budgetary cuts by the state ensure that 
universities are ever more dependant on partnership relationships with the private sector. 
Furthermore, the inclusion of ideological frameworks such as multiculturalism that do not 
oppose the capitalist framework are effectively depoliticised in the process, which is 
detrimental to the profession of social work. I maintain that social work education should 
move away from theories of diversity and difference and towards a mandate of 
antidiscriminatory and antioppressive practice. 
The structural approach does not attempt to prioritize the different forms of 
oppression and views the various forms of oppression as intersecting with each other at 
different points creating a total system of oppression. Without societal transformation those 
social problems now experienced will be perpetuated endlessly into the future. Thus, for 
many activists both historically and at present, the demand is not to simply change practices 
but to fundamentally change the profession itself. 
It is important to note that social workers are too often the day-to-day managers, 
monitors, and interveners on behalf of the state. Even as we know how contradictory this role 
is for us—it is our paid location. When we enter the world of practice we are faced with sites 
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constructed by contradictions and ambivalences, yet we continue to expect to enact our 
ideals. Practitioners who maintain the notion that if one is an adequate practitioner, then 
theories can be directly implemented in to practice, frequently take personal responsibility 
for such limitations. It is this dualism that can lead to professional burnout; the deep 
disappointment that results from the inability to enact the values that we hold and have been 
encouraged to hold. In chapter 5,1 discuss personal-professional care and nurturance, as well 
as strategies for carrying out antioppressive practice while protecting ourselves from reprisal. 
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Chapter Three: Cultural Studies 
One of the most rapidly growing interdisciplinarity academic movements, 
proliferating in courses, conferences, articles, and books, cultural studies draws on a 
variety of interrelated sources, including the work of Marxist sociologists of culture, 
the Frankfurt School, feminist theorists, and postmodernists. In this respect, cultural 
studies is one of the best examples of an interdisciplinary critical theory that 
genuinely spans disciplines and theoretical sources. (Agger, 2006, p. 122) 
It is important to note that there is no single or singular version of cultural studies, as cultural 
studies resists a canonization of cultural products that focus its attention. Only a diversity of 
cultural gestures, which is one of its strengths, helps to prevent the tendency for cultural 
studies to become a discipline cut off from others. Cultural studies work is found all over the 
terrain of publishing given its interdisciplinary nature and its resistance of cannon (Agger, 
1992, p. 2). 
In this thesis I maintain that "cultural studies should be explicit about its implicit 
theoretical, political and methodological investment, thus anticipating the charge that cultural 
studies is but a hybrid version of cultural interpretation" (Agger, 1992, p. 2). In this chapter I 
discuss the 
mode of cultural studies that contributes to critical theory that extends from Marxist 
and neo-Marxist frameworks for analyzing culture both elite and popular, as a mode 
of ideology. . . . Cultural studies began with Marxist cultural theory, extended to 
Lukacs, Goldmann, Gramsci, and then the Frankfurt School. (Agger, 2006, p. 122) 
In the historical conjuncture postmodernism had emerged as a key site of debate, and 
practitioners in the study of culture had begun to emerge, generating a dialogue between 
postmodernism and cultural studies. Cultural studies not only changed the shape of 
postmodernism, it was changed by it. Postmodernism provided the terrain necessary for 
cultural studies to work through, in order to advance. It was the dialogue with postmodernism 
that encouraged cultural studies to move beyond the discursive space of its own previous 
70 
formation. It is the postMarxist and postmodern phase that has allowed the space to voice the 
concerns of a wider range of radical discourses: cultural identity, race and ethnicities, 
feminism, gay and lesbian, minority discourses, and third world issues (Morley & Chen, 
1996, pp. 1-3,5). 
I discuss how Marxism has been a formidable influence in British cultural studies and 
the University of Birmingham Centre for Contemporary Cultural Studies (CCCS), since 
1956.1 explore how ideology would come to dominate much of the theoretical work of the 
CCCS, due to a shift to Althusserian Marxism and its structuralist roots. I further explore 
how cultural studies both in Britain and in the United States have several theoretical legacies 
due to its multiple discourses and histories, and I look at the theoretical moments that were 
not generated from the inside, but came from exterior forces—feminism and race. 
It is the transformations in information technology after World War Two that 
provided the momentum that fuelled the expansion of the notion of culture, which is defined 
"in the broad anthropological sense . . . any expressive activity contributing to social 
learning" (Agger, 1992, p. 2), enhancing the relevance of culture due to the influence of the 
baby-boom generation, both as cultural producers and consumers. The television generation 
received its cultural formation from situation comedies, variety shows, and the coverage of 
political disasters, resulting in the declining influence of the patriarchal family on children's 
values and behaviour. Popular culture now matters like never before as more things "count as 
culture" (Agger, 1992, p. 3) due to the electronic media and the resulting "global village" 
(Agger, 1992, p. 3). 
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The initial formation of a recognizable strand of thought we call cultural studies came 
in the aftermath of Suez crisis of 1956—at the moment of the disintegration of an entire 
historical and political project and the Soviet occupation in Budapest—and has been marked 
by continual shifts of methods (Hall, 1996a, p. 264). Sparks (1996) stated that this is the 
normal and healthy process for any developing field of enquiry, particularly one such as 
cultural studies, which has exploded both geographically and institutionally. Two such shifts 
that can be traced at the CCCS in Britain were the move towards Marxism and the move 
away from Marxism (pp. 71-72). 
Marxist and neoMarxist frameworks—a mode of critical social theory—analyze 
culture, both elite and popular, as a mode of ideology protecting the status quo. Further, the 
Frankfurt sociology of culture is relevant in that it represents the first significant revision of 
the Marxist theory of culture. Marxist cultural theory, especially the Frankfurt School's 
analysis of culture, maintains that culture is not just a reflection or representation of the 
economic system, rather it appears to operate independently of the economy. It is this 
appearance that is necessary for cultural to have an affect on the individual imagination and 
behaviour. If culture were viewed as simply to preach the values of the system as doctrine, it 
would not be effectively hegemonic. The Frankfurt School argued that culture plays a subtle 
role in late capitalism in the development of their analysis of the cultural industry. The 
Marxist theorists rejected the notion that ideology was a "reflux, reflection and representation 
of the economy" (Agger, 2006, p. 123) as simply a "symbolic system of deception" (Agger, 
2006, p. 123). It is in "this sense that the Marxist cultural theory, which initiated the cultural 
studies movement, reformulated the concept of ideology" (Agger, 2006, p. 123). Marxist 
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cultural theorists treat media culture as "both an ideological and economic realm, involving 
consciousness, discourse and consumption . . . [as] capitalism requires ideologies to create 
false consciousnesses so that people do not recognize the true injustices of capitalism" 
(Agger, 2006, p. 124). 
British Cultural Studies and the Center for Contemporary Cultural Studies 
For many years "to speak of cultural studies was effectively to speak of the 
Birmingham University Centre for Contemporary Cultural Studies (CCCS)" (Sparks, 1996, 
p. 71). It was the work produced during this time that Stuart Hall, Acting Director and then 
Director of the CCCS, stressed was of pivotal importance in the break into a complex 
Marxism as the second of the decisive breaks, which defined cultural studies in Britain and 
achieved its characteristic features between 1968 and 1972 (Sparks, 1996, p. 71). 
In Hall's keynote address in April 1990 to the University of Illinois conference 
entitled Cultural Studies Now and in the Future, he noted, "There never was a prior moment 
when cultural studies and Marxism represented a perfect theoretical fit. Bom in the aftermath 
of the student radicalism of 1968, Marxist cultural studies died with the collapse of the Soviet 
empire" (Hall, as cited in Sparks, 1996, p. 72). The aftermath of 1968 was not the first time 
that there had been an encounter between Marxism and cultural studies. The foundation of 
cultural studies resides in the move from and critique of the established tradition of cultural 
theory embedded in the work of authors who were members of the British Communist Party 
and its international affiliates (Sparks, 1996, p. 72). Raymond Williams, Richard Hoggart, 
and Edward Thompson each had critical positions towards Marxism and, with the assistance 
73 
of Stuart Hall, have been considered the founding fathers of cultural studies at the CCCS 
(Sparks, 1996, p. 72). 
Richard Hoggart did not form his view of working class culture with reference to the 
Communist Party or any variant of Marxism. His own socialism, in the early phase of 
cultural studies, "was not theoretic and to have called it ideological would have been a 
misuse of language" (Sparks, 1996, p. 73). Marxism, however, was a formative influence in 
the intellectual development of Williams; this influence survived the Cold War and 1956. 
Williams made two major criticisms of Marx, as he detected confusion on the question of 
"structure and superstructure" (Sparks, 1996, p. 73). 
Marxism provided little more than to stress the importance of the economic structure 
in understanding culture, which was still an "emphasis rather than a substantial theory" 
(Sparks, 1996, p. 73). The 20th-century followers of Marx in Britain had not clarified matters 
and in "their stress upon the incompatibility of capitalism and cultural life, they had been 
heirs to the tradition of romantic protest against capitalism" (Sparks, 1996, p. 73). It was not 
that they had dedicated themselves to the mistaken study of relationship between economic 
and social relations; it was that they had been unable to resolve the problems to their 
satisfaction. The second and most surprising criticism was the charge that Marxist writers 
used terms like "art" (Sparks, 1996, p. 74) and "culture" (Sparks, 1996, p. 74) in the narrow 
and restrictive sense. Taken together, these two criticisms appear to relate to some of the 
fundamental concerns, which were later to become cultural studies (Sparks, 1996, p. 74). 
The third of the founding fathers, Edward Thompson, was the editor of a number of 
substantial articles, which tried explicitly to develop a new form of Marxism that underwent 
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the general label socialist humanism (Sparks, 1996, p. 75). Thompson's formulations had a 
strategic impact in that they "attempt to fulfil the difficult task of working 'a narrow ridge' of 
a political practice which was neither 'work-erist' nor 'elitist' became one of the recurrent 
preoccupations of first the New Left and then of cultural studies" (Sparks, 1996, p. 76). 
Thompson maintained that the cultural questions were not only questions of value; they were 
also questions of political power and the fight to control and break up the mass media and to 
preserve and extend the minority media was as central in political significance, "not only for 
the right of the minority to be heard, but for the right of the majority not to be subject to 
massive influences of misinformation and human depreciation" (Sparks, 1996, p. 76). 
The emphasis on culture and the mass media was not in itself a radically new 
departure from Marxism. The emphasis of the political programme lay in the class struggle, 
which was understood to be centrally located in the workplace. Thompson's theoretical 
position was that cultural questions were regarded as important as, if not more central than, 
subjects of orthodox, which became central to cultural studies (Sparks, 1996, p. 76). Stuart 
Hall, the editor of Universities and the Left Review, was one of the central figures of this 
group, and it was the dialogue between Hall, Thompson, and the others that the public 
encounter with Marxism took place through its "critique of the culture of post-Welfare 
Britain" (Sparks, 1996, p. 77). Hall argued that the 
development of capitalism itself had led to a transformation of the control of industry, 
which now lay in the hands of salaried managers, and to a recomposition of the 
working class away from the unskilled towards more widespread and highly 
differentiated skills. (Sparks, 1996, p. 77) 
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The old "sense of class" (Sparks, 1996, p. 78) was disintegrating under the impact of 
consumerism. For Hoggart and Hall (as cited in Sparks, 1996), Marxism was unimportant 
"except as an obstacle to understanding the real nature of contemporary culture" (p. 78). 
Hoggart (as cited in Sparks, 1996), in his discussion regarding the impact of the 
affluence of the 1950s on the older patterns of working class life, argued that the "essence of 
belonging to the middle class was to hold a certain range of attitudes, attitudes chiefly 
decided by that class's sense of its own position within society, and its relation to other 
classes within it" (p. 79). The early programme of cultural studies set out to excavate this 
certain range of attitudes so as to show how they "represented not the results of a process of 
brutalization and brainwashing but the embodiment of positive human values of the highest 
order" (Sparks, 1996, p. 79). Williams and Thompson were concerned with showing how the 
working class created distinctive cultural forms and Hoggart and Hall, on the other hand, 
focused on demonstrating the possibilities of discrimination within modern cultural 
production (Sparks, 1996, p. 79). The version of cultural studies that developed around the 
CCCS in the 1960s was one in which the explicit legacy of Marxism was more or less absent 
(Sparks, 1996, p. 79). 
What was present was an explicitly humanist theoretical standpoint where socialism 
was defined as humanism: "a recognition of the social reality of man in all his activities" 
(Williams, as cited in Sparks 1996, p. 80). "It placed the working-class experience of British 
capitalism at the center of its analysis of the need for socialism. In the political context, the 
expressive humanism of cultural studies took the form of socialist humanism" (Sparks, 1996, 
p. 80). Stuart Hall termed the shift from the culturalist to the structuralist paradigms of 
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cultural studies (Sparks, 1996, p. 80). "Where consciousness and conditions intersected, 
structuralism insisted that 'experience' could not, by definition, be grounded of anything, 
since one could only 'live' and experience one's condition in and through [emphasis added] 
the categories, classifications and frameworks of the culture" (Sparks, 1996, pp. 80-81). 
The new intellectual framework of the CCCS saw experience and the individual who 
had the experience as the result of the operations of the economy, of ideology, and so on, 
rather than the starting point of social investigation (Sparks, 1996, p. 81). The second 
noteworthy feature of the new intellectual framework is that it was a prior encounter with 
structuralism, which governed the appropriation of Marxism (Sparks, 1996, p. 81). Sparks 
(1996) argued that the records indicate that "structuralism made an impact on the 
Birmingham Centre independently of, and earlier than, any serious engagement with 
Marxism" (p. 81). In 1967 and 1968, the CCCS published a series of works by Tim Moore 
and Edgar Morin, introducing structuralism and semiotics, which were based on their 
lectures; Marxism was only one element. "Phenomenology, symbolic interaction, 
structuralism and Marxism were precisely the areas which cultural studies inhabited in its 
search for an alternative problematic method" (Sparks, 1996, p. 81). 
Theoretical Legacies 
As I have previously stated, cultural studies has no simple origins; it has multiple 
discourses and a number of histories. Hall (1996a) noted, "Theoretical work in cultural 
studies was more appropriately called theoretical noise. It was accompanied by a great deal 
of bad feeling, argument, unstable anxieties, and angry silences" (p. 263). Cultural studies is 
not a policed disciplinary space and refuses to be a master discourse or a metadiscourse and 
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is "always open to that which it doesn't yet know, to that which it can't yet name" (Hall, 
1996a, p. 263). As I stated earlier in this chapter, it would appear that there never was a time 
when Marxism and cultural studies were a perfect theoretical fit. Hall pointed to the "great 
inadequacies, theoretically and politically, the resounding silences . . . the things that Marx 
did not talk about or seem to understand which were our privileged object of study: culture, 
ideology, language, the symbolic" (p. 265). It is important to note that the encounter between 
cultural studies and Marxism was an "engagement with a problem not a theory" (p. 265)—a 
question of "false consciousness" (p. 265). 
Hall (1996a) critiques Marxism for the theory that the model is articulated—it is 
Eurocentrism (p. 265). For 5 or 6 years CCCS struggled against the constraints and limits of 
Marxist theory. During the 1970s cultural studies from the British context learned from 
Gramsci that 
immense amounts about the nature of culture itself, about the discipline of 
conjectural, about the importance of historical specificity, about the enormously 
productive metaphor of hegemony, about the way in which one can think questions of 
class relations only by using the displaced notion of ensemble and blocs, (p. 267) 
The CCCS looked to Lawrence Gramsci, not because he had resolved these questions, but 
because he had addressed many of them. Gramsci's importance in this historical moment in 
British cultural studies is the degree to which he radically displaced some of the inheritances 
of Marxism in cultural studies. Hall (1996a) noted that although there was a problem with 
Gramsci's "production of organic intellectuals" (p. 267), there is no doubt that they were 
seeking an "institutional practice in cultural studies that might produce an organic 
intellectual" (p. 267). 
The problem about the concept of an organic intellectual is that it appears to align 
intellectuals with an emerging historic movement and we couldn't tell then, and can 
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hardly tell now, where that emerging historical movement was to be found. We were 
organic intellectuals without any organic point of reference; organic intellectuals with 
a nostalgia or will or hope (to use Gramsci's phrase from another context) that at 
some point we would be prepared in intellectual work for that kind of relationship, if 
such a conjuncture ever happened. (Hall, 1996a, p. 267) 
Hall (1996a) further stated that those at the CCCS were prepared to imagine, model, 
or stimulate such a relationship in its absence: "pessimism of the intellect, optimism of the 
will" (p. 267). Gramsci's thinking around these questions was important as it captured part of 
what the CCCS was about. It is the second aspect of Gramsci's definition of intellectual 
work, which Hall argued had always been located somewhere close to the notion of cultural 
studies, that is his requirement that the "organic intellectual" (p. 267) must work on two 
fronts at the same time. 
One aspect of the organic intellectual is to be at the forefront of intellectual 
theoretical work because it is the job of the organic intellectual to know more than traditional 
intellectuals do: "really know, not just pretend to know, not just to have the facility of 
knowledge, but to know deeply and profoundly" (Hall, 1996a, p. 268). The second aspect is 
similarly critical: 
The organic intellectual cannot absolve himself or herself from the responsibility of 
transmitting those ideas, that knowledge, through the intellectual function, to those 
who do not belong, professionally, in the intellectual class. And unless those two 
fronts are operating at the same time, or at least unless those two ambitions are part of 
the project of cultural studies, you can get enormous theoretical advance without any 
engagement at the level of the political project, (p. 268) 
I maintain that the aspect of the organic intellectual is the parallel mission of social work, 
social justice, and radical practice. 
As I mentioned earlier, there were two other theoretical moments in cultural studies 
that, as Hall (1996a) described it, interrupted the already interrupted history of its formation. 
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These developments were not generated from the inside, but came from exterior forces. The 
first was around feminism and the second around the question of race. The intervention of 
feminism was specific and decisive and resulted in reorganizing the field in concrete ways. 
The first was the opening of the question "the personal as political" (Hall, 1996a, p. 269) and 
the consequences for changing the object of study was "revolutionary in a theoretical and 
practical way" (Hall, 1996a, p. 269). Second was the radical expansion of the notion of 
power, which was developed within framework of the public domain. Third were the 
centrality questions of gender and sexuality and the understanding of power itself. Fourth, the 
opening of many questions thought to have been abolished around the dangerous area of the 
subjective and the subject, firmly lodging those questions at the centre of cultural studies as a 
theoretical practice. The fifth question was the "re-opening of the closed frontier between 
social theory and the theory of the unconscious- psychoanalysis" (Hall, 1996a, p. 269). 
Charlotte Brunsdon (1996), in her article A thief in the night, discussed Hall's 
"profoundly shocking" (p. 278) description in 1990 to the Illinois conference of "how and 
where feminism broke in" (p. 278) to cultural studies in the 1970s. Hall (as cited in 
Brunsdon, 1996) stated, "As the thief in the night, it broke in; interrupted, made an unseemly 
noise, seized the time, [and] crapped on the table of cultural studies" (p. 279). The gap 
between the intention to encourage feminist work in cultural studies and the unpredictable 
consequences of the resulting challenges to the status quo and what might be considered to 
be theoretically and politically desirable was a difficult process of coming to terms with ideas 
that now are part of the common sense of cultural studies (Brunsdon, 1996, p. 279). 
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Brunsdon (1996) worked to sketch out other elements of the account to contribute a 
"thicker description" (p. 280) of a time and topic of conflict. To "insist on the great difficulty 
of even minute changes in practice, to mess up the fluency and ease with which what we 
might call international theoretical cultural studies constructs itself as always-already 
politically chic" (Brunsdon, 1996, p. 280). Brunsdon noted that the CCCS Women's Study 
Groups were ambitious, not only in their collectively, but theoretically and politically, 
"addressing for example the development of public education, in Britain; policing, 'mugging' 
and the current theorization of the state; understandings of patriarchy, language and 
subjectivity . . . it is arguable that each of these factors had particular resonances for women" 
(p. 281). The CCCS Women's Study Groups in the 1970s provided a strange meeting place 
for people on very different journeys. The lure of social obligations of group work should not 
be underestimated when considering the complicated relations of femininity and feminism as 
the group is a much easier place to negotiate the position of a gendered intellectual 
(Brunsdon, 1996, p. 281). 
The second theoretical moment in cultural studies, which interrupted the already 
interrupted history of its fonnation, was around the question of race. Hall (1996a) recounted 
the profound theoretical struggle to get cultural studies to put on its own agenda the critical 
issue of race, the politics of race, the resistance to racism as well as the critical questions of 
cultural politics. Hall (1996a) stated that this represented not only a decisive turn in his own 
theoretical and intellectual work, but also a turn for the CCCS as well. There ensued a long 
and sometimes bitter, and certainly bitterly contested, internal struggle against a resounding 
but unconscious silence (Hall, 1996a, p. 270). 
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Ideology 
As I previously stated, Marxist cultural theory reformulated the concept of ideology 
treating media culture as both an ideological and economic realm, as capitalism requires 
ideologies to create false consciousnesses so that people do not recognize the true injustices 
of capitalism. The leftist and feminist Birmingham Scholars rejected both the Frankfurt 
School's 
mandarinism and orthodox . . . economism, neither of which took hegemony or 
counterhegemony seriously enough. Much of the work of University of Birmingham 
Centre for Contemporary Culture Studies was developed in a dialogue with 
Althusserian structuralism, which had a stronger presence in the UK than in either 
Germany or the United States. (Agger, 1992, p. 130) 
British cultural studies, unlike its American counterpart, struggled with the concept of 
ideology (Denzin, 1992, p. 75). It is ideology itself that becomes the instructive site from 
which to observe the process of deconstructing and reconstructing (Hall, 1996f, p. 25). By 
placing the debate of ideology in the larger context of Marxist theory as a whole, the general 
problem then becomes a problem of politics and strategy (Hall, 1996f, p. 25). 
Hall (19961) argued that the problem of ideology has occupied a prominent place 
within the Marxist debate due to the "intense preoccupation . . . with problems relating to 
philosophy, epistemology, ideology and superstructures" (p. 26). Hall focused not so much 
on the theory as the "problem" (p. 26); it is the problem of ideology to give an account within 
a materialist theory of how social ideas arise. If we are to inform the struggle to change 
society and seek socialist transformation of society then we need to understand what role 
ideology has in a particular social formation (Hall, 1996f, p. 26). Stuart Hall defined ideology 
as "the mental frameworks—the languages, the concepts, categories, imagery of thought, and 
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the system of representation—which different classes and social groups deploy in order to 
make sense of, define, figure out and render intelligible the way society works" (p. 26). 
The problem of ideology is that it "concerns the ways in which ideas of different 
kinds grip the minds of masses, and thereby become a 'material force'" (Hall, 1996f, p. 27). 
The theory of ideology helps us to examine how a particular set of ideas comes to dominate 
the social thinking of a historical bloc, helping to unite the bloc from the inside and maintain 
its dominance and leadership over society. It is the concepts and languages of practical 
thought that stabilize a particular form of power and domination or reconcile and 
accommodate the mass of the people to their subordinate place within social formation (Hall, 
1996f, p. 26). In order to better comprehend and master the terrain of ideological struggle we 
need a theory adequate to the complexities of what it is that we are trying to explain. Hall 
(1996f) noted that no such theory exists in the works of either Marx or Engles (pp. 26-27). 
Currently, the term "ideology" (Hall, 1996f, p. 27) has come to have a wider more 
descriptive less systematic reference than in the classical texts of Marx and Engles. Louis 
Althusser espoused a decisive move away from the "distorted ideas and false consciousness 
approach to ideology" (Hall, 1996f, p. 30) allowing for a more "linguistic or discursive 
concept of ideology" (Hall, 1996f, p. 30) drawing attention to the issue of the internalization 
of ideology, how we come to speak "spontaneously" (Hall, 1996f, p. 30) within the limits of 
categories of thought that exists outside of ourselves. Hall (1996f) questioned if the function 
of ideology is the reproduction of capitalist social relations according to the requirements of 
the system, then how does one account for subversive ideas of for ideological struggle? Hall 
(1996f) suggested, "Discourse and psychoanalytic theories, originally conceived as 
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theoretical supports to the critical work of theory revision and development, provided instead 
categories which substituted for those of the earlier paradigms" (p. 31). 
It is the extremely "tricky ground of distortions" (Hall, 1996f, p. 31) of ideology and 
the question of "false consciousness" (Hall, 1996f, p. 31) that leads us to the question of 
"why some people-those living their relations to their conditions of existence through the 
categories of a distorted ideology—cannot recognize that it is distorted while we, with our 
superior wisdom, are armed with properly formed concepts, can" (Hall, 1996f, p. 31). This 
leads us to question whether ideology functions as conscious class propaganda and if 
ideology is the product or function of "the structure" (Hall, 1996f, p. 32) rather than a group 
of conspirators, how does an economic structure generate a guaranteed set of ideological 
outcomes? 
Modern theorists reject the conception of ideology as arising from a fixed unalterable 
relation between economic relation and how it is represented in ideas. Further, modem 
theorists have tended to arrive at this break, with the simplistic notion of economic 
determinacy over ideology, from recent work on the "nature of language and discourse" 
(Hall, 1996f, p. 35). Language is the medium par excellence through which things are 
represented in thought, and thus the medium in which ideology is generated and transformed. 
Yet in language, the same social relations can be differently represented and constructed. 
Language is not by nature fixed and has been referred to as multireferential in that it can 
construct different meaning around what appears to be apparently the same social relation or 
phenomenon. Ideology therefore is used to refer to all organized forms of social thinking, 
which leaves it open to distortions (Hall, 1996f, pp. 27, 36, 37). Ideology also refers to the 
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wider domain of practical thinking and reasoning, rather than simply a "well-elaborated and 
internally consistent 'system of thought'" (Hall, 1996f, p. 27). The structure of social 
practices, therefore, is neither free-flowing nor is it irrelevant. Neither is it "a transitive 
structure, in which its intelligibility lies exclusively in the one-way transmission of effects 
from base upwards" (Hall, 1996f, p. 44). 
Hall (1996f) argued that the economic cannot effect a final conclusion on the domain 
of ideology in the strict sense of always guaranteeing a result and that it cannot always secure 
a set of particular correspondences or always deliver particular modes of reasoning to 
particular classes according to their place within the system. This is precisely due to the fact 
that "ideological categories are developed, generated and transformed according to their own 
laws of development and evolution" (Hall, 1996f, p. 44) as well as the necessary openness of 
"historical development to practice and struggle" (p. 45). It is necessary to "acknowledge the 
real indeterminacy of the political- the level which condenses all the other levels of practice 
and secures their functioning in a particular system of power" (Hall, 1996f, p. 45). 
Determination has long been the illusion of certainty and has been purchased at 
considerable cost because "certainty stimulates orthodoxy, the frozen rituals and intonations 
of already witnessed truth, and all the other attributes of a theory that is incapable of fresh 
insight" (Hall, 1996f, p. 45). Determination represents the end of the process of theorizing, of 
development and refinement of new concepts and explanations that "alone is the sign of a 
living body of thought, capable still of engaging and grasping something of the truth about 
new historical realities" (Hall, 1996f, p. 45). 
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Birmingham culture studies "analyzed hegemony at the level of everyday cultural 
works and practises . . . hop[ing] that the result would be these critiques of hegemony would 
be counterhegemony, alternative formulations of culture and everyday like that counter their 
dominant formulations" (Agger, 2006, p. 130). Agger (2006) maintained that the intent of 
cultural studies was a direct political intervention, not simply an academic activity designed 
to build curriculum and careers (p. 131). 
American Cultural Studies 
As I have stated earlier in this chapter, the American and British cultural studies 
projects exhibit both similarities and differences. Both schools experienced a founding 
moment in the 1950s, which was based around the debate of mass culture and mass media's 
place in contemporary cultural life. Both schools drew extensively from symbolic 
interactionism, the rather distinctive approach to the study of human group life and conduct 
which is considered to be a down-to-earth approach to the scientific study of human group 
life and human conduct. Both traditions were "influenced by Weber, especially his thoughts 
on power, legitimation, class, status, although the British tended to ignore the Weber of class, 
status and power" (Denzin, 1992, p. 75). The British, more than the Americans, struggled 
with the meaning of ideology. Further, the differences between Britain and the United States 
encompassed Britain's focus on the analysis of subcultures and the study of deviance, 
whereas in the United States symbolic interactionism provided a model of social action. 
Symbolic interactionism, has been followed more that it has been formulated 
(Denzin, 1992, p. 1). C. Wright Mills laid the foundations for cultural studies in the 
American terrain, which was founded on the principles of symbolic interactionism, 
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pragmatism, and Marxism. Central to the program was the study of communications and 
culture in the current historical moment. In Mill's framework, communication is also culture 
and preformed in the commercial market places and communicated daily through the various 
mass media (Denzin, 1992, p. 71). 
Culture, in this context, refers to the taken-for-granted and problematic webs of 
significance and meaning that humans produce and act on when they interact. These 
interactions are shaped and moulded by the larger culture 
and meaning making institutions of society-at-large, including the mass media, film, 
social science, art, religion, and politics. Culture at this level becomes the "endless 
production of myth that has no reference to the real world" (R Hughes 1989:29). . . . 
Viewing human experience as social text (Carey 1989:60) cultural studies attempts to 
deconstruct and unravel the ideological meanings that are coded into the taken-for-
granted meanings that circulate in everyday life. (Denzin, 1992, p. 74) 
Denzin (1992) noted that on the American scene, cultural studies met with 
considerable resistance (p. 75). On the one hand the positivist and structural-functionalists 
attempted to either dispense with the perspective or simply absorb it into their own 
framework. The interactionists either ignored the perspective or attempted to fit a weak 
version of it into their already existing Mead-Blumcr-Hughes framework. Institutionally, 
cultural studies represented a threat to the existing disciplinary formations (Denzin, 1992, 
p. 75). 
The meaning of cultural studies, bell hooks (1994) discussed, is the practice of 
cultural criticism: "We practice cultural criticism and feel the fun and excitement of learning 
in relation to living regular life, of using everything we already know to know more" (p. 3). 
Hooks argued that merging critical thinking in everyday life with the knowledge that is 
learned in books and though study, the union of theory and practice, has informed her 
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intellectual cultural work. It is through her work and passionate concern for education for 
critical consciousness, that hooks strives for ways to challenge systems of domination: 
racism, sexism, and class elitism (p. 3). 
After the white male academics in the United States "discovered" (hooks, 1994, p. 4) 
cultural studies, hooks noted, everything suddenly changed. What had once been illegitimate 
became the "rage" (p. 4). Her eclectic, interdisciplinary, inspired by revolutionary political 
visions had an acceptable place. She stated that her voice fit with the cultural studies 
framework that black critic Stuart Hall evoked when he declared, 
The work that cultural studies has to do is to mobilize everything that it can find in 
terms of intellectual resources in order to understand what keeps making the lives we 
live, and the societies we live in, profoundly and deeply antihumane. (p. 4) 
Cultural studies enabled the individual to freely transgress boundaries, providing a location 
that enabled students to enter passionately a pedagogical process firmly rooted in education 
for critical consciousness; where students could unite the knowledge that they learned in the 
classroom with life from outside (hooks, 1994, p. 4). Cultural criticism is an approach to 
learning that connects students "across race, class, gender, sexual practices, and a host of 
other 'differences'" (hooks, 1994, p. 4). 
The excitement that cultural studies had generated was intensified in the United 
States, when the focus of critique turned to popular culture. Cultural studies was similar to 
black studies and women's studies in the way that it affirmed interdisciplinary work as well 
as its acknowledgment that education is not politically neutral. Hence, cultural studies 
affirmed the right and responsibility of academics to study and write about popular cultural 
seriously. Talking in a critical manner about popular culture was "a powerful way to share 
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knowledge, in and outside the academy, across differences, in a oppositional and subversive 
way" (hooks, 1994, p. 5). 
Even though cultural studies has looked at popular culture and has the power to move 
intellectuals, both out of the academy and into the streets, where the work can be shared with 
the larger audience, many critical thinkers who do the work of cultural criticism are afraid to 
make the move. These academics hooks (1994) argued, prefer to score points by remaining in 
the academic world and feel that they are somehow "less cool" (p. 5)—and less likely to get 
tenure or promotion—if they attempt to make "links between cultural studies' intellectual 
practice with radical politicization" (p. 5). She further argued that it is this desire to "appear 
cool" (p. 5) that has led to the production of a 
body of cultural studies work in the United States that appropriates and rewrites the 
scripts of popular culture in ways that attribute to diverse cultural practices 
subversive, radical transgressive intent and power even when there is little evidence 
to suggest this is the case. (p. 5) 
This is especially true of the academic work that is produced about popular icons. This 
"voyeuristic cannibalization of popular culture by cultural critics" (p. 5) hooks cautions, "is 
definitely dangerous when the intent is purely opportunistic" (p. 5). However when we desire 
to "decolonize our minds and imaginations, cultural studies' focus on popular culture can be 
and is a powerful site for intervention, challenge, and change" (p. 5). 
The academic work of hooks (1994) reflects the desire to construct frameworks where 
disciplinary boarder-crossing is not a mental exercise that condones the movement of 
insurgent intellectuals across new frontiers or becomes the justification for the movement 
from the centre into the margin that simply mimics old patterns of cultural imperialism and 
colonialism. Hooks discussed how difficult it is to cross boundaries in "this white 
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supremacist, capitalist, patriarchal society" (p. 6), as well as the difficulty individuals who 
lack material privilege or higher levels of education encounter to successfully make the 
"elaborate shift in location, thought, and life experience cultural critics talk and write about 
as though it is only a matter of individual will" (p. 6). 
It is necessary to seek strategies for decolonization that aims to change the minds and 
habits of those involved in cultural criticism if we are to successfully disrupt the colonized or 
colonizer mindset, if we are to cross boarders and not simply reinscribe old patterns. 
Structures of class privilege prevent those who are not materially privileged from having 
access to forms of education for critical consciousness and are essential to the decolonization 
process (hooks, 1994, pp. 5-6). 
Politically we do live in a postcolonial world because the mind-set of neo-colonialism 
shapes the underlying metaphysics of white supremacist capitalist patriarchy. Cultural 
criticism can be an agent for change, educating for critical consciousness in liberatory 
ways, only if we start with a mind-set and a progressive politics that is fundamentally 
anticolonialist, that negates cultural imperialism in all its manifestations, (hooks, 
1994, p. 6) 
In order to arrive at Hall's vision of cultural studies that have the power to help create, we 
must be wiling to surrender our participation in whatever sphere of coercive hierarchical 
domination, group, and individual privilege we enjoy: decolonizing our minds and 
imaginations (hooks, 1994, pp. 7-8). 
Global Cultural Studies 
As I have stated previously, there is no single or singular version of cultural studies. 
Contrary to traditional disciplines, cultural studies refuses to be defined in terms of a 
distinctive object or in terms or fixed theoretical axioms or orthodoxies. Cultural studies has 
become one of the liveliest and most widely discussed intellectual fields in the international 
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academic world. "University programmes, conferences and publications in cultural studies 
are proliferating massively, suggesting a clear and indisputable boom" (Stratton & Ang, 
1996, p. 361). The effects of this expansion is that there has become less and less consensus 
as to what the term cultural studies means as the identity becomes increasingly elusive. Hall 
(as cited in Stratton & Ang, 1996) asserted that cultural studies has "many trajectories; many 
people had and have different trajectories through it; it was constructed by a number of 
different methodologies and theoretical positions, all of them in contention" (p. 361). 
As cultural studies is rapidly becoming an internationally recognized label for a 
particular type of intellectual work, it is crossing not only disciplinary boundaries but 
also cultural-geographical boundaries. Cultural studies is now being practiced in 
many parts of the world (although definitely not everywhere) and is rapidly becoming 
a central site for critical intellectualism in postmodern, postcolonial, postcommunist 
new world (dis)order. (Stratton & Ang, 1996, p. 362) 
McRobbie and Bennett (as cited in Stratton & Ang, 1996) argued "for a cultural 
studies that is always provisional, that is, not predetermined by a universal paradigm" 
(p. 365). What we have is a western hegemony in cultural studies, in particular an American-
British-Australian-Canadian cultural studies, not an international one (Stratton & Ang, 1996, 
p. 365). The internationalization of cultural studies has in fact been "occasioned by an 
exporting of British cultural studies to British ex-settler colonies" (Stratton & Ang, 1996, 
p. 365). The acknowledgement of national differences has been more of a generalized move. 
The different "traditions of cultural studies, including British and American has grown out of 
the effort to understand the processes that shaped modern and postwar society and culture" 
(Stratton & Ang, 1996, p. 365). 
The invention of history, as Stratton and Ang (1996) pointed out, is not innocent in 
that it always represents a partial politics of truth that cannot be separated from a particular 
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perspective (p. 375). John Frow and Meaghan Morris (as cited in Stratton & Ang, 1996) 
disputed the centrality of British cultural studies for the development of Australian cultural 
studies. Frow and Meaghan (as cited in Stratton & Ang, 1996) offered an alternate history 
that does not put British work at the centre, giving more credit to "enabling aspects of 
domestic intellectual culture" (p. 375). Australian counter-history indicated that 
it makes no sense to reduce cultural studies as an international project to a single 
source from which it all originated; that it might be better to speak about a 
geographically dispersed plurality of intellectual trajectories and movements, largely 
in the post-1960s period and in western, English speaking countries . . . under precise 
historical conditions. (Stratton & Ang, 1996, p. 375) 
It is important to point out that British cultural studies no longer serves as the centre for 
cultural studies. 
We can challenge the Britishness of cultural studies in that it is not enough to explain 
the emergence of cultural studies in Britain solely due to organic internal forces. It is 
important not to loose sight of the larger global context that framed the British condition and 
the decline of the British Empire, symbolized by the Suez crisis of 1956. Further the 1950s 
saw the unravelling of the established class hierarchies inside Britain. Britain was forced to 
recognize its loss of colonial power and concede its subordinate position to the new western 
global power, the United States. The ensuing cultural crisis in Britain was due to the 
unsettling effects of the impacts of the Americanized consumption and mass media as well as 
the end of the era of British hegemony (Stratton & Ang, 1996, p. 375). 
As I have previously noted, one of the hallmarks of cultural studies is its theoretical 
eclecticism: "Cultural studies refuses to define itself in terms of a distinctive object, nor in 
terms of distinct object, nor in terms of fixed theoretical axioms or orthodoxies" (Stratton & 
Ang, 1996, p. 361). It is the rhetoric of "open-endedness" (Stratton & Ang, 1996, p. 361) that 
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is advanced and promoted in order to "demarcate the distinctiveness of cultural studies as a 
particular discursive formation and intellectual practice" (p. 361). Cultural studies has been 
described as "an interdisciplinary, even anti-disciplinary or trans-disciplinary enterprise. If 
cultural studies is to survive, it cannot afford to loose its disciplinary looseness, the feeling 
that its authors are making it up as they go along" (Stratton & Ang, 1996, p. 361). 
Transdisciplinarity 
As I have stated previously in this thesis, cultural studies is one of the most rapidly 
growing interdisciplinarity academic movements and it is in this respect that cultural studies 
is one of the best examples of an interdisciplinary critical theory that genuinely spans the 
disciplines and theoretical sources. I explore the social construct of knowledge and discuss 
how compartmentalizing knowledge into disciplines is the transcendence of fractured 
knowledge. I discuss how transdisciphnary approaches are more comprehensive in scope and 
vision, transforming the narrow scope of disciplinary worldviews and effectively bridging 
reductionist and holistic paradigms of inquiry as well as scientific information and moral 
knowledge. 
Academic knowledge shares a historical foundation in various classical and 
Enlightenment philosophies and while disciplines are implicated in their shared philosophical 
foundations, they are also isolated from each other through what is known as disciplinary 
boundaries. It is these boundaries or isolation that allows the disciplines to develop 
independently allowing the academia to effectively distance themselves from the "other" 
(Smith, 1999, p. 67). As I noted in the previous chapter, most of the traditional disciplines are 
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grounded either in an antagonistic belief system or do not have a methodology for dealing 
with other worldviews or knowledge systems. 
"The production of knowledge, new knowledge, and transformed old knowledge, 
ideas about the nature of knowledge, and the validity of specific forms of knowledge became 
the commodities of colonial exploitation" (Smith, 1999, p. 59). The dominant elite express 
their power by giving legitimacy and exposure to their cultural forms and practices by 
projecting their "fields of value" (Sardar & Van Loon, 1998, p. 27). A discourse, therefore, 
consists of culturally or socially-constructed groups of ideas containing text and 
representations, which describes power in relation to the "other" (Sardar & Van Loon, 1998, 
p. 14), representing a structure of knowledge and power within historical, cultural, and social 
relations. 
Compartmentalizing knowledge into disciplines is the epitome of fractured 
knowledge as we witness disciplines fragmenting into subdisciplines we are seeing not only a 
shift of disciplines but also witnessing new methods emerge, antioppressive practice being 
among them (Young, 2000, p. 126). Many disciplinary fields have comparable identities and 
we are witnessing a wide array of disciplines and scholars "breaking through disciplinary 
barriers, disobeying the rules of disciplinary etiquette" (Klein, 2000b, p. 6). The boundaries 
between the disciplines and methods either are breaking down or becoming more rigid. "In 
fields forged in critique, such as women's studies, cultural studies, and a variety of post-
colonial studies, the term [transdisciplinarity] connotes transformation" (Klein, 2000b, p. 6). 
The critical function being the deliberate effort to transform, not just transcend disciplines 
(Klein, 2000a, p. 51). "Transdisciplinarity takes disciplines as objects of study in a way in 
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which interdisciplinarity cannot" (Manderson, 2000, p. 87). Some are using traditional 
methods to examine new content and some use new methods to examine old content. Young 
(2000) noted that it is the creation of the adjective "transdisciplinary" (p. 126) that signals 
this change. 
Robert McMurty (2000) noted that there are nine listed meanings for the noun 
"discipline" (p. 180). All speak "to training, to narrowness and to limitations imposed on 
persons under control or command" (McMurty, 2000, p. 180). The question, therefore, 
becomes: does the word discipline speak to thinking integratively about various fields of 
study? "The prefix trans means extending across or through, crossing, going beyond the 
limits of common thought or ordinary limit, being above and independent of something else 
or providing the essential conditions of something" (Young, 2000, p. 126). 
Enrich Jantsch (as cited in Newell, 2000) set up a system-based hierarchy whereby 
multidisciplinarity is placed at that bottom of the hierarchy, interdisciplinarity in the middle, 
and transdisciplinarity at the top (p. 42). In multidisciplinary disciplines are merely 
connected, while in interdisciplinary they are also connected by a higher level of 
understanding, which Jantsch (as cited in Newell, 2000) referred to as "axiomatics" (p. 42). 
Transdisciplinary operates on yet a higher level of understanding "offering a kind of 
axiomatics of axiomatics, which coordinate not only the disciplines but the interdisciplines 
developed to coordinate various combinations of disciplines" (Newell, 2000, p. 42). 
There appears to be an overlap between the etymologies of the terms interdisciplinary 
and transdisciplinary. Both denote the use of multiple disciplines, the importance of dialogue 
among the different subject matters as well as the possibility of problem solving. The 
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difference lies in the emphasis. Whereby transdisciplinary studies must involve more than 
two disciplines, interdisciplinary studies may involve more than two disciplines; where 
transdisciplinary studies must be focused on a problem, interdisciplinary studies may; and 
where transdisciplinary studies must integrate ethical deliberations, interdisciplinary studies 
may (Young, 2000, p. 127). 
Transdisciplinarity has been described as fluid. It is this fluidity that allows for 
conceptual experimentation but also leads to confusion. Julie Thompson Klein (2000b) 
defined transdisciplinary as "a holistic vision; a particular method, concept, or theory; a 
general attitude of openness and a capacity for collaboration; as well as an essential strategy 
for solving complex problems" (p. 4). It is the collaboration and coalition-building among 
two or more people or groups from different disciplines for a specific purpose, the aim of 
advancing knowledge and understanding on a broad front of scholarly activity or to solve a 
particular or general problem that is pertinent to the human situation (Last, 2000, p. 193). 
Katherine Young (2000) discussed her working definition of transdisciplinary as 
knowledge that is determined by four components: 
1) research questions inspired by mega, complex, and elusive problems whether they 
are old ones found in nature or history or new ones just emerging because of 
changing circumstances (new technologies, for instance, or demographic change); 2) 
subject matter determined by the overlap of multiple disciplines; 3) distinctive lenses 
created by the systematic use of multiple methods drawn from multiple disciplines; 
and 4) a solution that is greater than the sum of its parts (necessitating a paradigm 
shift), (p. 126) 
Transdisciplinarity allows for the introduction of the roles, functions, and viewpoints 
of other disciplines and perhaps the role of the discipline to society in ways that had not 
previously been considered (Last, 2000, p. 195). "Discursive equity accords dignity to 
multiple types of knowledge and demands expansion of traditional conceptions of expertise" 
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(Klein, 2000b, p. 7). Transdisciplinarity "bridges reductionism and holistic paradigms of 
inquiry as well as scientific information and moral knowledge" (Klein, 2000b, p. 7). Methods 
and solutions must not only be ethically accountable they must possess the fundamental 
obligation to share that knowledge with the "public" (Klein, 2000b, p. 7). 
Colonialism not only established Western authority over Indigenous lands, modes of 
production, laws, and government, but also authority over "knowledges, languages, and 
cultures" (Smith, 1999, p. 64). In traditional disciplinary arenas documentation referred only 
to written documentation. Robina Anne Thomas (2005), in her thesis Honouring the Oral 
Traditions of My Ancestors through Storytelling, challenged this notion by suggesting that it 
is the level of complexity and sophistication in which major events are witnessed in First 
Nations communities and demanded that oral histories and stories be "reconceptualised and 
viewed as primary sources" (p. 244). Thomas maintained that the highly complex and 
sophisticated process of witnessing is a form of documenting all major events that took place 
in First Nations communities (p. 244). Traditional storytelling has been fundamental in the 
nurturing and education of First Nation children and is vital to the survival the First Nation 
peoples as storytelling provides the individual with a sense of purpose, pride, guidance, and 
direction (Thomas, 2005, p. 238). Hence "storytelling is a means through which these ways 
of knowing and being can be uncovered and reclaimed" (Yow, as cited in Thomas, 2005, 
p. 245), uncovering new ways of knowing as traditional ways of knowing were for the most 
part stripped from First Nations peoples through the process of colonization. Thomas noted 
that storytelling has been deemed by the dominant culture as "illegitimate because it is 
subjective and therefore biased" (p. 259) 
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There are significant "gaps between Western and nonWestern traditions, 'esoteric' 
and 'organic' knowledge, colonial and indigenous traditions, official and peoples knowledge. 
Privileged and dominant modes of thought establish genres, protocols, canons, and 
formations that deprivilege other forms of knowledge" (Klein, 2000b, p. 7). In my role as 
social worker I have experienced the often inherently hostile attitudes among the disciplines 
as well as territorial attitudes to knowledge. This may be due to the trend that "disciplines are 
specializing and fragmenting into proliferating sub-specialities" (Last, 2000, p. 199). 
Knowledge does not exist in and of itself, isolated from people; the creation of 
knowledge is imbedded in people and power relations. Knowledge, therefore, is socially and 
politically constructed, truth does not exist, it is created and multiple. Knowledge has become 
a commodity. Patents and copyrights protect elite ownership of knowledge and this 
ownership can be bought and sold placing knowledge in the hands of the elite, privileged, 
and the wealthy. Further, knowledge is political and created in the power relations between 
people and can be oppressive in how it is constructed and utilized. 
Cultural studies is inherently interdisciplinary as traditional disciplines are too 
confining for people to pursue the diverse issues addressed by cultural studies scholars 
(Agger, 1992, p. 17). 
It is only by treating every discipline as a relevant but never a hegemonic structure 
that an understanding of the meaning of that site can be fully developed. In this sense, 
the new fields of cultural studies . . . provide the intellectual paradigm of such an 
approach. In these "schools" it is the issues or sites which are of interest, and 
disciplines are drawn on and developed as seems fit. (Manderson, 2000, p. 87) 
The Production of Culture 
Curricula in English departments have witnessed a positive reception of cultural 
studies in comparative literature and media studies "where the politicization of the literary 
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and cultural canon has been widely accepted by scholars influenced by postmodernism" 
(Agger, 2006, p. 131). Cultural studies "is virtually a study of every day life, albeit frequently 
the lives of the rich and famous" (Agger, 1992, pp. 6-7), systematizing an attitude of 
reflexivity and attempting to learn from our individual experience of watching history, 
leading to cultural production and political transformation (p. 7). Agger (1992) argued that it 
is the "reception" (p. 7) that leads to cultural production; even to political transformation. 
Cultural studies maintains that culture is transacted between the consumer and the 
producer. Although capitalist cultures are typically controlled and disseminated by the elite, 
cultural studies recognizes that the receivers are empowered in the sense that they inevitably 
participate in the creation of cultural meaning; cultural meaning in not simply provided from 
without and it can be remade. The notion that culture is practice has strong implications for 
cultural analysis helping to detextualize culture. Culture is not viewed as an undifferentiated 
system with the goal to integrate society, it is a space of "serious contest and conflict over 
meaning" (Agger, 1992, p. 9). It is for this reason that cultural studies proponents do not talk 
about a single culture but rather a cross-cutting of cultures; for example, cultures of race, 
gender, nation, class, as well as many others (Agger, 1992, pp. 8-9). 
"Cultural studies emphasises that culture is conflict over meaning—over how to 
assign value to human existence, expression, experience" (Agger, 1992, p. 10). Hegemony 
and counter-hegemony remain central for most cultural studies proponents. Hegemonic 
culture attempts to assign meaning from the top down (outside everyday life) through the 
systems need for "legitimization, productivism and consumerism" (Agger, 1992, p. 10). 
Counter-hegemony resists the imposed definitions and proposes alternative formulations. 
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Culture studies proponents emphasis the lack of consensus with regards to common values, 
stressing the conflictual nature of values and meanings in capitalist, sexist, and racist 
societies emphasizing that this conflict is a powerful initiator as well as a symptom of social 
change and that it should not be silenced or suppressed (Agger, 1992, p. 10). 
Cultural studies is the analysis of text or discourses from multiple view points in 
order to tease out the social contradictions and contestations embedded in it. Analysis does 
not decide which interpretation is correct; its goal is to explore possible interpretations in 
order to determine the complex politics of the text. Any given text should, therefore, attempt 
to be examined from many different angles; meaning can never be exhausted (Saukko, 2003, 
pp. 104, 108). Although "we can never arrive at a complete interpretation of text. . . our 
reading will always remain socially located and circumscribed and blind to other meanings 
and politics" (Saukko, 2003, p. 108). 
The most important contribution of feminist cultural studies has been the stressed 
importance of the hegemonizing implications of "official" (Agger, 1992, p. 10) male culture 
with the "totality" (Agger, 1992, p. 11) of culture, effectively ignoring women's culture that 
challenges male supremacy. The cultural representation of women is closely linked with the 
economic and political exploitation of women. It is cultural politics that challenges 
representation in which objectifying images and narratives of women are replaced by 
feminist images and narratives, linking the personal with the political (Agger, 2006, pp. 137— 
138). Further, cultural studies challenges accounts of mainstream society that effectively 
ignore cultural alternatives-culture of women, gays, and people of colour (Agger, 1992, 
p. 11). 
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Cultural studies helps to decentre cultural meaning and practice and is a political act 
that contributes significantly to the decentring and decanonization of the dominant culture 
and the decentring of wealth and power, a fundamental change to the dominant order. There 
is a division amongst cultural studies proponents in that there are those who view themselves 
as primarily academic contributors and those who view themselves as primarily political 
interventionists. 
Summary 
In this chapter I have argued that cultural studies is one of the best examples of an 
interdisciplinary critical theory that genuinely spans the disciplines and theoretical sources 
and that there is no single or singular version of cultural studies. This diversity is one of its 
strengths and is found all over the terrain of publishing given its interdisciplinary nature, 
preventing the tendency for cultural studies to become a discipline cut off from others. 
Cultural studies began with Marxist cultural theory, extended to Lukacs, Goldmann, 
Gramsci, and then the Frankfurt School, and in the historical conjuncture postmodernism had 
emerged as a key site of debate, as practitioners in the study of cultural begun to emerge. 
Cultural studies invariably altered the shape of postmodernism and was at the same time 
changed by it. The initial formation of a recognizable strand of thought we call cultural 
studies came in the aftermath of Suez crisis of 1956. As previously stated in this chapter, 
Marxism has been a formidable influence in British cultural studies and the CCCS. 
It was the move from and critique of the established tradition of cultural theory that 
was embedded in the works of authors who were members of the British Communist Party 
and its international affiliates that became the foundation of cultural studies. Raymond 
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Williams, Richard Hoggart, Edward Thompson, and Stuart Hall each had critical positions 
towards Marxism and are considered to be the founding fathers of cultural studies at the 
CCCS. The new intellectual framework that had a prior encounter with structuralism 
governed the appropriation of Marxism. 
It is the transformations in information technology after Word War Two that provided 
the momentum that fuelled the expansion of the notion of culture. The cultural production 
and consumerism of the baby-boom generation saw the introduction of an explicitly humanist 
theoretical standpoint where socialism was defined as humanism, placing the working class 
experience of British capitalism at the centre of its analysis and in the political context. 
Further, there were two theoretical moments in British cultural studies that interrupted 
its formation, the intervention of feminism and the question of race. The intervention of 
feminism was specific and decisive and resulted in reorganizing the field in concrete ways. 
The first was the opening of the question "the personal as political" (Hall, 1996a, p. 269), 
which was revolutionary in a theoretical and practical way; the second was the profound 
theoretical struggle to get cultural studies to put on its own agenda the critical issue of race, 
the politics of race, the resistance to racism as well as the critical questions of cultural 
politics. This represented a decisive turn in the theoretical and intellectual work of the CCCS 
and invoked a long and bitterly contested, internal struggle (Hall, 1996a, p. 269). 
Stuart Hall (1996a) argued that Gramsci's definition of intellectual work or the 
"organic intellectual" (p. 267) had always been located somewhere close to the notion of 
cultural studies. The premise of the organic intellectual is to have a deeply profound 
knowledge coupled with the responsibility of transmitting that knowledge, through an 
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intellectual function, to those who do not belong professionally in the intellectual class. An 
individual cannot achieve theoretical advancement without engagement at the level of the 
political project, unless the two aforementioned fronts are operating at the same time and are 
part of the project of cultural studies. I maintain that the aforementioned aspect of the organic 
intellectual is the parallel mission of social work, social justice, and radical practice. 
American and British cultural studies projects exhibit both similarities and 
differences; both schools experienced a founding moment in the 1950s which was founded 
around the debate of mass culture and mass media's place in contemporary cultural life and 
both schools drew extensively from symbolic interactionism. The British, however, struggled 
with the meaning of ideology, more than the American school. Further, Britain focused on 
the analysis of subcultures and the study of deviance where as in the United States symbolic 
interactionism provided a model of social action. 
I have argued that one of the hallmarks of cultural studies is its theoretical eclecticism 
and, as cultural studies is rapidly becoming an internationally recognized label for a 
particular type of intellectual work, it is crossing not only disciplinary boundaries but also 
cultural-geographical boundaries. Cultural studies is one of the most rapidly growing 
interdisciplinarity academic movements and it is in this respect is one of the best examples of 
an interdisciplinary critical theory that spans the disciplines and theoretical sources as 
traditional disciplines are too confining for people to pursue the diverse issues addressed by 
cultural studies scholars. 
I maintain that transdisciplinary approaches are more comprehensive in scope and 
vision, transforming the narrow scope of disciplinary worldviews effectively bridging 
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reductionist and holistic paradigms of inquiry as well as scientific information and moral 
knowledge. Transdisciplinarity allows for the introduction of the roles, functions, and 
viewpoints of other disciplines and perhaps the role of the discipline to society in ways that 
had not previously been considered. 
Culture studies highlight the fact that culture is in conflict over meaning—over how 
to assign value to human existence, expression, and experience. Hegemony and counter-
hegemony remain central for most cultural studies proponents as hegemonic culture attempts 
to assign meaning from outside everyday life through the systems need for legitimization, 
productivism, and consumerism. Counter-hegemony resists imposed definitions suggesting 
alternative formulations. Culture studies proponents emphasize the conflictual nature of 
values and meanings in capitalist sexist and racist societies, stressing that this conflict is a 
powerful initiator as well as a symptom of social change and that it should not be silenced or 
suppressed. 
Cultural studies is the analysis of text or discourses from multiple view points in 
order to clarify the social contradictions and contestations embedded in it. It is important to 
note that the analysis does not decide which interpretation is correct; the goal is to explore 
possible interpretations in order to establish the complex politics of the text. Text, therefore, 
should attempt to be examined from many different angles, as meaning can never be 
exhausted. Although analysis can never arrive at a complete interpretation, our reading of the 
text will always remain socially located and circumscribed and blind to other meanings and 
politics. 
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Feminist cultural studies have stressed the importance of the hegemonic implications 
of the totality of patriarchal culture, which effectively ignores women's culture. The cultural 
representation of women is closely linked with the economic and political exploitation of 
women. Cultural studies challenges accounts of mainstream society that effectively ignore 
cultural alternatives, such as the culture of women, gays, and people of colour, helping to 
decentre cultural meaning and practice, which is a political act that contributes significantly 
to the decentring and decanonization of the dominant culture. It is cultural politics that 
challenges representation, linking the personal with the political. 
In this thesis I subscribe to a cultural studies that maintains a political interventionists 
stance, one that has overt political aims and advocates for the empowerment of the culturally 
disenfranchised into both expressive and political action. In order for the discipline of social 
work to set the context for transformative structural change, we need to both inform and be 
informed by cultural studies. A school of social work needs to challenge traditional 
curriculum as well as modes of scholarly evaluation to effectively make space for alternate 
voices and versions. 
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Chapter Four: Research Methodology and Design 
Methodology 
This research is both descriptive and exploratory. I incorporate the methodology of 
content analysis, as content analysis is used in feminist research to "identify patterns in 
authorship, subject matter, methods, and interpretation. Findings from such studies are then 
used to generate or test hypotheses relevant to feminist theory and concerns, or to press for 
social change" (Reinharz, 1992, p. 155). Content analysis is defined as, "A research 
technique for the objective, systematic and quantitative description of the manifest content of 
communication" (Berelson, as cited in Krippendorff, 1980, p. 21). Content analysis is the 
study of a set of cultural artifacts or events though the interpretation of the themes contained 
within them (Reinharz, 1992, p. 147). Krippendoroff (1980) noted that content analysis can 
be "characterized as method of inquiry into symbolic meaning" (p. 22). The task of 
content analysis is to make inferences from data to certain aspects of their context and 
to justify these inferences in terms of the knowledge about the stable factors in the 
system of interest. It is by this process that data become recognized as symbolic. 
(Krippendoroff, 1980, p. 27) 
Krippendoroff (1980) further noted that "messages do not have a single meaning . . . and 
meanings need not be shared" (p. 22). It is important to acknowledge that this analysis is 
written from my personal standpoint and is, therefore, my interpretation and analysis of the 
data. I recognize that another researcher could indeed have an alternate interpretation and 
analysis. 
This research methodology was selected because content analysis provided me the 
means to use my imagination to visualize the conversation between two historical social 
work authors and two contemporary cultural studies authors. This conversation as well as my 
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analysis was fluid, as I explored the rich possibilities that could ensue if it were possible to 
bring these iconic figures together. My journey, which incorporated over 100 years of text, 
allowed me to look for indicators of possible patterns in authorship exploring the his/story 
and her/story of British and American cultural studies and social work, in an attempt to link 
theoretical pedagogy. 
Manifest and Latent Content Analysis: Patterns of Authorship 
This research employed both manifest and latent content analysis. Manifest content 
analysis reviews the surface or visible content within text and latent content analysis reviews 
the implicit themes within a text (Hay, 2005, p. 286). I used manifest content analysis when 
reviewing the works of hooks, Hall, Addams, and Livesay. I also employed latent content 
analysis, as I was required to interpret Livesay's poetry, short stories, and agitprops. By 
utilizing this research method I have had the freedom to gather information from a variety of 
sources, linking praxis pedagogy. Content analysis, as Krippendroff (1980) noted, is utilized 
to achieve "understanding of linguistic data and draw inferences on the basis on this 
understanding" (p. 43). 
My review of published theses and dissertations has suggested there are no similar 
research projects that explore the two bodies of knowledge that examine the intersecting 
discourses of cultural studies and social work with respect to reoccurring themes and the 
resulting impact that these themes may have on humanity. Central to the premise of this 
thesis is that the relevance of the issues and social problems encountered in the Progressive 
Era and later during a time of economic strife during the Depression Era, continue in their 
relevance today. The continuation of these themes—extreme wealth and poverty, bitter 
107 
conflicts between industry and labour, and a shift in ideology from a rural to an industrial 
model that is dominated by monopolies and large organizations—continue to be relevant in 
the current aftermath of the crisis in capital and the resulting shift from industrial capital to 
finance capital. Krippendorff (1980) noted that by utilizing existing conceptualizations 
research will be more likely to contribute to knowledge. Content analysis can not only 
answer questions, it can also pose new ones, stimulating new research in order to draw 
inferences and suggest new hypotheses about the phenomena of interest (Krippendoroff, 
1980, pp. 169, 173). 
The analysis involved a sample of relevant books, journals, diaries, letters, poetry, 
and speeches (Krippendroff, 1980, p. 66). I have focused my analysis and interpretation of 
texts that deal with the same or similar phenomenon utilizing the reoccurring themes that I 
identified in my literature review. The thematic units include: identity politics, the 
commodification of difference, and the politics of representation (Krippendroff, 1980, p. 62). 
My research shows that the themes of cultural studies may be as relevant in social work 
practice during the Progressive and Depression Era as they are today. 1 discuss my research 
findings in detail in chapter 5. 
In this research, I further link the theoretical pedagogy underpinnings of cultural 
studies with social work education in order to determine if cultural study content is relevant 
to the MSW curriculum in accredited Canadian universities. Further, I maintain that cultural 
studies voices have a parallel conversation with the radical voices of social work. As we 
connect these radical and activist voices, we should ensure that in social work education we 
guard against disciplinary specialization, as this removes the discipline from the public 
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sphere and more general relevance, closing it off from the interdisciplinary, which can 
effectively enable the social work practitioner to freely transgress boundaries. Social work 
education can provide the location that enables us to passionately enter a pedagogical process 
firmly rooted in education for critical consciousness. 
I maintain that all things are interconnected and will discuss in this thesis the 
commonalities between the two fields of study. Further, I argue that the theory of cultural 
studies can interface with the discipline of social work to effectively raise consciousness and 
promote the value of transformational social change through critical analysis. It is my 
standpoint that the discipline of social work and the theory of cultural studies can inform and 
be informed by the other, adapting and adopting key concepts that inform social work praxis. 
Manifest Content Analysis: MSW Course Outlines and Course Descriptions 
My analysis of MSW course outlines and course descriptions employed the 
methodology of manifest content analysis in order to examine whether the theoretical 
perspectives of cultural studies are included in the curriculum of accredited MSW programs 
in Canadian universities. This research is preliminary and descriptive and, therefore, is not 
considered a formative evaluation of cultural study classes in MSW programs; there are 
limits to its generalizability (external validity), as I have not examined the content of the 
classes (Marlow, 2005, p. 89). 
The sample size of this research project included the entire social work faculty of 17 
accredited MSW programs in Canadian universities as described on their official websites 
(Patton, 2002, p. 238). I utilized contemporary technology through an online Internet search 
to enhance speed and reliability (Mauch & Park, 2003, p. 135). I located each university's 
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official website to correspond with faculty as well as facilitate a search of the MSW graduate 
academic calendar, course outlines, or both, with the purpose of determining which 
universities were offering a graduate class that included any or all of the following key 
phrases: cultural study, cultural studies, interdisciplinary, transdisciplinary, feminism, 
activism, and social justice. I searched for these key phrases in the title of the course, the 
detailed description of the course, the course outline, or in any combination of the three. Any 
course that referenced any one of the key words or phrase met my criteria. 
I forwarded 348 letters via e-mail to the social work faculty (see Appendix A) as well 
as mailed a letter to the program chair (see Appendix B) through Canada Post to the 17 
Canadian universities requesting that any faculty member instructing a MSW course that 
includes any or all of the key phrases—cultural study, cultural studies, interdisciplinary, 
transdisciplinary, feminism, activism, or social justice—in the course outline forward me a 
copy of their course outline, including a list of required and recommended readings. I also 
sent a letter via e-mail to the 10 Canadian Association of Social Workers provincial and 
territorial member organizations and the Canadian Association for Social Work Education 
(see Appendix C) outlining my research and requesting that they forward my letter via e-mail 
to their members. I received responses from 91 (24.3%) faculty members and received 31 
outlines. 1 reviewed a total of 133 outlines, including those forwarded to me from the social 
work faculty as well as those posted on the official university web sites; a total of 46 (34.6%>) 
of the outlines met my criteria. Further, 1 reviewed the academic calendars from 17 
universities, examining 466 MSW course descriptions, of which 152 (32.6%) met my criteria 
(see Table 1). A course outline or a course description that referenced one of the key words 
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or key phrases met my criteria for that word. If a course outline or description used the word 
more than once, this met my research criteria only once. Further, if a course outline or 
description used more than one of the key words or phrases, my criteria was met for each 
word. I discuss my research findings in detail in chapter 6. 
I l l 
Chapter Five: Content Analysis 
The focus of this chapter is to provide a manifest and latent content analysis of the 
work of two contemporary cultural studies authors with the work of two historical social 
work activists, as I have previously stated in this thesis. This methodology was selected as it 
provided the means to adequately examine the his/story and her/story of British and 
American cultural studies and social work through the works of Stuart Hall, bell hooks, Jane 
Addams, and Dorothy Livesay, as all are considered iconic figures in their field. Content 
analysis has allowed me the freedom to gather information from a variety of disciplines and 
sources, to research the intersecting discourses of cultural studies and social work through an 
analysis of reoccurring themes and patterns, and to examine the resulting impact these may 
have had on humanity during the historical context of the Progressive Era, the Depression 
years, and the Modern Era. As I have previously stated in this thesis, this is a fluid analysis 
that is both descriptive and exploratory, as I utilize my imagination to ponder, explore, and 
visualize the dialogue that could transpire between the historical and modern authors if they 
were able to sit around a table and discuss the future of humanity. 1 do acknowledge that 
other researchers could certainly have alternate interpretations and analysis. 
The analysis involved a sample of relevant books, essays, articles, journals, diaries, 
letters, poetry, and speeches. I have reviewed 18 articles or chapters from the work of bell 
hooks; 17 articles or chapters by Stuart Hall; and 36 letters, speeches, articles, and chapters 
by and about Jane Addams. I also reviewed 5 books, 2 theses, and 29 poems, as well as short 
stories, diaries, letters, agitprops, and documentaries written by and about Dorothy Livesay. I 
have focused on the works of Livesay during the 1930s, as this was a time of social 
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revolution in which her poetry adopted the political rhetoric of the Canadian Left (Livesay, 
1999, p. iii). I focused my analysis and interpretation of texts exploring patterns in authorship 
to determine if the themes encountered in the writings of the historical social work authors 
Addams and Livesay could be witnessed in the work of the modern cultural studies authors. 
The thematic units that I focused on were taken from the reoccurring themes that I identified 
in my literature review, these included: identity politics, the commodification of difference, 
and the politics of representation. For the purposes of this thesis a politic is defined as "the 
interrelationships between people, groups, or organizations in a particular area in life 
especially insofar as they involve power and influence or conflict" ("Politics," 2009, para. 6). 
Commodification is defined as "the transformation of goods and services (or things that may 
not normally be regarded as goods or services) into a commodity" ("Commodification," 
2009, para. 1). 
In the infancy of this research project, I had not anticipated the difficulty that I would 
encounter attempting to bring together the work of the historical authors with the modern day 
cultural studies authors. The difficulties lie in fact that the language of the Progressive and 
Depression Eras has shifted and altered in meaning compared to modernity. For example, 
Jane Addams wrote at length in articles, essays, and speeches about the theme of democracy. 
It was, however, not until I had extensively read her works was I enlightened when Addams 
noted that when she discusses democracy she means nationality. I encountered further 
difficulty in the works of Dorothy Livesay, as the cultural artifacts that I was able to examine 
were mainly poems, short stories, agitprops, and documentaries. I was required to interpret 
these works through the historical political context of the era, as well as rely on the 
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interpretations of other authors, in order to identify how Livesay's worldview fit within the 
identified boundaries of the modern themes of the politics of identity, commodification, and 
representation. This was further complicated by the fact that I was unable to confirm these 
inferences with Livesay's limiting internal validity. Krippendroff (1980) noted, "The 
communication of data to the analyst is one way . . . and has no corrective feedback with the 
source" (p. 26). A further limitation of this analysis is that, as the sole investigator, I was 
unable to test for reliability with an independent observer. 
During the data collection of this analysis, I focused on sentences or paragraphs that 
depicted the boundaries within the thematic units; these were then recorded and grouped into 
the specific categories, the content of each category was then analyzed to explore patterns. I 
will now discuss the indicators of patterns in authorship that my analysis and interpretation 
explored, beginning with the politics of identity. 
The Politics ofldentity 
In the essay, Minimal Selves, Stuart Hall (1996c) stated that identity is an invention, 
and is formed at the unstable point where the "'unspeakable' stories of subjectivity meet the 
narratives of history, of a culture" (p. 115). 
Identities are about using the resources of history, language and culture in the process 
of becoming rather than being: not who we are or "where we come from", so much as 
what we might become, how we have been represented and how that bears on how we 
might represent ourselves. (Hall, 1996g, p. 4) 
Questions of identity are always about representation and are constructed within not outside 
of discourse (Hall, 1990, 1995, 1996g). These question relate to the invention of tradition, 
not tradition itself, it is important to understand identity as produced in a specific historical 
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and institutional sites, within specific discursive formations and practices by specific and 
clear strategies (Hall, 1995, 1996d). 
Jane Addams (2002a) provided an example of how questions of identities are about 
representation when she described how the reminiscences of the elderly immigrant women 
"exercise a vital power of selection which often necessitates an onset against the very 
traditions and conventions" (p. 4) and that these reminiscences provide a comparison to the 
dreams of the youth containing within themselves the beginning substance from which the 
coming of social change struggles are comprised. The mutual reminiscences perform a 
valuable function in determining the union of large bodies of people who have no other basis 
for like-mindedness. This process of memory Addams noted, is a gradual and unconscious 
process that plays an important and mutually exclusive role in the interpretation and 
appeasement of life, or identity, as well as an agency in social reorganization; the consequent 
of common human experiences (p. 5). "Memory makes possible our complicated modern life 
so daily dependent on the experiences of the past; and upon whom at the present moment is 
thrust the sole responsibility of guarding, for future generations, our common heritage and 
mutual good-will" (p. 6). 
Hall argued that identities emerge within different modalities of power and are, 
therefore, more the product of the marking of difference and exclusion (Hall, 1996g, p. 5): 
"positioned in relation to cultured narratives which have profoundly expropriated, the 
colonized subject is always 'somewhere else:' doubly marginalized, displaced always other 
than where he or she is, or is able to speak from" (Hall, 1996d, p. 115). Identity can only be 
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constructed through the relation to the "Other" (Hall, 1996g, p. 4), the relation to what is not, 
or what it lacks. 
The construction of social identity is an act of power and is constructed within the 
play of power and exclusion and the result of the natural over determined process of closure. 
Identities can only be read "against the grain" (Hall, 1996g, p. 5), not fixed by the play of 
difference, but constructed through difference and are constantly destabilized by what it 
leaves out. 
Identity [refers] to the meeting point, the point of suture, between on the one hand the 
discourses and practises which attempt to "interpellate", speak to us or hail us into 
place as the social subjects of particular discourses, and on the other hand, the 
processes which produce subjectivities, which construct us a subjects which can be 
"spoken." (Hall, 1996g, pp. 5-6) 
As identities shift according to how the subject is represented and is, therefore, not automatic 
but can be lost or won; therefore, it is politicized (Hall, 1992, p. 280). 
Dorothy Livesay (1977) provided an example of constructed identities when she 
discusses the "racial antagonisms" (p. 129) she encountered working as a social worker in 
New Jersey. She commented on the "double standard which I found amongst social workers 
and of course the townsfolk, the social taboos against mixing even at a party, the segregation 
and the lower standard of education- all this opened a new area of identification" (Livesay, 
1977, p. 129). Identity is clearly politicized, as Livesay noted, "Within the community centre 
we were all as one, but out in the street, in a car, or even, as I found, in my own rooms, it was 
not permitted to be seen with a Negro" (p. 130). 
Hall (1995) argued that "The question of identity—how it is constructed and 
maintained—is therefore the central issue through which psychoanalysis enters the political 
field" (p. 6). Stuart Hall stated that feminism posed the question of the distinction of the 
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inside and outside; the personal is political. This opened up a political contestation and 
exposed, the "politicized subjectivity, identity and the process of identification" (Hall, 1992, 
p. 290). 
The internal traumas of social identity are the consequences of colonization and 
enslavement; "internally one comes to collude with an objedification of oneself which is a 
profound misrecognition of one's own identity" (Hall, 1995, p. 8). In Revolutionary Black 
Women: Making Ourselves Subject, hooks (1992) stated that internalized racism and sexism 
informs the formation of the black female social identity (p. 43). Sexism teaches women to 
be sex objects for men, noting that this is further manifested when women who have rejected 
this role feel contemptuous and superior towards those women who have not. Sexism teaches 
woman to hate consciously and unconsciously, to feel threatened by other women for no 
cause, and to act out this hatred in our daily contact with one another. Sexism also teaches 
women to devalue caring work while inflating the importance of careers and jobs (hooks, 
2000, p. 48). "Acceptance of sexist ideology is indicated when women teach children that 
there are only two possible behaviour patterns: the role of dominant or submissive being" 
(hooks, 2000, p. 48). Racism, hooks argued, is fundamentally a feminist issue because it is 
interconnected with sexist oppression. 
In her essay Black Looks: Race and Representation, hooks (1992) noted that 
"Bombarded with images representing black female bodies as expendable, black*women 
have either passively absorbed this thinking or vehemently resisted it" (p. 65). There are 
countless examples of black female appropriation and exploitation of negative stereotypes 
within popular culture that either assert control over the representation or at least collects the 
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benefits. Black female sexuality has been represented in racist and sexist iconography as 
more free and liberated (p. 66). 
Undesirable in the conventional sense, which defines beauty and sexuality as 
desirable only to the extent that it is idealizes and unattainable, the black female body 
only gains attention when it is synonymous with accessibility, availability, when it is 
sexually deviant, (hooks, 1992, pp. 66-67) 
In the essay Minimal Selves, Hall (1996c) stated that the identity of black is a migrant 
situation, black identity is "recognition of self through difference" (p. 116) because the 
individual is positioned in relation to culture narrative, which Hall noted has been 
expropriated. "The colonized subject is always 'somewhere else:', doubly marginalized, 
displaced always other" (p. 115). Hall noted that the importance of the critical political 
moments that have happened in the world, the ability of people to constitute themselves 
psychically in the black identity is constantly underestimated. The black identity is unstable, 
physically, culturally, and politically (p. 117). 
National identity. 
In his essay The Question of Cultural Identity, Hall (1992) focused on national 
identity. National cultural identities are not "literally imprinted on our genes" (p. 291); they 
are not things that we are born with; they are formed and transformed within and in relation 
to representation and that representation has a set of meanings. A national cultural identity is 
a discourse. It is a way of constructing meaning, which influences and organizes our actions 
and concepts of ourselves. National cultures construct identities by producing meaning that 
we can identify with. Addams provided an example of this in her essay, Americanization 
(Addams et al., 2005). Addams stated, "We believed that America could be best understood 
by the immigrants if we ourselves, Americans, made some sort of connection with their past 
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history and experiences" (Addams et al., 2005, p. 192). National cultures are a modern form. 
They came gradually to the Western societies as regional and ethnic differences were 
gradually assumed beneath a political roof of the nation-state (Hall, 1992, pp. 292-293). 
A national culture is a structure of cultural power. Most modern nations consist of a 
variety of cultures that have only been unified through violent conquests, thereby forcibly 
suppressing cultural differences (Addams et al., 2005, p. 296). Jane Addams, in her essay 
titled Commercialism Disguised as Patriotism and Duty (Addams et al., 2005) that was 
written in 1900, stated that political and industrial control of one nation by another is the 
"practice of industrial exploitation by national force" (p. 6) noting that "superficial" (p. 6) 
law and order as well as commercial regulations are for the sole benefit of capital (p. 6). This 
brutal commercialism is but a "varnish of patriotism and morality" (Addams et al., 2005, 
p. 6). Subjugated and conquested cultures have a unified harmony imposed on them as 
nations are composed of different social classes, genders, and ethnic groups. Attempts are 
made to unify the classes by providing an alternative common membership or point of 
identification. Addams argued that unrestricted commercialism is preparation for 
governmental aggression and that a nation that has become too accustomed to condone 
"questionable business methods" (Addams et a l , 2005, p. 5) for the sake of capital will have 
no difficulty in obscuring the moral issues of conquest and controlling society through brute 
force. 
In her book, Democracy and Social Ethics, Addams (2006) argued that as a 
civilization we are progressing to a higher form of living together and advocated for a 
community-based ethics. Addams was a formative thinker in classical American Pragmatist 
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philosophy and was closely associated with the progressive movement. One of the main 
tenets of pragmatism, "is a belief that human action holds the possibility of changing social 
realities" (Addams et al., 2005, p. x) and this social change "meant gradual movement, a 
"dovetailing" of the new with the old, through dialogue rather than revolution" (p. x). 
Addams advocated for "a moral democracy that required class, gender and racial interaction, 
founded in empathy and personal knowledge of others" (Addams et al., 2005, p. xi). National 
cultures, however, are "constituting a discursive devise which represents difference as unity 
or identity" (Addams et al., 2005, p. 297). 
Identity and capitalism. 
Hall (2005a) stated that in modernity there has been an enormous expansion of civil 
society that is related to the diversification of social worlds through the medium of 
consumption. Modernity requires advanced levels of collective consumption if we are to 
maintain these worlds far beyond the restricted market. Each of these worlds has its own 
codes of behaviours, economies, and pleasures that allow individuals who have access to 
them to assert a measure of control and choice over everyday life (Hall, 2005a, p. 234). "This 
'pluralization' of social life expands the positionalities and identities available to ordinary 
people . . . in their everyday working, social, familial and sexual lives. . . . They imply a 
'socialism' committed to, rather that scared of, diversity and difference" (Hall, 2005a, 
p. 234). 
Livesay provided us with an example of this pluralization during the Depression Era. 
She was a revolutionary poet who wrote poems that were laments about the inhumane 
imposition of technology upon the human condition. Her direct experience, social relevance, 
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and concern for the vulnerability of the working class compelled her to write of the 
dehumanizing social effects of technology in the labour's working environment (Moffatt, 
1996, pp. 127-128). Livesay maintained that the imposition of the rhythm of the factory on 
the human condition is not accidental, as is evident in the poem Day and Night: 
Dawn, red and angry, whistles loud and sends 
A geysered shaft of steam searching the air. 
Scream after scream announces that the churn 
Of life must move, the giant arm command. 
Men in a stream, a moving human belt 
Move into sockets, every one a bolt. 
The fun begins, a humming, whirring drum-
Men do a dance in time to the machines. 
One step forward 
Two steps back 
Shove the lever, 
Push it back. (Livesay, 1977, pp. 154-155) 
Further, Livesay (1977) maintained that the imposition of the rhythm of the factory is a 
product of power relations as is evident as the poem continues to unfold: 
We have ears 
Alert to seize 
A weakness 
In the foreman's ease 
We have eyes 
To look across 
The bosses' profit 
At our loss. (p. 158) 
The dehumanization associated with capitalist industrialization, strikes deep within 
the human constitution. Inherent in the process of mechanization is the environment of total 
control of the worker. In the poem, The Outsider, Livesay wrote of the change to rural areas 
due to the impacts of industrialization. She used the bosses' technical calculation in tension 
with the notion of mercy to suggest the sinister side of the technological revolution (Moffatt, 
1996, pp. 129-130). 
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On lazier afternoons 
Deep in clover sent 
Neither beast nor I could dream 
What the speed-up meant. 
A thousand men go home 
And I a thousandth part 
Wedged in a work more sinister 
Than hitching a horse and cart. 
Dark because you're beaten 
By a boss's mind: 
A single move uneven turned 
Will set you in the wind. 
His mercy is a calculation 
Worse than a hurricane-
Weather you can grumble at 
But men can make you groan. (Livesay, as cited in Moffatt, pp. 129-130) 
Capital expansion has acquired a relentless uneven and contradictory character of 
producing material abundance, diversity, and choice, as well as poverty and misery, often at 
the cost of commodification, fragmentation, and isolation. Modernity, Hall (2005a) noted, 
may provide more opportunities for participation in capitalism, but this participation is at the 
expense of subordinating oneself to the laws of the market (p. 229). Hall discussed how the 
ever-ending drastically fluctuating capitalist world markets . . . limits uneven 
development of capital on a global scale, emphasise the ceaseless rhythm of the 
international division of labour, redistributing poverty and wealth, dependency and 
overdevelopment in new ways across the face of the earth, (p. 228) 
National identity and capitalism. 
Stuart Hall (1997a) in his essay, The Local and the Global: Globalization and 
Ethnicity, described a very aggressive form of racism, that of national identity (p. 178). Hall 
stated that when nation-states begin to decline in the era of globalization, they regress and 
become defensive and highly dangerous. The response, as Hall described, it seems to go in 
two ways simultaneously, the local and the global. This new era of globalization has to do 
with a new form of global mass culture, which 1 will further discuss in this chapter; this era is 
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dominated by the nation-state, national economies, and national-culture identities. Global 
mass culture is dominated by the modern means of cultural production: the visual and 
graphic arts, entertainment, and leisure (Hall, 1997a, pp. 178-179). Hall discussed two 
characteristics of global mass culture: that it is centred in the west, differently than in the past 
as it is an American globalization, and that it has a "peculiar form of homogenization" 
(p. 179). 
Hall (1997a) noted that the homogenization is the most important feature of this new 
form of globalization; its enormously absorptive agenda is never complete, as it does not 
attempt to produce "little versions of Americaness. . . . It wants to recognize and absorb those 
differences within the larger, overarching framework of what is essentially an American 
conception of the world" (p. 179). This global mass culture is powerfully located in the 
increasing and ongoing concentration of culture and other forms of capital and recognizes 
that it can only rule through other local capitals; rule alongside and in partnership with other 
economic and political elites (Hall, 1997a, p. 179). Hall argued that the development of 
capital not only has the drive to commodify everything, but capital has also been concerned 
with the gendered nature of labour power and has successfully worked through the sexual 
division of labour and between the different ethnically and racially inflicted labour forces. 
"Capital is constantly exploiting different forms of labor, constantly explaining the sexual 
division of labor in order to accomplish its commodification of social life" (p. 180). 
Gender identity and capitalism. 
Examples of the exploitation of the gendered division of labour are noted in the 
historical work of both Jane Addams and Dorothy Livesay. Addams (as cited in Seigfried 
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2002) provided an example of this division when she argued that "simple hardworking 
women" (p. xxv) compose the majority of women in the world; Addams drew attention to her 
"transgressive aim" (p. xxv) of consciousness raising and transformation. In The Long Road 
to Women's Memories, Addams (as cited in Seigfried, 2002) expressed that "it is working 
class women in the harshest, most monotonous, industrial circumstances who have used their 
memories to successfully integrate individual experiences with broader, more impersonal 
insights" (p. xxv). 
Addams (as cited in Seigfried, 2002) described how through what she heard in her 
many conversations with working-class women; she discovered how they 
managed to developed a new sense of values from the tragic conditions and that their 
memories of suffering were allies in breaking down the widespread stigma against 
unionization, giving them insight to the injustices of industrialization and the courage 
to organize or join unions, often at great costs to themselves, (p. xxv) 
Addams (as cited in Seigfried, 2002) noted that by organizing with different nationalities the 
working-class forge new bonds and "for the first time in the long history of women's labor, 
are uniting their efforts in order to obtain opportunities for a fuller and more normal living" 
(p. xxvi). Addams had a vision of solidarity that links human beings across societies and 
through time and is based in emotional experiences providing individual distinctiveness and 
cultural diversity (Elshtain, 2002, p. xxxiii). 
Addams argued that the moral force and social passion of an age that was directed 
towards the emancipation of the wage-worker, had similarities to the emancipation of the 
slave. She maintained that "nothing will satisfy the aroused conscience of men short of the 
complete participation of the working classes in the spiritual, intellectual and material 
inheritance of the human race" (Elshtain, 2002, p. 175). 
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Addams described the attempts of capital to exploit the sexual division of labour 
when she referred to a situation at Hull-House in the late 1800s where the formation of 
unions ultimately forced working people into a social democracy as a result of the pressures 
of the economic situations. Addams stated that after the cloakmakers were organized at Hull-
House in the spring of 1892, the number of employees was being rapidly reduced and 
replaced by untrained women who accepted lower wages. Russian-Jewish men and 
American-Irish girls who "were separated by strong racial differences, by language, by 
nationality, by religion, by mode of life, by every possible social distinction" (Elshtain, 2002, 
p. 51), were effectively held together by the pressure upon their trade. 
Dorothy Livesay (1977) wrote of the exploitation of the sexual division of labour in 
her 1936 short story, Six Years, when the character Joe declares, "Why, Mary, would you 
believe it! After all we've been saying and thinking—it says here the Reliable Insurance 
Company has dismissed most of its male workers, because they have to be paid more than 
the girls" (p. 168)! 
Racal identity and capitalism. 
Jane Addams was aware that the political insurgency during the Progressive Era, 
needed to be merged with that of the social insurgency (Addams et al., 2005). She argued 
that imbedded in this "new" (Addams et al., 2005, p. 51) movement was a 
strong ethical motive, and once the movement is crystallized, once as a body of 
people it gets a national foothold, once as a propaganda the rank and file are 
transfused with the full scope of the meaning of justice, it is bound to lift this question 
of races . . . into a new era solution, (p. 51) 
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Her interpretation of capitalist power relations maintains that the "selfish ambition of rulers 
. . . remorselessly sacrifice their subjects to satisfy their own greed" (Addams et al., 2005, 
p. 5) and that excessive and uncontrolled desires were at the root of national crimes. 
Livesay (1977) argued that oppression within the capitalist system is continuous, 
perpetuating racism and oppression through the different ethnically and racially inflicted 
labour forces. Livesay, who possessed contempt for the social inequalities and class 
disparities with in the capitalistic system, provided an example of the sacrifice of humanity 
for the sake of greed, in her essay written in 1935 entitled, Indians at Caughnawaugha. 
Livesay discussed how the "Indian's" (p. 112) used to go across the water to Lachine to work 
before the great iron factories became silent, to provide "strong, cheap labour" (p. 112). The 
racial denigration and exploitation of the Indian by the Montreal business men is evident 
when it is noted that: 
The Indians can subside on little. Although many of them develop consumption, these 
can easily be replaced by younger boys. Anyway it would be dangerous to pay high 
wages, for then the Indians would get drunk. To prevent this from happening, the 
government has placed a ban on all liquor selling on the island. . . . Nearly the whole 
island is on relief [now]. Indians live cheaper than other people, so the government 
allots them sixty cents a week per person. . . . Not until the working-class as a whole 
fights for these, their fellow-workers and helps them organize, not until the rising 
struggle and triumph forces the bosses to retreat, will the Indians be released from 
slavery. Every victory of the working-class is a victory for all oppressed peoples. 
(Livesay, 1977, pp. 112, 114) 
In the Essay Facism in Quebec, Dorothy Livesay (1977), who wrote under the 
pseudonym Katherine Bligh, provided historical accounts of how the division of labour and 
capital incited class warfare, which resulted in governmental controls in Quebec during the 
Depression Era. In March 1933, unemployed worker Nick Zynchuk entered a house during 
an eviction and was killed after he was shot in the back by a police officer. The storm of 
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protest saw 20,000 workers at his funeral and battle cries of "BREAD NOT LEAD!" 
(Livesay, 1977, p. 87) erupted into vicious "police attack[s] on horseback, on foot, tearing 
down the banners, slugging men, women and children, following wounded workers to the 
hospital to arrest them" (Livesay, 1977, p. 94). 
Addams argued that the organization of society into corporations on the side of 
capital and unions on the side of labour effectively divided society into hostile camps inciting 
class warfare and class limitations (Elshtain, 2002, p. 57). This class warfare is evident as 
Livesay (1977) depicted governmental aggression in 1934 that was 
probably the most organized and brutal form of suppression in Quebec has been 
centered far away from the industrial centers in the lumber camps and coal mines 
. . . [where] the lumbermen fought a heroic battle for higher wages and improved 
conditions, with picket lines fifty miles long and the weather forty degrees below 
zero. The R.C.M.P. and local police made a concerted attack, using airplanes, and 
tear-gas. They arrested eighty-seven men, nearly all French-Canadians, many of 
whom are now in the penitentiary. Recently, a Quebec judge selected eighteen 
foreign-born strikers from Noranda . . . sentencing them to two years and deportation 
. . . what is the meaning of this great wave of attack on the working-class? Fear in the 
ruling class is evident. Each attack on an organization which is struggling for better 
conditions is strengthening the resistance of the worker, (p. 95) 
Livesay (1977) provided further examples of repressive governmental policies in the 
three bills that were passed in the 1934 Quebec legislature; the "David Bill," which forbade 
any public meeting or notice of such without the consent of the police; the "Bill of Search," 
which allowed the police to search any dwelling without a search warrant; and the "Arcand 
Bill," which effectively restricted labour by claiming that any agreement between the 
employer and employee that was submitted to government would be binding for the whole 
industry (p. 94). 
Livesay's (1977) poem Day and Night is a condemnation of labour's treatment in 
industrial North America, a call to the proletariat to rebel against the captains of industry. We 
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can also view the bosses as leaders of government, representatives of the status quo, and 
profiteers if we extend the factory metaphor to represent contemporary society. Livesay 
advised infiltration of the system in order to generate change: 
We have eyes 
To look across 
The bosses' profit 
At our loss. 
Are you waiting 
Wait with us 
After evening 
There's a hush— 
Use it not 
For love's slow count: 
Add up hate 
And let it mount 
Add you hunger, 
Brawn and bones, 
Take your earnings: 
Bread, not stones! (Livesay, 1977, pp. 158-159) 
Livesay's personal and public struggle as well as the possibility of hope is 
summarized by the concluding stanza: 
Day and night 
Night and day 
Till life is turned 
The other way! (Livesay, 1977, p. 160) 
The Politics of Representation 
In culture, the regimes of representation play not simply a reflexive role, but also a 
constitutive one. This gives way to the questions of culture and ideology, as well as the 
scenarios of representation (i.e., subjectivity, identity, and politics), a formative space in the 
constitution of social and political life. Hall (1996d) asserted that there is a very radical 
displacement of the concept of representation. Hall noted, 
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Events, relations, structures do have conditions of existence and real effects outside 
the sphere of the discursive; but only within the discursive and subject to its specific 
conditions, limits, and modalities, do they have or can they be constructed within 
meaning, (p. 165) 
Hall argued that it is this move towards the aforementioned concept of representation that is 
transforming the politics of representation in black culture (p. 163). 
Further, it is the result of the theoretical encounter between black cultural politics and 
the discourses of Eurocentric critical cultural theory that have focused the analysis on 
representation and marks "the end of innocence, or the end of the innocent notion of the 
essential black subject" (Hall, 1996d, p. 164). The political consequences to this are the 
recognition of the immense diversity and differentiation of the historical and cultural 
differences and cultural experiences of black subjects and entail the weakening or fading of 
the notion of race. The end of the black subject entails the recognition that the central issue of 
race appears historically, and the categories are always crossed and recrossed by the 
categories of gender, class, and ethnicity (Hall, 1996d, pp. 165-166). Black politics can no 
longer be conducted through a strategy of simple set reversals of the "bad old essential white 
subject, [and] the new and essentially good black subject" (Hall, 1996d, p. 166). 
The discussion about race and representation, hooks (1992) argued, needs to move 
beyond the debate over good and bad imagery; the issue is really one of standpoint and one 
of critiquing the status quo. It is about transforming the image and creating alternatives, 
about asking questions about what types of images subvert, about posing critical alternatives 
that transform our worldviews, and moving us away from the dualistic thinking of good and 
bad. It is essential to make space for the transgressive image: "the outlaw rebel vision" 
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(hooks, 1992, p. 4) to create the context of transformation. Little transformative progress will 
happen unless we shift paradigms, change perspectives, and ways of looking (p. 4). 
la. Representations of Whiteness in the Black Imagination, hooks (1995) 
focus[ed] on the representation of whiteness that is not formed from the reaction to 
stereotypes, but the one that emerges as a response to the traumatic pain and anguish 
that remains as a consequence of white racist domination, the psychic state that 
informs and shapes the way black folks "see whiteness." (pp. 37-38) 
In the article, Back to Black: Ending Internalized Racism, hooks (1994) discussed the 
existence of "a segregated black life color system wherein the lighter ones skin the greater 
one's social value" (p. 203). The constructed hierarchy of a colour-casting system and the 
white supremacist thinking that established and maintained the casting system in the 
nineteenth century, is well documented (p. 203). 
It is well known that racist whites often treated lighter-skinned blacks better than their 
darker-skinned counterparts and that this pattern has been mirrored in black social 
interactions (hooks, 1994, p. 203). Hall (1996c) emphasized that racism operates by 
"constructing impassable symbolic boundaries between racially constructed categories and 
its typically binary system of representation constantly marks and attempts to fix and 
naturalise the difference between belongingness and otherness" (p. 167). The epistemic 
violence operates by a process of splitting on both sides of the division and is both inside and 
outside; it is a question of internalizing the self as other (Hall, 1996c, p. 167). Whiteness is a 
privileged signifier (hooks, 1995, p. 33). 
During the militant black struggles for rights, issues of skin colour were highlighted. 
The slogan "Black is Beautiful" (hooks, 1994, p. 203) worked to intervene and alter racist 
stereotypes, making it possible for black people to participate in an ongoing public discourse 
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about the "detrimental impact of internalized racism as regards to skin color and beauty 
standards" (hooks, 1994, p. 204). 
Hall (1995) noted, in the essay Negotiating Caribbean Identities, that the question of 
culture can not be discussed free from the question of power, as populations whose cultural 
traces are intermingled with one another always have the "stamp of historical violence and 
rupture. . . . Every cultural characteristic and trait had its class, colour and racial inscription 
. . . and is ranked in an order of cultural power" (p. 6). Hall noted that the retention of old 
customs and cultural traits allowed men and women to survive the trauma of slavery, but one 
must remember that those customs and traits are not intact, never pure, never untouched by 
the culture of the colonizer (p. 7). 
The changes towards the decolonization of the psychological consequences of 
internalized racism diminished, as assimilation became "the process by which black folks 
could successfully enter the mainstream" (hooks, 1994, p. 205). The process of assimilation, 
Hall (1995) stated, is a process "of dragging the whole of society into some imitative 
relationship with this other culture which one could never quite reach" (p. 8) and striving to 
reach somewhere else. 
Hall (1996e) argued that "Capital reproduces class including the internal 
contradictions, as a whole—structured by race" (p. 56). Capital divides and dominates class 
through the internal divisions that have racism as one of its effects as well it contains and 
disables representative class institutions by neutralizing them, confining them to race-specific 
strategies and struggles. Through racism capital is able to defeat any attempts to construct 
alternative representations that could effectively and more accurately represent or unite class 
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as a whole against capitalism and against racism. Racism functions by cementing ideology, 
which secures a whole social formation under a dominant class and its differences from other 
hegemonic ideologies (Hall, 1996e, pp. 56-57). 
During the Progressive Era, Jane Addams was aware that international conflicts 
negotiated by the Hague tribunal that were considered international, were in reality 
interracial, and the issues were in fact issues of political democracy and industrial justice 
inciting "irrational race hatred" (Addams et al., 2005, p. 51). Addams argued that only when 
white men together engage upon common political problems would the "coloured man" 
(Addams et al., 2005, p. 49) cease to be regarded as himself a problem. Racism is powerful in 
its imprint on the popular consciousness constructing an apparently natural and universal 
basis in nature itself. "It produces the natural and given authors of a spontaneous form of 
racial perception, the naturalized "racist subject" (Hall, 1996e, p. 57). 
Since freedom for black folks had been defined as gaining rights to enter mainstream 
society, to assume the values and economic standing of the white privileged classes, it 
logically followed that it did not take long for interracial interaction in the areas of 
education and jobs to reinstitutionalize, in less overt ways, a system wherein 
individual black folks who were most like white folks in the way the looked, talked, 
and dressed would find it easier to be social mobile, (hooks, 1994, pp. 205-206) 
This black acceptance of assimilation hooks (1994) further noted, meant that a 
politics of representation affirming white beauty and a colour-caste system could be 
reestablished as the norm (pp. 206, 207). Hall (1985) discussed that the 
Caribbean system was organized through a finely graded classification system of the 
colonial discourses of race, arranged on an ascending scale up to the ultimate "white" 
term—the latter always out of reach, the impossible . . . every notch on the scale 
mattered profoundly, (p. 108) 
The exploitive and oppressive nature of the colour-caste system, as hooks noted, has 
always had a gendered component, as racist and sexist ideology informs the way in which the 
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colour-caste hierarchies affects the lives of black women and men differently. Light skin and 
long, straight hair continue to be the traits that define female beauty. The mass media 
continues to portray images of "black female bitchiness, evil temper, and treachery", images 
that are marked by darker skin (hooks, 1994, p. 209). White fascination with racial mixing, as 
in the days of slavery and racial apartheid, continues to determine the standard validation of 
the female body. Mass media undermines the efforts to "decolonize the mind and 
imagination" (p. 211), as "dark skin is stereotypically coded in the racist, sexist, or colonized 
imagination as masculine" (p. 211). Therefore, male power is enhanced by dark looks and 
female power is diminished. This colour-caste hierarchy affects all aspects of the darker 
skinned female's life, from being seen as desirable to the enhancement of class mobility in 
the public arenas, in the educational system, and in the work force, (p. 211). 
Class representation. 
In the essay Black on Black Pain: Class Cruelty, hooks (1995) stated that class 
difference is an aspect of black identity that is often overlooked not only by white people, but 
many blacks do not want to acknowledge that there are different class statuses among blacks. 
Different class perspectives hooks asserted, caused a major difference in the agendas, which 
were set by the movement for civil rights and militant struggles for black power. It was the 
values of the bourgeois that fundamentally shaped the struggle for the civil rights movement, 
even though it engaged masses of poor and working-class black people. The idea of the 
freedom civil rights movement assimilated the values of the white privileged classes. The 
desire of the male patriarch black leaders was to gain access to upward mobility, even though 
the call was for social equality between races (hooks, 1995, p. 163). 
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Addams (as cited in Seigfried, 2002) urged, 
Recognition of the organic connection of all strata of society . . . deliberately and 
repeatedly callfing] attention to the ties that bind better-off members of society to 
those at the lower ends of the social ladder so the former will find it in their self-
interest to champion members of other classes, religion, ethnic groups, and races 
being unjustly treated, (p. xvi) 
She maintained, for example, a responsibility that follows from the interconnectedness of the 
despair of women and pointed out that the "many restrictions oppressing all women under 
statutory law are directly related to its punitive treatment of the much smaller group of 
women who bear children out of wedlock" (p. xvi). Addams effectively drew that connection 
between the individual experience and the widespread social movement: the personal is 
political. Addams stressed the connection between a mother's concern for her children who 
needs to be nourished and cherished in order to grow and develop with the need for change in 
industrial conditions to extend similar protective care to those children born out of wedlock 
and their mothers. Addams challenged the current prevailing moral judgements and legal 
codes in regards to unwed mothers and their children (Seigfried, 2002, p. xxiv). 
Addams recognized the potential of consciousness-raising and social revolutions; 
Addams (as cited in Seigfried, 2002) noted, "Mutual reminiscences reveal the commonality 
of some significant experiences among people who are otherwise disparate . . . [and that as 
the] past undergoes transformation in recital, social change begins to take shape" (p. xxx). 
The relationship between personal experiences and social injustices accelerate the process of 
transforming the social conditions to a more just society constituting the act of 
consciousness-raising (Seigfried, 2002, p. xxx). Addams's life work was the weaving 
together past and present experiences to create a better, albeit not perfect, society (Elshtain, 
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2002, p. xxx). This struggle for social justice continued into the civil rights movement of the 
1960s and is as yet incomplete. 
A powerful aspect of the struggle during the civil rights movement that was often 
forgotten in the struggle for social equality, hooks (1995) noted, was a critique of capitalism 
and the economic and social order that would never allow full black liberation. Further, it is 
rare for contemporary black leaders to make reference to ways that one may live well and be 
self-determining in the midst of a capitalist system that continually increased the size of the 
black poor and destitute. The ethic of liberal individualism has deeply penetrated the psyches 
of blacks in America; the ethic of communalism that supports the sharing of resources has 
diminished as all classes are spending their capital much the same as their white counterparts 
(pp. 164-165). 
Class division among blacks in a racially desegregated society have been the breeding 
grounds for those who are privileged to internalize contempt and hatred of the black 
poor and under-class. The connectedness of capitalism and the perpetuation of racist 
exploitation makes class a subject privileged blacks want to avoid, (hooks, 1995, 
p. 166) 
As the social relations of the privileged-class of blacks is more likely to occur with whites of 
their similar social class, it is these relations that they choose to change in a positive way, not 
those of the black underprivileged. It is the emphasis on racism as a system of domination 
without drawing attention to the system of class or the way that class power mediates racial 
exploitation and aggression (hooks, 1995, p. 166). 
Many black academics and scholars are primarily directing their work towards white 
audiences. This would not be problematic hooks noted, if there were also large bodies of 
work that were more inclusive of the black audience. She noted that this is further 
problematic as this work has taken on the role of explaining blackness, specifically the 
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experiences of the black poor and underclass to the privileged white classes, and is presented 
as there is no danger of class bias. It is easy for these black leaders and scholars to speak for 
the economically franchised blacks from a place where "they know best what is needed to 
remedy their lot in life" (hooks, 1995, p. 167) as well as "determine the political agendas that 
should be important for black life" (hooks 1995, p. 167). 
In the essay, Seeing and Making Culture: Representing the Poor, hooks (1994) noted 
that the discourse of the contemporary left does not include the reality of being poor in 
America. Livesay's (1977) writings of class disparity and poverty during the 1930s had a 
distinct revolutionary theme that advocated justice, both economic and personal. Livesay 
proposed a hard line against social democracy. Solutions to social disparities and economic 
problems require radical change not socialist solutions, as she argued in the poem Pink 
Ballad: 
Shouting about happiness, 
The "will to live," free bread, 
When Capital and Labour 
Will share the self-same bed. 
O then we'll all be equal: 
Free leisure, work repose 
While Woods worth is our premier 
And Aggie hugs her foes! 
Chorus: Hot stuff, worker! Hot stuff 
worker! 
A crack and a joke and a smile. 
Hot stuff, worker. Hot stuff, worker 
Sunshine and a Socialist guile! (Livesay, 1977, p. 177) 
Through her poetry, Livesay attempted to paint a picture of the disparity between the 
bourgeois and proletariat of society, the intention being to raise class consciousness. 
Makes me wonder 
Ifl 'mjust 
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Like a lump 
Of trodden dust 
Sets me thinking 
Faster yet; 
Hurry, Mister 
Don't forget 
Thousand like us 
Lying in bed-
"You have no heart" 
The boss once said: 
"You've only arms 
And legs for me 
Time in, time out-
And then you are free." (Livesay, 1977, p. 180) 
The representation of the poor in contemporary popular culture in the United States 
rarely represents the poor in ways that display dignity and integrity. Instead they are 
portrayed in negative stereotypes that depict them as lazy and dishonest (Addams, as cited in 
Elshtain, 2002; hooks, 1994), consumed with the desire to be rich, which renders them as 
dysfunctional and willing to commit any dehumanizing and brutal act to gain material 
wealth. The poor are also portrayed as seeing themselves as worthless, as worth is only 
attained through the acquisition of material success (hooks, 1994, p. 196). 
Popular culture, in contrast to the opportunistic longings of the poor, portrays the 
ruling class as generous, eager to share, and as unattached to their wealth in their interactions 
with those who are not materially privileged. Socialized to identify with the attitudes and 
values of the ruling class, the poor and under-class internalize fear and contempt for those 
who are poor. No one wants to be identified, as poor as poverty is synonymous with 
depravity, lack, and worthlessness. The stigma of poverty is diverted through the acquisition 
of the trapping of the more privileged class and individual self-esteem is linked to not being 
seen as poor. 
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Nihilism, "the pervasive hopelessness of the underclass" (hooks, 1994, p. 198), is 
linked to the representation of the poor in the media. Society relays the message to the poor 
that poverty and nihilism are one in the same and that if the poor can not escape poverty then 
they have no choice but to succumb to an image of a life that is valueless (hooks, 1994, 
p. 198). Livesay (1977), in her poem Depression Suite, wrote of the pervasive hopelessness 
and realities faced by the millions of Canadians who suffered abject poverty as a result of 
capitalism during the Depression of the 1930s: 
Well, I've been hungry 
For a decent meal 
Till the smell of coffee 
Has made me reel. 
I've had the soles 
Of my shoes worn out 
And shuffled in line 
Like a turnabout. 
The moon and the stars 
Have lit the dark 
As I slept on the ground 
In a city park. 
And morning has been 
Raw white and chill 
With an ache in the bones 
And my mind stock still, (p. 180) 
The progressive intellectuals from privileged classes are uncomfortable with the 
notion that one can be poor yet have a rich and full life and are uncomfortable with any 
suggestion that poverty is acceptable and viewed as having no relation to value; the poor will 
not passively assume their role as exploited worker (hooks, 1994, p. 200). In her essay 
Representations of Whiteness in the Black Imagination, hooks (1995) discussed how 
"systems of domination, imperialism, colonialism, and racism actively coerce black folks to 
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internalize negative perceptions of blackness, to be self hating" (p. 32); the internalization of 
negative perceptions of "difference" (p. 32). 
The Commodification of Difference 
Modern culture is a "culture of commodified consumption" (Hall, 2005a, p. 233) and 
is relentlessly material in its practices and modes of production. Hall suggested that one of 
the new sites of politics is the arena of social reproduction, the ideological, cultural, and 
sexual reproduction. This arena of reproduction is both material and symbolic as in the 
modern world we relate to objects in both an instrumental and symbolic mode, using things 
to signify identity, a sense of symbolic place in the world. Everyone in this new global 
society knows that today's goods double up as a social sign that produces meaning as well as 
energy (Hall, 2005a, p. 235). 
In What is this "Black" in Black Popular Culture, Hall (2005b) contended that 
popular culture has become the dominant form of global culture and is, therefore, the site of 
commodification of industries "where culture enters directly into the circuits of a dominant 
technology- the circuits of power and capital" (p. 469). This is the space of stereotyping and 
homogenization and control over narratives and representation passes into the hands of the 
established cultural bureaucracies. 
It is the mark of difference inside forms of popular culture—which are by definition 
contradictory and which therefore appear as impure, threatened by incorporation of 
exclusion—that is carried by the signifier "black" in the term "black popular culture" 
. . . [and] has come to signify the black community, (p. 471) 
In Spending Culture: Marketing the Black Underclass, bell hooks (1994) discussed 
that hedonistic materialism is the central aspect of an imperialist colonialism that perpetuates 
and maintains white supremacist capitalist patriarchy. It is the commodification of blackness 
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that has created the space for intensification of opportunistic materialism and a longed for 
class status among "black folks" (hooks, 1994, p. 171) from all classes (see also hooks, 
1995). It is "the real and concrete ways class is central to contemporary constructions of 
black identity" (p. 172). In the essay, Marketing Blackness: Class and Commodification, 
hooks (1995) argued that class not only determines the way that blackness is commodified, it 
also shapes the political standpoint. She noted that these differences do not negate a politics 
of solidarity that seeks to "end racist exploitation and oppression while simultaneously 
creating a context for black liberation and self-determination" (hooks, 1995, p. 175). Hooks 
is clear that a unified front must be forged, one that is not solely based on racial identity 
(hooks, 1994, 1995). 
In the essay Eating the Other, hooks (2006) discussed how the commodification of 
difference promotes paradigms of consumption where any difference the Other inhabits is 
eradicated through the exchange of consumer cannibalism that displaces and denies the 
significance of the Other through a process of decontextualization (p. 373). The 
commodification of blackness has created a social context where appropriation by nonblack 
people of the black image knows no boundaries. It is essential that the nonblack people, who 
produce the images or critical narratives about blackness and black people, interrogate their 
perspectives or they may "simply recreate the imperial gaze- the look that seeks to dominate, 
subjugate, and colonize" (hooks, 1992, p. 7). 
In Revolutionary Attitudes, hooks (1992) maintained, 
There is a direct and abiding connection between the maintenance of white 
supremacist patriarchy in this society and the institutionalization via mass media of 
specific images, representations of race, blackness that support and maintain the 
oppression, exploitation, and overall domination of all black people, (p. 2) 
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From slavery on, white supremacists have understood that control over images is central to 
the maintenance of any system of domination. In Minimal Selves, Hall (1996c) noted, 
"Politics, without the arbitrary interposition of power in language, the cut of ideology, the 
positioning, the crossing of lines, the rupture, is impossible" (p. 117). The construction of 
images of blackness and black peoples by white supremacists were constructed in order to 
affirm their notions of racial superiority and political imperialism and their willingness to 
dominate and enslave (hooks, 1992, p. 3). 
In Selling Hot Pussy: Representations of Black Female Sexuality in the Cultural 
Marketplace, hooks (1992) informed the reader that black presence in North American 
society during the 18th century allowed whites to sexualize their world through the use of 
black bodies, a narrative of sexualisation that was disassociated from whiteness. It is the 
female black body that has been forced to "serve as an icon for black sexuality in general" 
(p. 62). She contended that the representation of black female bodies in contemporary 
popular culture rarely challenges or critiques images of black female sexuality that were part 
of the "cultural apparatus of 19th century racism and which shape perceptions today" (p. 62). 
Black women have either passively absorbed or vehemently resisted images that represent 
black female bodies as expendable. Popular culture provides endless examples of black 
female appropriation and exploitation of negative stereotypes to either assert control over the 
representation or benefit from it (hooks, 1992, p. 66). 
An example of the idealized and unattainable desirability of the black female body 
can be found in Dorothy Livesay's (1977) short story Herbie, which was written in retrospect 
of her experiences as a social worker during 1935 in New Jersey. Herbie tells the reader: 
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If it would only be the girl again, the nigger bitch, and you could just catch her two 
wrists till the blood ran, pay her back for that day last week when your fingers got 
near her thigh and her wrist flicked and there you stood like a fool with knuckles 
stinging. . . . It should be easy to make her though, all the boys said them coloured 
flashed were rearing to go . . . the bitch, she wouldn't even give you any back talk . . . 
standing there unsmiling with breasts pointing at you, ready to lie cool in your hand 
like fruit. Yet you couldn't get near her—the light was between you and her as it falls 
around a statue of Mary, keeping you off. Christ, you must be going crazy, as if a 
black bitch had anything to do with religion, (p. 151) 
Herbie seeks to appropriate and exploit the black female body asserting control over 
representation. Black female sexuality is represented through the racist and sexist difference 
of being more free and liberated. 
In the essay, Eating the Other: Desire and Resistance, hooks (2006) noted that 
imperialist nostalgia in mass culture has taken the form of "reenacting" (p. 369) and 
"reritualizing" (p. 369) in different ways. The colonizing journey is a "narrative fantasy of 
power and desire, of seduction of the Other whose cultures, traditions, and lifestyles may 
indeed be iixevocably changed by imperialism, colonialism, and racist domination" (hooks, 
2006, p. 369). The desire to make contact with the bodies of the Other, with no will to 
dominate, assuages the guilt of the past through a "defiant gesture where one desires 
accountability and historical connection" (hooks, 2006, p. 369). The commodity culture in 
the United States exploits conventional thinking about race, gender, and sexual desire by 
"working" (p. 367) both the idea of racial difference that marks one as the Other, and the 
assumption that sexual agency that is expressed within the context of the racialized sexual 
encounter is a conversion experience that alters the individual place in the participation of 
cultural politics (p. 367). 
In The Spectacle of the "Other", Hall (1997b) discussed that the marking of 
difference is the basis of the symbolic order that we call culture and that stable cultures 
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require things to stay in their appointed place. Symbolic boundaries assign culture the unique 
meaning and identity or keep the categories pure. Culture is unsettled when the symbolic 
boundaries are transgressed or broken and there is an attempt to restore boundaries (Hall, 
1997b, p. 236). Hall maintained that the retreat of many cultures towards closure to 
foreigners, intruders, aliens, or others is part of the same purification process (Kristeva, as 
cited in Hall, 1997b, p. 236). Although marking difference leads to the symbolic closure, 
"paradoxically it also makes 'difference' powerful, strangely attractive precisely because it is 
forbidden, taboo, threatening to culture order" (p. 237). 
In Eating the Other: Desire and Resistance, hooks (2006) discussed the transgressing 
of symbolic order through the sexual desire of the Other. This desire of the Other has become 
a way for the white male to make themselves over while leaving behind white "innocence" 
(hooks, 2006, p. 368), entering a world of "experience" (hooks, 2006, p. 368). Having sexual 
encounters with nonwhite females is considered to be a ritual of transcendence, movement 
out into a world of difference, a rite of passage where the object of the encounter is not 
simply to possess the Other, but be changed in some way by the encounter (p. 368). Those 
who choose to transgress racial boundaries within the sexual realm are looking not to 
dominate the Other, but to be changed by the convergence, to reentering the world no longer 
the same. They believe their desire for the Other signals a progressive change in the attitudes 
of whites towards nonwhites, and they do not perceive how this perpetuates racism (pp. 368— 
369). 
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Hal Foster, as quoted in hooks (2006), contended that difference that is used 
productively is "indeed a social order which seems to know no outside . . . difference is often 
fabricated in the interests social control as well as commodity innovation" (p. 369). 
Masses of young people dissatisfied by U.S. imperialism, unemployment, lack of 
economic opportunity, afflicted by the postmodern malaise of alienation, no sense of 
grounding, no redemptive identity, can be manipulated by cultural strategies that offer 
Otherness as appeasement, particularly through commodification. (hooks, 2006), 
p. 369) 
This contemporary crisis in identity can be obverted when the "primitive" (p. 269) is 
recouped through the focus on diversity and pluralism suggesting that the Other can provide 
life-sustaining alternatives. Simultaneously those of diverse ethnic or racial groups can also 
embrace the sense of specialness as histories that were once viewed with distain are now 
looked upon with awe. 
Hooks (2006) stated that "the cultural appropriation of the Other" (p. 370) provides 
relief from the "feelings of deprivation and lack that assault the psyches of radical white 
youth" (p. 370) as well those groups that have been marginalized or rendered invisible; such 
people "can be seduced by this emphasis on Otherness" (p. 370) and the resulting 
commodification, as it offers the promise of "recognition and reconciliation" (p. 370). "When 
the dominant culture demands that the Other be offered as a sign . . . [or] that the American 
dream is indeed perceived to be inclusive of difference" (p. 370), it is the "nostalgic 
evocation of a 'glorious' past" (p. 370) and not the "African American culture formed in 
resistance to contemporary situations" (p. 370). Further, consumer culture promises to show 
any youth of any colour how to move closer to the Other and get in touch with the 
"primitive" (p. 370). 
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Currently, the commodification of difference promotes paradigms of consumption 
wherein whatever difference the Other inhabits is eradicated, via exchange, by a 
consumer cannibalism that not only displaces the Other but denies that significance of 
that Other's history through a process of decontextualization. (p. 373) 
It is the black experience, hooks (1995) maintained, that has been and continues to be 
one of internal colonialism and that "cultural repression of American colonial education 
serves to distort. . . and the contemporary commodification of blackness has become a 
dynamic part of that system of cultural repression" (p. 176). Further, "it is usually the black 
folks who already have some degree of class privilege who are most able to exploit the 
market in blackness" (hooks, 1995, p. 174) for individual gain. As hooks pointed out, it is 
ironic that the cultural market place is synonymous with the underclass blackness (p. 175). 
Opportunistic longings for individual gain of fame, wealth, and power, lead many black 
critical thinkers, academics, and intellectuals to participate in the production and marketing 
of black culture in ways that support existing oppressive and exploitative structures; this 
begins with "the equation of black capitalism with self-determination" (hooks, 1995, p. 176). 
The "commodification of blackness strips away the component of cultural genealogy 
that links living memory and history in ways that subvert and undermine the status quo" 
(hooks, 1995, p. 178). The discourse of blackness becomes another resource appropriated by 
the colonizer when the discourse is not connected to efforts to promote black self-
determination. White supremacist culture is, therefore, perpetuated and maintained, as it 
appears to be welcoming and inclusive, deflecting the reality that any attempt to radicalize 
consciousness through cultural production will be promoted. It is useful for the colonizers to 
project a structure of representation that suggests that racist domination is no longer a norm 
and that all blacks can get ahead if they are smart enough and work hard enough. Those black 
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individuals who are part of the privileged class, or who are assimilated, become the primary 
representation for the insistence that the American dream is intact (hooks, 1995, p. 178). 
In order to confront class in black life, the essential binding notion of blackness must 
be deconstructed and critically examined for the ways that the desire to be accepted into 
privileged class groups in mainstream society undermines, often destroying the commitment 
to a politics of cultural transformation (hooks, 1995, p. 175). Hall (1985) asserted that in 
"Caribbean societies there are "blacks" at the top of the ladder and that some of them are 
exploiters of other black labour" (p. 110). Hall noted, "The world neither divides neatly into 
its social/ natural categories, nor do ideological categories necessarily produce their own 
'appropriate' modes of consciousness" (p. 110). 
Addams (2002b) reflected on class disparities within the capitalistic system in her 
article Trades Unions and Public Duty, written in 1899. Addams maintained that there was a 
"well defined class feeling among the proletarians" (p. 461) and that the "workman" (p. 461) 
in America was ambitious to become a capitalist and, therefore, did not respond easily to 
measures that would benefit individual trades or to measures that intended to benefit society 
as a whole. Addams noted that it is "quite as important that the appeal should be made to him 
in his capacity of citizen as that it should be large enough to include men outside his class" 
(p. 461). The danger, however, is that it is only a partial movement and antagonizes those 
who it does not include. Therefore, Addams maintained, 
It may certainly be regarded as the duty of the whole to readjust the social machinery 
in such a way that the issue shall be a higher type of character, and that there shall be 
a moral continuity to society answering to its industrial development, (p. 462) 
The privileged "black folks" (hooks, 1995, p. 179) who benefit from "pimping black 
culture for their opportunistic gain" (p. 179) are apt to focus on racism as "the great 
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equalizing factor" (p. 179). The black bourgeois hooks noted, are creating a division where 
"within class, race matters" (p. 180). The group that wants most to insist that class power and 
material privilege free blacks from the stereotypes associated with the black underclass, as 
well as the consequences from the pain of racial assault, is the nonblack and white segments 
of society. They are the ones who must be convinced that race matters, as by denying or 
ignoring the innumerable ways class positionality informs perspectives and standpoints, 
those individual blacks who have class privilege are not challenged to interrogate the ways 
that class biases shape their representations of black life (hooks, 1995, pp. 180-181). 
The point of raising these questions hooks (1995) contended, is not to censor, but to 
urge critical thought regarding the cultural market place wherein blackness is commodified in 
a way that views the "Active" (p. 181) accounts of the black underclass life, that is in reality 
dehumanized via the commodification process, as more marketable than other visions 
because these images are the ones that conservative mainstream white audiences desire. It is 
this hedonistic consumerism and the reproduction of a social system that perpetuates and 
maintains an underclass. Without a critique of class power and class divisions among "black 
folks" (hooks, 1994, p. 178), with regards to what is represented in the mass media through 
cultural production, they will simply reflect the biases and standpoints of a few privileged. In 
Outlaw Culture: Resisting Representation, hooks (1994) suggested, 
If that few have not decolonize their minds and choose to make no connection 
between the discourse of blackness and the need to be engaged in an ongoing struggle 
for black self-determination, there will be few places where progressive visions can 
emerge and gain a hearing, (p. 178) 
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Summary 
In this chapter I analyzed the his/story and her/story of British and American cultural 
studies and social work through an examination of the reoccurring patterns, themes, and 
intersection between the historical context of the social work activists Jane Addams during 
the Progressive Era, Dorothy Livesay during Depression years, and two contemporary 
cultural studies authors bell hooks and Stuart Hall. This analysis focused on three themes 
identified in my literature review, the politics of identity, commodification, and 
representation, and the resulting impact that these themes may have had on humanity from a 
historical and modernity context. 
All four authors—Addams (Seigfried, 2002), Hall (1992, 1996g), hooks (1992, 1995), 
and Livesay (1977)—discussed that the construction of identity is politicized, an act of 
power, and is constructed within the play of power and exclusion. The work of both Hall 
(1995, 1996g) and hooks (1992) focused on the ideology of identity, which they maintained 
is produced in specific historical and institutional sites, within specific discursive formations 
and practices, by specific and clear strategies. Similarly, Addams (2005) took the position 
that social identities are about representation. She provided an historical context for this 
position maintaining that identities emerge within different modalities of power and are, 
therefore, more the product of the marking of difference and exclusion. Identity is, therefore, 
formed through the recognition of self through difference, by the relation to the Other. 
Livesay emphasized the politics of identity in her poetry and short stories as she discussed 
her experiential encounters with the racial antagonism and double standards enforced through 
racial apartheid and class representation. The works of the modem and historical authors 
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provide clear examples to support the thesis that portions of identity are often constructed 
through the relation to what is not or what it lacks. The individual is positioned in relation to 
culture narrative, which has been expropriated, doubly marginalized, displaced—always 
Other. 
Many of Hall's (1985, 1992, 1997a, 2005a) and Addams's (2005) writings focused on 
how the discourse of national identity is a structure of power for the sole benefit of capital; 
the writings of Livesay (1977) and hooks (1992, 1994, 2000, 2006), however, focused more 
on the individual consequences of the social inequalities and class disparities within the 
capitalistic system. All four authors (Addams, as cited in Elshtain, 2002; Hall, 1992; hooks, 
1995, 2006; Livesay, 1977) argued that unrestricted commercialism and the resulting 
governmental aggression of nations have become accustomed to obscuring the moral issues 
of conquest and controlling society through brute force for the sake of capital continuously 
perpetuating racism and oppression through the different ethnically and racially inflicted 
labour forces. 
The artifacts of the historical social work authors clearly express their contempt for 
social inequalities and class disparities within the capitalistic system, examining the 
exploitation and sacrifice of the working class for the sake of greed. Whilst Livesay (1977) 
and Addams (as cited in Seigfried, 2002) focussed on the technology in the labourers 
working environment, the modern cultural studies authors advance this thesis. Hall (1997a) 
espoused how the pluralism of social life expands into the working, social, familial, and 
sexual lives of the worker, while hooks (1992, 1994, 2000, 2006) clearly articulated how the 
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trauma of social identity, internalized sexism and racism, and the resulting objectification of 
oneself are the consequences of colonization and enslavement. 
The work of the cultural studies and social work authors similarly focused on the 
gendered and racial division of labour power. The development of capital is constantly 
exploiting different forms of labour, explaining the divisions of labour in order to accomplish 
the commodification of social life. Whereas the historical social work authors focus on the 
commodification of working-class and immigrant labour, the modern authors develop this 
thesis to include the culture of commodifled consumption and the resulting perpetuation of 
inequality through racism and sexism. 
Hall (1985, 1995b, 1996c, 1996d, 1996e) suggested that one of the new sites of 
commodification politics is the arena of social, ideological, cultural, and sexual 
reproduction—material and symbolic. Hedonistic materialism, hooks (1992, 1994b, 1995, 
1996e) argued, is the central aspect of an imperialist colonialism that perpetuates and 
maintains white supremacist capitalist patriarchy. The commodification of blackness has 
created the space for the intensification of opportunistic materialism from all classes. Further, 
the commodification of difference promotes paradigms of consumption where any difference 
the Other inhabits is eradicated through the exchange of consumer cannibalism that displaces 
and denies the significance of the Other through a process of decontextualization. This 
difference shapes the political standpoint, but does not negate a politics of solidarity, which 
seeks an end to racist exploitation and oppression through self-determination. 
Addams recognized the potential of consciousness-raising and social revolutions; she 
noted that transformation and social change begins to take place through mutual 
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reminiscence, which reveals commonality in some significant experiences of individuals who 
are otherwise disparate. The relationship between personal experiences and social injustices 
accelerate the process of transforming the social conditions to a more just society constituting 
the act of consciousness-raising. Throughout Addams's life work she weaved together past 
and present experiences to construct, if not a perfect society, one that was improved 
(Elshtain, 2002, p. xxx). 
Cultural studies theory asserts that when the discourse of the Other is not connected 
to efforts to promote self-determination, it becomes another resource appropriated by the 
colonizer. White supremacist culture is, therefore, perpetuated and maintained as it appears 
to be welcoming and inclusive, deflecting the reality that any attempt to radicalize 
consciousness through cultural production will be promoted, suggesting that racist 
domination is no longer a norm. The politics of representation, however, plays a constitutive 
role allowing the formative space in the constitution of social and political life. It is the very 
radical displacement of the concept of representation that marks the recognition of the 
immense diversity and differentiation of the historical cultural differences and cultural 
experiences are always crossed and recrossed by the categories of gender, class, and 
ethnicity. 
Cultural studies asserts that it is essential to make the space for and create the context 
of transformation, maintaining that little transformative progress will happen unless we shift 
paradigms, change perspectives, and change ways of looking. Similarly Addams and Livesay 
approached the praxis of social work from a holistic approach and allowed space for 
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marginalized voices, advocating for the transformation of society through consciousness 
raising, which is the theoretical premise of cultural studies. 
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Chapter Six: Research Findings 
Introduction 
This research project should be considered preliminarily research, as I was unable to 
find similar research that compared the theoretical pedagogy of the fields of cultural studies 
and social work. I maintain that there seems to be indicators of a pattern in the theoretical 
pedagogy between the two fields, which is founded in the politics of social justice. Although 
the fields of cultural studies and social work have similar theoretical pedagogy, there seems 
to be a possibility of a break in the two bodies of knowledge, which might be usefully 
connected. Although social work developed in the late 1800s and early 1900s (see chapter 2) 
to meet the needs of society in the upheaval of rapid urbanization, industrialization, and 
immigration, the ideals of humanitarianism and social justice expressed themselves in early 
social work efforts. While this drive has remained an integral part of the profession and can 
be witnessed in radical or critical theory, Coats (2003) suggested that our profession is being 
reconfigured to assume an adjustment orientation; a mediating profession that assists 
individuals with social adjustment (p. 5). 
Schools of Social Work should examine their role in the colonial processes that 
continue. Educating for a critical cultural consciousness can be an agent for change, 
challenging systems of domination, such as racism, sexism, and class elitism. If we are to 
successfully disrupt the colonized or colonizer mindset and cross boarders, not simply 
reinscribe old patterns as hooks (1994) suggested, we must decolonize our minds and 
imaginations (p. 6), as this can be "a powerful site for intervention, challenge and change" 
(p. 5). Cultural studies voices are having parallel conversations with the radical voices of 
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social work. As we connect these radical and activist voices in social work education, we can 
guard against 
the disciplinary self-quarantining implicit in specialization, which removes that 
discipline from the public sphere and more general relevance. In short, those 
specialized professionals are self—or profession—interested, and thus closed off 
from interdisciplinary as well as larger work concerns. (Said, as cited in Williams, 
1995, p. 405) 
Edward Said (as cited in Williams, 1995) noted, "If you wish to uphold basic human justice 
you must do so for everyone, not just selectively for the people on your side, your culture, 
your nation designates as okay" (pp. 401-402). 
Cultural studies allows the intellectual to become an active participant; it also has the 
ability to enable the social work practitioner to freely transgress boundaries, providing a 
location that enables us to passionately enter a pedagogical process firmly rooted in 
education for critical consciousness (hooks, 1994, p. 4). 
Findings 
I forwarded a total of 375 letters via e-mail and Canada Post and received 31 outlines 
from 91 faculty members. I reviewed 133 outlines, which included those forwarded directly 
to me from the social work faculty as well as outlines available on the official university 
websites; a total of 46 (34.6%) of the outlines met my criteria. I further examined 466 MSW 
course descriptions from the academic calendars from 17 universities, of which a 152 
(32.6%) met my criteria (see Table 1). My criteria included any MSW course that included 
any or all of the following key words or phrases: cultural study, cultural studies, 
interdisciplinary, transdisciplinary, feminism, activism, and social justice. I searched for 
these key words or phrases in the title of the course, the detailed description of the course, the 
course outline, or in any combination of the three. Any course outline or course description 
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that referenced any one of the key words or phrase met my criteria. From the review I found 
that the words social justice appeared in 37 (6.2%) of the outlines or course descriptions, the 
word feminism appeared in 29 (4.8%), interdisciplinary in 9 (1.5%), and transdisciplinary in 
1 (0.2%). A summary of these findings can be found in Table 2. 
Of the 599 MSW course outlines and calendar course descriptions I reviewed, none of 
them met my research criteria for the words culture study, cultural studies, or activism; there 
were, however, other themes that arose out of the project. It was clear from the responses that 
I received that some faculty members mistakenly believed that ethnicity, specifically First 
Nation ethnicity, was the cultural studies that I sought in my research. 
Table 1. The Total Number of Course Descriptions Received from Different Sources and the 
Total Number of Sources that Met the Set Criteria 
Sources for course descriptions Count 
E-mails sent to participants 348 
Responses received from participants 91 
Outlines received from participants 31 
Outlines retrieved from the web 102 
No. of outlines that met criteria 46 
Total No. of course descriptions obtained 466 
Total No. of course descriptions that met criteria 152 
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Table 2. Key Phrases and Words that Met Research Criteria 
Key phrase Count 
Social justice 37 
Feminism 29 
Interdisciplinary 9 
Transdisciplinary 1 
Although very few of the 599 MSW course outlines or calendar course descriptions 
met my research criteria, I question whether the concepts within the course could or should 
meet my criteria due to the concepts and readings that were identified in the outlines. One 
faculty member (personal communication, October 19, 2010) pointed out that "in this era the 
focus has moved forward to anti-racism and anti-oppression." Further, 46 (7.7%) course 
descriptions or course outlines included the words oppression and antioppression (see Table 
3) and a further 14 (2.3%) referred to the terms antiracist or antiracism. It was beyond the 
scope of this research to determine if these words in fact include the proponents of social 
justice, as has been suggested by the review of the literature. 
I had not included the word oppression in my criteria, as was mentioned in chapter 2 
of this thesis; there is no "dominant theory of oppression or dominated approach to 
antioppression" (Mullah/, 2010, p. 3). Mullaly (2010) concluded that an examination of the 
current literature and social work curricula could leave one to conclude that "everyone 
believes that he or she is writing about or teaching or practicing anti-oppressive social work" 
(p. 3). Although no conclusions could be drawn from this, further research would be 
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necessary in order to determine if oppression, antioppression, antiracist, or antiracism 
includes proponents of social justice. Further research would also be required to determine if 
social problems are viewed in the course outlines and course descriptions as a normal feature 
of society that should be dealt with through social policy and social work practice or as the 
consequences of capitalism that should be dealt with through the transformation of society. 
Table 3. Common Words Found in the Research 
Common words Count 
Antiracist or antiracism 14 
Oppression or antioppression 46 
Diversity 25 
Multicultural or multiculturalism 8 
Of the 599 course outlines and calendar descriptions that I reviewed, 29 (14.6%) 
discussed the use of feminism, feminist social work, or feminist theory (see Table 2). The 
outlines generally did not delineate between the rich, complex, and diverse feminist 
perspectives. Although many outlines did not state specifically that they were taught from a 
feminist perspective, it appears that this may be the case due to the authors cited in the 
required and optional readings. However, as this project does not consider course content, 
this determination was beyond the scope of this thesis. 
As this project is not considered a formative evaluation of cultural study classes in 
MSW programs and did not examine the content of the course outlines, I believe that it is 
valuable to report common words that appeared in the review. It is notable that the term 
diversity (see Table 3) is referenced 25 times (4.2%), and the terms multicultural or 
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multiculturalism (see Table 3) appeared 8 times (1.3%) for a total of 33 times (5.5%) in the 
599 course outlines and course descriptions examined. For the purposes of this thesis, I have 
categorized multiculturalism and diversity together; as discussed in chapter 2 of this thesis, 
multicultural ideology has brought with it major changes in social work education, 
effectively moving away from antidiscriminatory practice and antioppressive practice, and 
moving towards a more modest mandate of diversity and difference. 
Although it is beyond this research to draw conclusions about the content of the 
MSW curriculum as my research is descriptive and the scope focused on the inclusion of 
individual words and phrases, it should be noted that the category of social justice is 
referenced in the course outlines and course descriptions only three times more than 
multiculturalism and diversity. It does raise the question whether, as previously stated, social 
work education may be shifting to assume an adjustment focus, social brokerage, and social 
control mandate over one that is political in nature and transformative. 
I have previously identified that one of the limitations of this research is the fact that 
although the premise of social justice and cultural study theory may be a theme in a course, 
the syllabus or outline may not specifically identify this. One faculty member (personal 
communication, October 15, 2009) stated, 
I want to caution you against making too much of course titles though. The content 
you are looking for may be in the course without being announced in the title. 
Implication for cross cultural research and practice may be covered in most courses 
without being paraded in the title. 
Further, the course outlines that did not meet my specific word criteria may indeed 
have if an examination of the content and readings was completed. One faculty member 
(personal communication, October 22, 2009) wrote, "I use words such as culture, diversity, 
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ethnicity and so forth in a number of my course outlines (under objectives) but not 
specifically 'cultural study/ies.'" Yet another faculty member (personal communication, 
October 12, 2009) wrote, "The topics of interest you mention—transdisciplinarity, feminism, 
social justice, etc are concepts in the MSW curriculum . . . [and] are concepts that are 
included in all courses in varying degrees." 
This may be evident in the individual social work school's visions, mandates, or 
philosophies. One school identified that the school of social work's vision is: 
The emerging vision of the School of Social Work commits us to social justice, anti-
racist, anti-oppressive social work practices, and to promoting critical enquiry that 
respects the diversity of knowing and being . . . to act on social justice issues through 
community change initiatives and anti-oppressive social work. . . . Our political and 
social responsibility is to participate in and reflect community experiences in all our 
efforts to challenge oppressive societal structures. (University of Victoria, n.d., 
para. 3-4) 
Another school's mission statement is to promote "social justice by providing social work 
education, conducting scholarly inquiry, disseminating knowledge and contributing to public 
policy and practice thereby addressing the needs and aspirations of the local and global 
communities with whom we collaborate and interact" (Memorial University, 2010, para. 1). 
A philosophy statement from yet another school states: 
As social workers we operate in a society characterized by power imbalances that 
affect us all. These power imbalances are based on age, class, ethnicity, gender 
identity, geographic location, health, race, sexual identity and income. We see 
personal troubles inextricably linked to oppressive structures. We believe that social 
workers must be actively involved in understanding and transformation of injustices 
in social institutions and in the struggles of people to maximize control over their 
lives. (McMaster, 2010, para. 2) 
Although the aforementioned concepts may have met my research criteria, it was beyond the 
scope of this project to discern how the individual school visions, mission statements, and 
philosophies are incorporated in the course content. 
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This research has identified that there are indicators of a pattern of the lack of explicit 
overlap between cultural studies and social work in the course descriptions and course 
outlines even though the fields of cultural studies and social work have similar theoretical 
pedagogy. There also seems to be the possibility of a separation between the two bodies of 
knowledge, as faculty members mistakenly believed that ethnicity, specifically First Nation 
ethnicity, was the cultural studies that I sought in my research. Although one faculty member 
(personal communication, October 14, 2009) pointed out that "in this era the focus has 
moved forward to anti-racism and anti-oppression," the term social justice was only 
referenced three times more that multiculturalism and diversity. This leads me to ponder 
whether in this "era" mainstream social work education may be shifting to become more 
apolitical. 
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Chapter Seven: Summary and Recommendations 
Summary 
This thesis connects discussions of the political context during the Progressive Era 
and the Depression Era with issues and social problems encountered today. This thesis 
suggests that these themes—extreme wealth and poverty, bitter conflicts between industry 
and labour, and a shift in ideology from a rural to an industrial model that is dominated by 
monopolies and large organizations—continue to be relevant today in the aftermath of the 
crisis in capital and the resulting shift from industrial capital to finance capital. 
This thesis discusses how resistance to oppression has had a long-term 
connection/discussion, and that within the evolution of the discipline of social work, a 
tension has always existed between those who viewed social work praxis as a function to 
promote social transformation and those who viewed social work as a mediating profession 
to assist with social adjustment. I suggest that it is the dualism of purpose that provides the 
discipline of social work its relatively distinctive moral meaning. 
Social work and social policy developed in North America during the Progressive Era 
from 1880 to World War One after the increasing urbanization and industrialization of North 
America. Academic and professional social work emerged in Canada during the Depression 
Era as professional social workers became concerned with developing a specialized 
knowledge to distinguish social work knowledge from the philanthropic expression. The 
work of the influential historical figures, Jane Addams and Dorothy Livesay, who had active 
socialist and political careers, may indicate a genuine endeavour to understand the historical 
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social context to suggest moral constraints upon the nature of practice maintaining faith that 
humanity had the means and ability to address social problems. 
Further, in the aftermath of the Suez Crisis in 1956, we have seen the introduction of 
cultural studies and the radical or critical theory of structural social work during the 1970s 
world oil crisis and the global shift to finance capital and neoliberal ideology that has 
resulted in a social and economic crisis resulting in the restructuring of the welfare state. The 
profession of social work has witnessed the devastating effects of organizational change, 
which has swept through social service systems and social work education, over-emphasizing 
the importance of efficient and cost-effective work practices. 
This thesis, which is written from my personal standpoint, has visualized the 
conversation between two historical social work authors and two contemporary cultural 
studies authors. This thesis has considered the possible indicators of reoccurring patterns and 
themes as well as the intersection between the historical context of the social work activists 
Jane Addams during the Progressive Era, Dorothy Livesay during Depression years, and two 
contemporary cultural studies authors, bell hooks and Stuart Hall. Through the incorporation 
of over 100 years of text, I have discussed possible patterns and themes in authorship in an 
attempt to link theoretical pedagogy. These themes include (a) the position that the 
construction of identity is politicized, an act of power, and is constructed within the play of 
power and exclusion; (b) the consequences of the social inequalities and class disparities 
within the capitalistic system continuously perpetuate racism and oppression; and (c) that it is 
essential to make the space for and create the context of transformation, advocating for the 
transformation of society through consciousness raising. 
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Although the fields of cultural studies and social work have similar theoretical 
pedagogy, which is founded in the politics of social justice, this research has identified that 
there are indicators of a pattern of the lack of explicit overlap between cultural studies and 
social work in the course descriptions and course outlines of 17 accredited MSW programs in 
Canadian universities. The review found that the words social justice was referenced in 37 
(6.2%) of the 599 course outlines or course descriptions that were examined, while diversity 
and multicultural or multiculturalism combined were referenced a total of 33 (5.5%) times. 
Although a further 46 (7.7%) course descriptions or course outlines included the words 
oppression or antioppression, and 14 (2.3%) more referred to the terms antiracist or 
antiracism, it was beyond the scope of this research to determine if these words in fact 
include the proponents of social justice. 
Although there is much discussion among the academia of social work about the 
nature, dynamics, forms, functions, and causes of oppression, there is no dominant theory of 
oppression or dominated approach to antioppression. Robert Mullaly (2010) maintained that 
within the social work academic community there is not only disagreement about the 
definition or explanation of what a social problem is but there is also disagreement about 
why it occurs. It is this unfocused analysis that leads social workers to conclude that 
oppression does not exist, that the social services sector is to treat, ameliorate, and or 
eliminate the causes of social problems. Many social work authors appear to view social 
problems as a normal feature of society that should be dealt with through social policy or 
social work practice; social problems, as this thesis argues, are not inevitable features of a 
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society but are the consequences of capitalist societies that are characterised by hierarchy, 
inequality, and oppression. 
This thesis supports the contention that much of mainstream social work seems to 
work from an imagined and idealized space of neutrality, as social workers appear to believe 
that it is possible to bring about social change without action on its behalf. I have argued that 
although action is necessarily political, it seems that the field of social work would prefer to 
disassociate the social from the political, if that is at all possible, as can be witnessed in 
Canadian universities adopting as its core social work theory in social work education 
programs, general system theory, and the ecological approach. General system theory and the 
ecological approach, as discussed in chapter 2, are not theories, as they are descriptive only 
and do not contain explanatory or predictive capabilities, nor do they contain a theoretical 
explanation for social problems or concerns of conflict, power relations, and oppressive 
structures within the system but instead operate to maintain the status quo. 
I agree with Mullah/ (2010), who maintained that we do not necessarily need to 
abandon these perspectives, but should stop considering these perspectives as core social 
work knowledge in our curricula and practice, as they do not contain explanatory or 
predictive capabilities or contain theoretical explanations for social problems. In order to 
better comprehend and master the terrain of ideological struggle we need a theory adequate 
to the complexities of what it is that we are tiying to explain. It is essential, as Baines (2000) 
asserted, that from a political perspective, social work education intertwines theory and 
practice in order to produce knowledge aimed at both interpreting the world and changing it. 
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I have further argued that social workers have witnessed the devastating 
consequences to the shift to finance capital in the 1970s, which has resulted in social and 
economic crises as well as the restructuring of the welfare state. I have suggested that the 
influence of the neoliberal political ideology, which is driven by finance capital, can be 
witnessed in social work education. Trends in social work education reproduce NPM and 
managerialism policies and practice, resulting in the delivery of employer-led standardized 
social work training programs, as well as the shift to a form of multiculturalism that has 
moved away from antidiscriminatory and antioppressive practice and towards one of 
diversity and difference. Although multiculturalism resembles consciousness-raising in the 
feminist sense, it differs from feminist consciousness-raising in that multicultural identity is 
seen as an end in itself, not simply as a means to political mobilization that would require 
collaboration with members of other oppressed groups as the political aim is to "remake the 
self, which learns how to understand its own experiences of oppression by reading and 
hearing narratives of other group members . . . [and] makes the self its primary political 
agenda" (Agger, 2006, p. 70). Narrativity is not a catalyst to radical social change, but is an 
end in itself (p. 73). This focus on difference risks the further ghettoization of marginalized 
groups, as it can legitimate differential treatment (Stainton & Swift, 1996, p. 81) and 
perpetuate inequality (Mullaly, 2010, p. 131). 
This thesis suggests that, as social workers, we should focus on the interface of 
cultures instead of only learning about the differences, given that cultural knowledge is 
relational, not representational. Social work education should reflect more on how the 
dominant culture oppresses and suppresses other cultures, rather than view differences as 
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pathologies that require treatment, thereby normalizing prejudice and working from an 
imagined and idealized space of neutrality maintaining that it is possible to bring about social 
change without action on its behalf. The profession of social work can set the context for 
transformative structural changes. 
This thesis argues that transformative change cannot be achieved through maintaining 
the status quo but through bringing marginalized voices into the discussion and maintaining a 
political interventionists stance, one that has overt political aims and advocates for the 
empowerment of the culturally disenfranchised into both expressive and political action. We 
must acknowledge the structural inequalities and exploitation that exist in legal, social, and 
economic relationships and seek the fundamental realignment of power relationships external 
to social work, addressing preexisting social and political structures. Cultural studies 
challenges accounts of mainstream society that effectively ignore cultural alternatives—the 
culture of women, gays, and people of colour—helping to decentre cultural meaning and 
practice, which is a political act that contributes significantly to the decentring and 
decanonization of the dominant culture. Cultural politics challenges representation, linking 
the personal with the political. 
This thesis illustrates that Gramsci's (as cited in Hall, 1996a) "organic intellectual" 
(p. 267) has always been located somewhere close to the notion of cultural studies and is the 
parallel mission of social work, social justice, and radical practice. The premise of the 
organic intellectual is to have a deeply profound knowledge coupled with the responsibility 
of transmitting that knowledge, through an intellectual function, to those who do not belong 
professionally in the intellectual class. An individual cannot achieve theoretical advancement 
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without engagement at the level of the political project, unless the two aforementioned fronts 
are operating at the same time. 
I have argued that cultural studies allows the intellectual to become an active 
participant as well as has the ability to enable the social work practitioner to freely transgress 
boundaries, providing a location that enables us to enter passionately a pedagogical process 
firmly rooted in education for critical consciousness. I have suggested that one of the 
hallmarks of cultural studies is its theoretical eclecticism and that it is a good example of an 
interdisciplinary critical theory. Transdisciplinary approaches, therefore, are more 
comprehensive in scope and vision, transforming the narrow scope of disciplinary world 
views effectively bridging reductionist and holistic paradigms of inquiry as well as scientific 
information and moral knowledge. Transdisciplinarity allows for the introduction of the 
roles, functions, and viewpoints of other disciplines, and perhaps the role of the discipline to 
society, in ways that had not previously been considered. 
I maintain that all things are interconnected and that if we are to uphold a political 
interventionists stance, one that has overt political aims and advocates for the empowerment 
of the culturally disenfranchised into both expressive and political action and achieve social 
transformation, it is essential that the different professions inform and are informed by each 
other—adapt and adopt. In order for the discipline of social work to set the context for 
transformative structural change, we need to challenge traditional curriculum as well as 
modes of scholarly evaluation in order to effectively make space for alternate voices and 
versions. 
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Caring and Nurturance (Implications for Antioppressive Social Work) 
It is important to take a moment to discuss the caring and nurturance of self, as Amy 
Rossitier (2005) noted, the constructed location of social work is often a painful one. 
Rossitier further stated that most social workers take up the profession due to personal ideals 
and that we want the work that we do to be of value to the world. Graduating students have 
refined the notion of "helping people" (Rossitier, 2005, p. 3) to one of "ridding the world of 
oppression" (p. 3). It is when we enter the world of practice that we are faced with "sites 
constructed by contradictions and ambivalences" (p. 3), in which our professional praxis 
"embody these contradictions" (p. 3), yet we continue to expect to enact our ideals (p. 3). 
However, 
to locate ethics within the actions of individual practitioners, as if they were free to 
make decisions irrespective of the broader environment in which they work, is to 
neglect the significant ways that structures shape those constructions and to erect an 
impossible standard for those embodies practitioners mire in institutional regimes, 
working with finite resources and conflicting requirements and expectation. 
(Weinberg, as cited in Rossitier, 2005, p. 3) 
Practitioners, who maintain the notion that if one is an adequate practitioner, theories 
can be directly implemented in to practice, frequently take personal responsibility for such 
limitations. Rossitier (2005) proposed that an alternative approach to understanding 
professional burnout is to view the deep disappointment that results from the inability to 
enact the values that we hold, and have been encouraged to hold, and that disappointment is 
internalized as our personal and agency responsibility at the expense of understanding the 
social construction of the failure (p. 3). 
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A common response after several failed attempts to "change things" (Murphy, 1999, 
p. 14) is hopelessness; the task is "too big" (p. 14). The conclusion for many of us who 
experience this 
defeat and despair is that true democracy is impossible, and social equity and justice 
are a dream. And we feel compelled to insulate ourselves from reality, and retreat 
within the very small domain that we can control, to seek security, comfort and peace 
of mind at least there. (Murphy, 1999, p. 14) 
Although this response of self-preservation is understandable, there is another possible 
response. Murphy (1999) referred to this response as one of human psychology, specifically, 
"the psychology of inertia" (p. 14). 
Murphy (1999) proposed that the intrinsic dilemma of the impossibility of effecting 
fundamental social change is an analysis of an external reality. The psychosomatic response 
of despair and inertia created in the individual is an intrinsic dilemma—an internal reality. 
Social change, therefore, is not only impeded by the "intrinsic dilemma" (Murphy, 1999, 
p. 14), it is "critically impeded also by the intrinsic dilemma of individual despair and 
perceived powerlessness, and concurrent psychology of inertia" (p. 14). Rather than focusing 
on the external and posing the question—"1 live in an irrational world bent on self-
destruction; how do I act to change this world" (p. 14)—that focuses on the external, Murphy 
proposed that we instead frame the question differently: 
"I am dissatisfied with the world and my relation with it; how do I act to become 
satisfied?" This is a more powerful and useful formulation. It is self-centred, focusing 
on self rather than on some objective—and overwhelming—fault with the world, 
(p. 14) 
It is the shift in the way the problem is perceived that "contains the implicit premise: 
all action is 'selfish', directed towards achieving or maintaining health" (Murphy, 1999, 
p. 14)—health, as in the state of "an organism in which all its aspects are fully integrated and 
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functioning at their full potential" (p. 14). Murphy (1999) discussed three factors in health. 
The first factor in health, the security of existence, encompasses individual physical well-
being, the possession of materials for substance, and the security that physical well-being is 
not under imminent threat; health depends upon the fulfilment of needs, both real and 
perceived (p. 15). 
The second health factor, the perception of self-worth and sanctity of self, entails a 
balance between the individual "sense of self' (Murphy, 1999, p. 16) and the 
sense of belonging to a group as a useful member of that group. This balance is 
reflected in the relationship between what we know, believe, think and feel and how 
we act. If there is discord between what we believe and how we act, the result is 
unhealth, manifested in anxiety and alienation. (Murphy, 1999, p. 16) 
The third factor is the practice of a creative life, which is closely related to the 
concepts of self-worth, sanctity, and identity. A creative life is one "which predicated on 
action with the environment—including the community of human persons—to create 
meaningful and fruitful situations, rather that mere adaptations to the environment to avoid 
unpleasant situations" (Murphy, 1999, p. 18), as individuals we are the author of our own 
"life-acts and the creator of the life-spaces we inhabit" (p. 18). "Central to the development 
and maintenance of health is the actualization of creative harmony between personal vision 
and behaviour" (Murphy, 1999, p. 19). It is this conflict, tension, and implicit contradiction 
within our sociocultural relations that threatens the health of each of us and is one of the root 
causes of chronic ill health in our society (Murphy, 1999, p. 20). 
If as practitioners we are to avoid psychological inertia and the deep disappointment 
that results from the inability to enact the values that we hold, we must focus on the internal 
and ask ourselves, as Murphy (1999) suggested, if "I am dissatisfied with the world and my 
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relation with it; how do I act to become satisfied" (p. 14)? Barnoff and Coleman (as cited in 
Mullaly, 2010) presented five strategies used by feminist practitioners to carry out 
antioppressive practice at the direct service level (p. 254). 
The first strategy is to navigate the system through facilitating and understanding 
choices, by sharing information about how the system actually works. The second strategy is 
about promoting empowerment. This is a long-term goal that helps individual acquire the 
skills needed to navigate the systems for themselves. The third strategy is about educating 
other service users with the long-term goal to transform the system through "subtle" (Barnoff 
& Coleman, as cited in Mullaly, 2010, p. 254) education, from the service user's perspective, 
and advocacy every time the practitioner has contact with service users (p. 254). 
The fourth strategy, educating service users, involves consciousness raising or critical 
education. This is an informal and "dialogical" (Mullaly, 2010, p. 254) process that occurs 
over time and assists individuals to deconstruct the myths about how the world works; 
analyzes oppressive discourses; and offers, not imposes, alternate ways for consideration. 
The fifth strategy, engaging authentically, encompasses creating safe spaces for service users 
in which workers are fair, welcoming, and nonjudgmental (Barnoff & Coleman, 2007, as 
cited in Mullaly, 2010, p. 254). 
Donna Baines (2007) discussed six principles for effective activism while 
maintaining social worker safety, productivity, and energy. Baines suggested that to become 
a social activist we do not need to change our personality: "Be Likeable! Be Charming! Be 
Human" (p. 61)! Humour and courtesy will open a lot of doors, and being a likeable human 
being is likely to make the process a lot less intimidating for those who are not comfortable 
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with confrontation. The second principle of effective advocacy is that of being good at your 
job (Baines, 2007, p. 62). Being good at your job will not only earn the respect of our clients, 
co-workers, and supervisors, it will also increase the likeliness that they will listen to your 
concerns. Doing a good job will also protect us should the management seek reprisal, and it 
is easier for unions to defend (Baines, 2007, p. 62). 
In advocating for social justice we can use our privilege as an advantage. The 
practitioner can effectively use whatever "power and resources [they] have to the advantage 
of the marginalized and oppressed" (Baines, 2007, p. 63). We should know how systems, 
structures, and the politics behind them really work and not be afraid to get our hands dirty. 
Fourth we need to think of ourselves as an "instrument" (Baines, 2007, p. 63) or "tool" 
(p. 63) in a struggle for long-term efforts towards society-wide antioppressive change. We 
must remember that we are not only representing our own personal frustrations and agendas. 
Baines (2007) reminded us that "solidarity and cooperation across issues can be a difficult 
thing to build and sustain" (p. 63). We must look past minor set backs and disappointments, 
look for the common cause, and take a longitudinal view (Baines, 2007, p. 64). 
We must build allies and supports "within and beyond the work place" (Baines, 2007, 
p. 64), linking with friends inside and outside of the workplace as well as with unions and 
social movements in order to be part of the larger social justice movement. Having a support 
network helps us not to feel that we are alone in the struggle, allowing for decisive action and 
dispensing with the need to determine who might be on your side. Lastly, Baines (2007) 
noted that although the social service system has strengths, it also has "a lot of serious 
problems too" (p. 64). She argued that the system was not made for or by social workers, our 
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clients, or exploited and marginalized populations. The system, Baines asserted, was 
developed by those who want to keep and maintain their privilege and we do not have any 
ethical obligation to defend a system that pushes us and our clients around; we "need to 
disrupt and reorganize it in whatever way we can (Baines, 2007, p. 64). The London 
Edinburgh Weekend Return Group (as cited in Baines, 2007) noted, "One thing we cannot 
ask for is new relations, these we have to make ourselves" (pp. 64-65). 
I argue that social change is possible; however, it is not only impeded by intrinsic 
dilemma, it is also impeded by psychology of inertia—the intrinsic dilemma of individual 
despair and perceived powerlessness. If, as practitioners, we are to effectively participate in 
social justice and antioppressive practice and not be impeded by the psychology of inertia we 
must focus not on the external but the internal, and we must focus on individual physical 
well-being, self-worth, and sanctity and a creative life. In order to maintain a balance 
between the contradictions and ambivalences located within social work practice and the 
ways that structures shape those constructions into impossible standards, we must challenge 
agency conservative assumptions and beliefs of social problems in a manner that is 
empowering to our service providers and protects ourselves from the reprisal of our agencies. 
Recommendations and Final Thoughts 
Given what I have read and discussed with others, I cannot credit myself as the 
originator of the following ideas. If the discipline of social work is to set the context for 
transformative structural change, as I have suggested in this thesis, it is imperative that our 
professional associations such as the BC Association of Social Workers (BCASW) focus on 
structural, critical, and radical social work. Membership in the BCASW, the official website 
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suggests, "creates a synergy that strengthens your voice, supports your practice and builds a 
solid foundation for advocacy and social action" (BC Association of Social Workers, n.d., 
para. 2). I propose that this could be furthered in the event that the BCASW include and 
identify within its publications, the theoretical pedagogy of structural, critical, and radical 
social work as well as the assumptions and constraints of social work systems and the 
workers who work in these systems. Although I do identify that there may be professional 
risks for social workers, I propose that the information and support to social workers, as well 
as the "strong collective voice that advances the interests of social work . . . and enhances the 
contribution of social work to social justice" (BC Association of Social Workers, n.d., 
para. 2), could further support social workers if an on-line registry was developed for those 
practitioners who identify as structural, critical, and radical social workers. 
In terms of possibilities for future research, at this point I believe that a formative 
examination and evaluation of the content of course outlines be completed in order to 
determine whether explicit overlaps between cultural studies and social work pedagogy can 
be witnessed in social work MSW curriculum in accredited Canadian Universities. Any 
further research should also consider focusing on concepts rather than specific words and 
evaluate the concepts and readings that are identified in the outlines. 
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Appendix A: E-mail Letter to Social Work Faculty 
Social Work Faculty 
Address 
University 
[Mailing Address] 
[Date] 
Dear [Name]; 
My name is Wendy Flanagan and I am a Master's student at the University of Northern 
British Columbia and am working to complete my thesis project. My thesis research project 
will examine whether cultural studies are included in the Master of Social Work curriculum 
in accredited Universities across Canada. My research will attempt to determine which 
universities are offering a graduate class that references the words cultural study or cultural 
studies, interdisciplinary, transdisciplinary, feminism, activism and/or social justice in the 
title or detailed description of the course. My research will focus on exploring 2 bodies of 
knowledge, Cultural Studies and Social Work, utilizing the methodology of content analysis, 
to complete a comparative analysis in order to identify patterns in themes, authorship, subject 
matter, methods and interpretation. Throughout this research I will examine how the 
profession and ethics of social work naturally partner with that of cultural studies. 
If you are a faculty member teaching a MSW course that fits the aforementioned criteria I 
would greatly appreciate it if you could forward to me a copy of the course outline including 
a list of the required and recommended reading to the e-mail address noted below. I also 
welcome you to contact me to discuss my research at length. 
I will be happy to forward my completed thesis, at my cost, to anyone who participates in 
this project. I want to take the opportunity to thank you for your support and participation in 
this exciting project. 
Yours truly, 
Wendy Flanagan 
[address] 
[email address] 
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Appendix B: E-mail Letter to Chair of Social Work Program 
Chair of the Social Work Program 
[University] 
[Address] 
[Date] 
Dear Sir/Madame 
My name is Wendy Flanagan and I am a Master's student at the University of Northern 
British Columbia and am working to complete my thesis project. My thesis research project 
will examine whether cultural studies are included in the Master of Social Work curriculum 
in accredited Universities across Canada. My research will attempt to determine which 
universities are offering a graduate class that references the words cultural study or cultural 
studies, interdisciplinary, transdisciplinary, feminism, activism and/or social justice in the 
title or detailed description of the course. My research will focus on exploring 2 bodies of 
knowledge, Cultural Studies and Social Work, utilizing the methodology of content analysis, 
to complete a comparative analysis in order to identify patterns in themes, authorship, subject 
matter, methods and interpretation. Throughout this research I will examine how the 
profession and ethics of social work naturally partner with that of cultural studies. 
If the MSW program at your university fits the aforementioned criteria I would greatly 
appreciate it if you could either forward me contact information for the faculty member who 
will be instructing the course so that I can contact them directly or forward to me a copy of 
the course outline including a list of the required and recommended reading. You are 
welcome to forward me the contact information or outline via e-mail at [email address] or 
mail it to me in the self addressed, stamped envelop I have included for your convince. 
I will be happy to forward my completed thesis, at my cost, to anyone who participates in 
this project. I want to take the opportunity to thank you for your support and participation in 
this exciting project. 
Yours truly, 
Wendy Flanagan 
[address] 
[email address] 
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Appendix C: Email Letter to Social Workers' Organizations 
[Provincial/Territorial Canadian Association of Social Workers Organization] 
[Address] 
[Date] 
Dear Sir/Madame 
My name is Wendy Flanagan and I am a Master's student at the University of Northern 
British Columbia and am working to complete my thesis project. I am a member of the BC 
Association of Social Workers and would greatly appreciate your assistance in the 
completion of my research by forwarding this letter of introduction and explanation of my 
research project to your members. 
My thesis research project will examine whether cultural studies are included in the Master 
of Social Work curriculum in accredited Universities across Canada. My research will 
attempt to determine which universities are offering a graduate class that references the 
words cultural study or cultural studies, interdisciplinary, transdisciplinary, feminism, 
activism and/or social in the title or detailed description of the course. My research will focus 
on exploring 2 bodies of knowledge, Cultural Studies and Social Work, utilizing the 
methodology of content analysis, to complete a comparative analysis in order to identify 
patterns in themes, authorship, subject matter, methods and interpretation. Throughout this 
research I will examine how the profession and ethics of social work naturally partner with 
that of cultural studies. 
If you are a faculty member teaching a MSW course that fits the aforementioned criteria I 
would greatly appreciate it if you could forward to me a copy of the course outline including 
a list of the required and recommended reading to the e-mail address noted below. I also 
welcome you to contact me to discuss my research at length. 
I want to take the opportunity to thank you for your support and participation in this exciting 
project. 
Yours truly, 
Wendy Flanagan 
[Email address] 
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Appendix D: University of Northern British Columbia Ethics Approval 
UNIVERSITY OF N O M E R N BRITISH COLUMBIA 
RESEARCH ETHICS BOARD 
MEMORANDUM 
To: Wendy Flanagan 
CC: Si Transken 
From: Henry Harder, Chair 
Research Ethics Board 
Date: April 27, 2009 
Re: E2009.0406.052 
Cultural Studies: The silent sister of social work? 
Thank you for submitting the above-noted research proposal to the Research Ethics Board. 
Your proposal has been approved. 
We are pleased to issue approval for the above named study for a period of 12 months from 
the date of this letter. Continuation beyond that date will require further review and renewal 
of REB approval. Any changes or amendments to the protocol or consent form must be 
approved by the Research Ethics Board. 
Good luck with your research. 
Sincerely, 
Henry Harder 
